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Intended objectives

• to raise our awareness about teacher expertise, why it is 
important and how it develops

• to learn about some of the features and practices of expert 
Indian teachers of English

• to get useful ideas for our own professional development that 
will help us to become expert teachers
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Teacher expertise research

• Started in the 1980s in the USA: Gaea Leinhardt and David 
Berliner were early researchers (see Berliner, 2004)

• Simple research design: 

Find expert teachers

Study aspects of their cognition, teaching, personalities or 
professionalism 

Share findings for teacher education and curriculum 
development

Recommendations based on expertise studies are feasible, 
culturally appropriate and sustainable



Jason Anderson for British Council India ⚫ Turning experience into expertise ⚫ 11 May 2022 4

Teacher expertise research

• Started in the 1980s in the USA: Gaea Leinhardt and David 
Berliner were early researchers (see Berliner, 2004)

• Simple research design: 

Find expert teachers

Study aspects of their cognition, teaching, personalities or 
professionalism 

Share findings for teacher education and curriculum 
development

Recommendations based on expertise studies are feasible, 
culturally appropriate and sustainable



Jason Anderson for British Council India ⚫ Turning experience into expertise ⚫ 11 May 2022 5

How do you find expert teachers?

Prerequisite criteria

1. Sufficient basic qualification (e.g. BEd. in India)

2. Enough time for expertise to develop (over 5 years)

Indicators of expertise

1. Teacher educator status (alongside permanent job)

2. High student achievement (e.g. exam scores)

3. Receipt of teaching award(s)

4. Commitment to own professional development

5. Recommendation by others (e.g. inspectors, head teachers, 
etc.)

See Palmer et al. (2005)
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The missing link in teacher expertise research

• There is a strong bias towards higher-income contexts.

• 59% of all teacher expertise studies conducted in USA; 14% in 
China, Hong Kong and Taiwan, remainder in W. Europe.

• Only 1 prior study conducted in India (Toraskar, 2015).

• We do not have a clear vision of Indian teacher expertise.

• No culturally appropriate model for trainee teachers to follow!
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How I defined expertise

• Need to ensure it’s context-sensitive:

“Teacher expertise is an enacted amalgam of learnt, 
context-specific competencies (i.e., embodied 
knowledge, skills and awareness) that is valued within 
an educational community as a source of appropriate 
practice for others to learn from.”

(Anderson, 2021, p. 44)
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My research in India

• 8 participant teachers and 3 state 
contexts (Maharashtra, Telangana, West 
Bengal)

• Each met at least 5 indicators of expertise

• The study was participatory: The 
teachers all contributed to the design 
and products, and waived anonymity

• They wrote a book together to ensure 
their voice was represented in the 
project (see Gode et al., 2021):

• https://www.theainet.net/connecting_ei
ght_effective_ELT_classrooms.pdf

• Thanks to AINET and EFL University 
Hyderabad for supporting the project.

https://www.theainet.net/connecting_eight_effective_ELT_classrooms.pdf
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Key findings – analysis of commonalities

• Cognition: Well developed integrated knowledge base, incl. PCK esp. 
of learners; high levels of English language proficiency; extensive 
reflection.

• Beliefs (in): Building learner self-confidence; engaging learners; 
ensuring understanding of lesson content; constructivism; balancing 
learning needs with exam preparation; teaching multilingually.

• Interpersonal: Positive relationships of trust and respect; creating 
safe, inclusive, supportive learning environments; high learner 
engagement → low levels of off-task behaviour.

• Pedagogy: Balanced between learner-independent and teacher-led 
activities; whole-class interactive teaching; regular collaborative 
learning and individual seatwork; active monitoring; differentiated 
support; language-inclusive, translingual practices.

• Personal attributes: Passion for profession; enjoyment of work; care 
for learners; self-confident; autonomous; resilient

• Professionalism…

(Anderson, 2021, 2022)
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Key findings – analysis of difference

Biggest areas of difference: teaching and languaging practices:

• Participants’ teaching practices varied clinally with regard to two 
key factors: their Conception of Subject (how they understand 
what “English” is) and their Degree of Control (of behaviour, 
schemes of work, and discourse) (cf. Bernstein, 2000).

• Participants’ use of learners’ other languages in English 
classroom varied from 11% to 85%, but all were inclusive of their 
learners’ other languages (see Anderson, 2022). 
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How expert Indian teachers develop

Professionalism of expert Indian teachers
• Dedication and hard work
• Continuously striving to improve (lifelong learning)
• Interest in CPD and higher qualifications
• Collaborate frequently and widely with colleagues (e.g. through 

teacher associations)
• Help others, as mentor, teacher educator, local CoP leader
• Challenge oneself (e.g. experimenting, trying out new ideas)
• Reflect critically on one’s own practice
• Seek feedback from others
• Underpinned by ‘care’ for their learners as primary evaluators

(Anderson, 2021)
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Four breakout rooms: Four developmental pathways

Which of the following would you like to learn 
more about?

• Breakout Room 1 – Doing and mentoring 
teacher action research Manjusha and Vinay

• Breakout Room 2 – Getting involved in 
teacher associations Dipika and Nurjahan

• Breakout Room 3 – Working as a district/state 
teacher trainer Gajanan and Shekhar

• Breakout Room 4 – Participating in overseas 
scholarship opportunities Kuheli and Raju

• Please choose your room. 

• Each presentation will last 20 minutes, 
including questions.
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Questions, resources and links
Resources

Gode et al. (2021). Connecting eight effective ELT classrooms. 
AINET:  
https://www.theainet.net/connecting_eight_effective_ELT_class
rooms.pdf

Anderson (2022). Learning from Indian teacher expertise. 
University of Warwick: 
https://warwick.ac.uk/fac/soc/al/people/anderson/learning_fro
m_indian_teacher_expertise_anderson_2022_uni_of_warwick.p
df
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