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E
ffective learning and teaching in schools does not only depend on the child’s cognitive abilities and teacher

repertoire but also on teaching and learning environm
ent in the class room

. This environm
ent includes availability

and effective use of sufficient quantities of quality teaching and learning resources. 

R
esearch conducted by K

enya Institute of E
ducation as w

ell as periodic field m
ission of senior M

inistry of E
ducation

O
fficials reveals that m

ost classroom
s in K

enya lack basic teaching aids and learning m
aterials and hence are usually

unattractive and non-stim
ulating. This has led to a high rate of drop out in low

er prim
ary schools. O

ld-fashioned
teaching m

ethodologies that encourage rote-learning, lack of creativity on the part of the teacher in preparing and
using learning m

aterials have also contributed to the high rate of drop out in prim
ary schools.  This m

anual attem
pts

to equip the teacher w
ith requisite skills, know

ledge and attitude that w
ill enhance his / her repertoire in m

aking and
using appropriate teaching m

aterials for subjects such as S
cience, M

athem
atics, E

nglish and C
reative A

rts. 

M
y m

ost sincere gratitude goes the staff of the K
IE

, M
O

E
 and U

N
IC

E
F, and all those w

ho participated in the
developm

ent of this m
anual especially the P

rim
ary S

chool Teachers. 

P
rof. G

eorge G
odia

E
ducation S

ecretary
M

inistry of E
ducation   

p
a
g

e2

The overall quality of teaching and learning processes in the classroom
 rem

ain low
 as the teachers continue to

practice teacher-centred m
ethods w

hich do not prom
ote active learning. M

ost classroom
s in K

enya, especially at the
low

er prim
ary grades, lack basic teaching aids and other learning m

aterials and hence are usually unattractive and
non – stim

ulating. This is a m
ajor reason for drop-outs, especially in the low

er grades of prim
ary education.

In 2002, the M
inistry of E

ducation and U
N

IC
E

F K
enya launched the “S

chool C
luster A

pproach” through im
proving

the teaching learning processes in the classroom
 using child-centred interactive m

ethods. The overall aim
 w

as to
im

prove the quality of prim
ary education by em

pow
ering the teachers, com

m
unities and children. 

W
ith the im

plem
entation of Free P

rim
ary E

ducation in 2003, an overw
helm

ing num
ber (about 1.3 m

illion) of children
w

ho w
ere previously excluded enrolled in the prim

ary schools, m
aking it increasingly im

portant to pay special
attention to the teaching learning processes. This is because the great surge of pupils in schools led to teachers
handling large classes that they w

ere not prepared for. It, therefore, becam
e critical to focus on the teaching

m
ethods as a priority coping m

easure, in an effort to im
prove the participation of children and help them

 to learn
better.

Thus the “S
chool – C

luster” approach cam
e in handy to respond to the great surge w

hich w
as im

plem
ented  in 10

selected districts, m
ostly located in A

S
A

L districts: O
ver 8,000 prim

ary school teachers w
ere trained on the child-

centred interactive m
ethods; over 500 classroom

s w
ere m

ade stim
ulating, and introduced child-centred/interactive

approach to teaching learning and developed and used large quantities of good quality teaching aids from
 low

-cost
m

aterials. This innovative strategy w
as successfully im

plem
ented in several hundred schools in 10 districts.

There w
as a grow

ing dem
and from

 the teachers for having a m
anual show

ing how
 to prepare and use a variety of

low
-cost and good quality teaching aids to m

ake teaching learning stim
ulating and effective. This is the context of

developing the m
anual. U

nder the technical guidance of a U
N

IC
E

F consultant and the technical supervision of K
IE

, a
selected num

ber of skilled prim
ary teachers, TA

C
 tutors, teacher educators and education officials developed this

m
anual through a series of w

orkshops. W
e take this opportunity to convey our sincere thanks and appreciation to

those w
hose untiring and dedicated efforts resulted in the developm

ent of the m
anual.

W
e believe that the m

anual w
ill be extrem

ely useful to all K
enyan teachers teaching in E

C
D

/P
re-prim

ary and low
er

grades of prim
ary education w

here the need for such a m
anual is huge. This w

ill enable teachers to m
ake education

a stim
ulating experience for m

illions of K
enyan children w

hich w
ill be m

anifested in their learning achievem
ents.
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The D
irector, K

enya Institute of E
ducation is grateful to the follow

ing experts, w
riters and teachers from

 A
S

A
L

districts (M
adera, W

ajir, G
arissa, M

oyale, M
arsabit, Isiolo, K

w
ale, N

airobi, W
est P

orkot and Turkana) for their hard
w

ork and dedication in the developm
ent of the teaching and learning m

aterials m
anual for prim

ary schools and E
arly

C
hildhood D

evelopm
ent (E

C
D

) teachers. This m
anual has a huge potential in prom

oting good quality education as
envisaged in the K

enya E
ducation S

ector S
upport P

rogram
m

e (K
E

S
S

P
).

M
r.   A

.K
.M

. K
am

aluddin
C

hief, E
ducation &

 Youth S
ection, U

N
IC

E
F 

M
r.   E

lias J. N
oor

U
N

IC
E

F
M

rs. C
. A

rrigoni
U

N
C

E
F (C

onsultant)
M

r.   M
ilton M

. N
zioka

M
O

E
M

rs. E
. N

dua K
oim

et
K

IE
M

rs. E
. K

iam
a

K
IE

M
r.   F. N

jagi
K

IE
M

r.   A
. G

atonye
K

IE
D

r.    H
. M

w
angi

K
IE

I w
ish to recom

m
end that each E

arly C
hildhood D

evelopm
ent and P

rim
ary teachers in K

enya should have a copy of
the m

anual for use in the classroom
.

M
rs. Lydia N

zom
o

D
irector 

K
enya Institute of E

ducation. 
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M
ost classroom

s in K
enya lack basic interactive teaching aids and learning m

aterials. If those w
ere available to

teachers, they could transform
 their classroom

s into stim
ulating environm

ents to m
axim

ise children’s potential to
participate actively in the learning process. This w

ould enhance the love of learning and lead to greater levels of
school retention and perform

ance.

In 2002, the M
inistry of E

ducation, S
cience and Technology and U

N
IC

E
F K

C
O

 launched the child-centered interactive
approach to teaching and learning aim

ed at im
proving the quality ofteaching and learning in classroom

s by
m

otivating and em
pow

ering 
teachers, com

m
unities and the learners. S

pecial attention w
as given to enhancing com

m
unity level capacities w

hile
supporting the education system

 in planning and m
anagem

ent of prim
ary education through a "S

chool C
luster"

system
.

S
tim

ulating classroom
s w

as introduced into this system
 and prim

ary teachers w
ere given guidelines on how

 to
produce low

 cost teaching m
aterials, but it soon becam

e evident that teachers needed m
ore hands-on training on

producing and using teaching aids. Therefore M
O

E
S

T, U
N

IC
E

F and K
IE

 agreed on the need to produce a m
anual that

could help teachers m
ake a variety of quality, low

-cost m
aterials and how

 to use them
 effectively in low

er prim
ary

school and pre-school readiness program
m

es.

In 2004, a w
orkshop w

as conducted at K
IE

, 22 - 28 A
ugust, during w

hich a draft of the m
anual w

as prepared, field
tested and review

ed by K
IE

. In a second w
orkshop held at K

IE
, 28 A

ugust-2 S
eptem

ber 2005, the m
anual w

as
finalised and m

ade ready for printing. It is therefore not the product of a single “expert”, but it is rather a result of
contributions m

ade by prim
ary school teachers, education officials, pre-school and prim

ary teacher educators, K
IE

experts, U
N

IC
E

F project officers and w
orkshop’s facilitator. The content, in term

s of m
ethods and activities, com

es
from

 real teaching experience. It is very practical and learner friendly and has been used in TO
Ts courses. The

m
aterials described in the m

anual have been produced w
ith low

-cost resources and are now
 in use in m

any of the
participants’ classroom

s.

It is im
portant to understand that the content of the m

anual is not prescriptive: it has to be applied w
ith flexibility,

creativity and im
agination, and it has to be adapted to the learners’ level and environm

ent. It should also be updated
w

ith additional innovative m
aterials produced by teachers over a period of tim

e through practice at the S
chool

C
luster level.

H
ere are som

e ideas on how
 the m

anual could be used to respond to different teachers’ needs:
a. 

C
hoose an objective from

 the national syllabus and prepare a learner friendly lesson plan that includes one 
or m

ore activities described in the m
anual. W

ith your class create the m
aterials related to those activities.

b. 
Think of a group of learners in your class w

ho find it difficult to understand a concept in the syllabus. H
ow

 
can you help them

 learn using the m
aterials described in the m

anual?
c. 

H
ow

 can an activity described in the m
anual be adapted to the specific situation in your school? 

(rural/urban, large classes, m
ixed abilities, adult learners, etc)

d. C
hoose som

e activities to develop a them
atic (cross curriculum

) lesson or teaching unit.
e. H

ow
 can you use the sam

e m
aterial in teach a different subject/content?

Finally, trying to learn and im
plem

ent new
 teaching m

ethods in prim
ary school m

ight look difficult and tim
e-

consum
ing, so it is understandable that m

any teachers m
ight feel the tem

ptation to carry on w
ith m

ore fam
iliar and 

traditional teaching/learning m
ethods. B

ut the teachers w
ho have a tendency to change and m

ake effort to prepare
and use the m

aterials m
entioned in this m

anual, w
ill experience an extrem

ely positive im
pact on their personal 

professional developm
ent, learners’ achievem

ents and the level of learners’ participation in class.

This has already been experienced by teachers involved so far in the developm
ent of this m

anual and their 
enthusiasm

 w
ill be key to w

idespread acceptance and application of the content of this m
anual.
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W
hen all the 12 cm

 strips are folded, draw
 vertical lines. The w

idth of these strips w
ill determ

ine how
 w

ide the
pockets w

ill be. You can change the size as you like, but keep in m
ind that, in order to perform

 m
aths activities

described in this m
anual, you need a m

inim
um

 of 12 per row
 and per colum

n.

p
a
g

e
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The pocket board is m
ade of an inexpensive but durable piece of cloth m

easuring 3 m
 in length and 1_m

 in w
idth.

This area accom
m

odates for around 150 pockets m
easuring 12 cm

 x14 cm
.

This board is used in teaching different concepts in all subjects using flash cards w
ith pictures or w

ords. The pocket
board is convenient in teaching as it is portable and suitable for use at in and outdoor classroom

s. It is also easy to
m

ake and prom
otes the teacher-learner interaction in class. The pocket board can also be m

ade from
 paper,

cardboard, sacks, m
ats or any large sheet of durable m

aterial.

In
s
tru

c
tio

n
s
:

E
xtend the cloth plainly, m

easure 20 cm
 from

 the top and m
ark a straight line. M

easure on both sides a sequence of
stripes m

easuring 8 cm
 and 12 cm

 respectively. M
ark as m

any parallel lines as necessary until you reach the bottom
end of the fabric. S

ee draw
ing below

:

p
a
g

e8

H
o

w
 to

 M
a
k
e
 a

 P
o

c
k
e
t B

o
a
rd

H
aving the m

arking com
pleted, fold the 12 cm

 strips into half in order to create the pockets (w
hich w

ill
eventually m

ake up the 6 cm
 deep pockets). Fasten the folds in place by pins.

S
ee below

.
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•
Learn num

eration
•

U
se and understand the num

erical sym
bols and w

ords in E
nglish and in the local language.

A
c
tiv

itie
s
 (suitable for pre-school and standard 1)

N
ote: This should be taught after learners are able to w

rite the num
erals and their nam

es.
1.In a row

 of pockets, insert num
bers from

 1 to 10. P
repare the corresponding sym

bols and w
ords in E

nglish 
and in your local language. A

sk learners to m
atch w

ords to the num
bers and place them

 in the pockets 
below

 the corresponding num
ber. This activity can be done w

ith num
bers 1 to 5 first and w

ith num
bers 1 to

10 in a later lesson.

2.
In a row

 of pockets, insert the num
erical sym

bols of the num
bers 1 to 10. In the row

 below
, place the 

w
ords random

ly in the pockets beneath num
bers. G

ive learners the tim
e to look at the pocket board so that

they can identify the w
ords that don’t m

atch w
ithout being prom

pted. A
sk learners to state the cards that 

are w
rongly positioned in the pockets. G

ive as m
any learners as possible the chance to correct the order of 

cards. This can be done w
ith w

ords and num
bers from

 1 to 5 first and then from
 1 to 10 in a later lesson.

3.
A

sk the learners to read the num
bers in ascending and descending order. This could be done in groups 

using one row
 for each of the groups. This can be done w

ith w
ords and num

bers from
 1 to 5 first and then 

from
 1 to 10 in a later lesson.

4. 
R

em
ove a few

 num
bers from

 the row
s. A

sk the learners w
hat is m

issing. They should find the m
issing 

num
ber from

 a pile and put it in the right pocket. E
arly in the year begin w

ith num
bers from

 1 to 5. In later 
lessons increase the difficulty of the activity based on w

hat is being taught.
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It is also advisable not to m
ake the pockets too narrow

 because the size of pictures and w
ords that you are going to

insert in the pockets w
ill be too sm

all to be seen by the learners, particularly in big classroom
s.

M
easure 5 cm

. from
 one side and then 12 cm

. all along until you reach the other end. D
raw

 all the vertical lines and
tack the fabric w

ith long stitches all along the vertical lines to fix the pockets so that the board could be sew
n later

w
ith a sew

ing m
achine. If a sew

ing m
achine is not available, then the pocket board can be stitched firm

ly by the 
hand.

Finally fold the top and the bottom
 hem

s, leave the top hem
 w

ider in order to insert a strong w
ooden stick that

could be used to hang the pocket board. A
lternatively, few

 strings can be attached to the top in order to fasten the
board to a bar or to another support available in class. S

trong nails can also be used to hang the pocket board to the
w

all.

W
h

e
n

 u
s
in

g
 a

 p
o

c
k
e
t b

o
a
rd

 it is
 im

p
o

rta
n

t to
 h

a
n

g
 it o

n
 th

e
 w

a
ll h

ig
h

 e
n

o
u

g
h

 fo
r a

ll 

le
a
rn

e
rs

 to
 s

e
e
, b

u
t a

ls
o

 lo
w

 e
n

o
u

g
h

 fo
r th

e
m

 to
 re

a
c
h

 a
n

d
 w

o
rk

 w
ith

.

The flash cards for the pocket board can be m
ade in different sizes:

• S
am

e as pocket size, 12 x 14 cm
, noting that the bottom

 of the card w
ill not

be visible because it w
ill be screened inside the pocket. S

ee exam
ple A

• A
s big as you w

ant, as far as you can hang them
 to the pockets, for instance

w
ith a strong flap at the back or w

ith a few
 “teeth” to support long cards.

S
ee exam

ples B
 and C

p
a
g

e
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C
.

A
d

d
itio

n
 a

n
d

 S
u

b
tra

c
tio

n
O

b
je

c
tiv

e

•
Finding the m

issing num
ber in addition or subtraction.

A
c
tiv

itie
s
 (suitable for pre-school and std. 1)

1.Find the m
issing num

ber in an equation such as : 6 +
 =

 10. The learners w
ill identify the position of the first 

num
ber (6) and count up to determ

ine the difference betw
een that and the final num

ber (10). That w
ould be

the m
issing num

ber of the equation and the corresponding card should be placed in the appropriate pocket. 
B

egin w
ith the addition of tw

o num
bers equalling 10. Increase the difficulty of the activities as learners 

progress in the course.

In this exercise it is very im
portant that learners w

ork w
ith rods, sticks, stones or any other available 

m
aterial to see in concrete term

s how
 to w

ork out the correct answ
er.

Learners in groups could w
ork out together the m

issing num
bers before any of the learners is asked to 

com
e to the pocket board to insert the correct num

ber in the em
pty space.

p
a
g

e

13

2.P
lace the right sign in a problem

 such as : 3 5 =
 8. A

sk learners to w
ork w

ith rods, sticks, stones or som
e 

other locally available m
aterial to see in concrete term

s how
 to w

ork out the correct answ
er. Learners in 

groups or pairs could find out together the right answ
er before anyone is asked to com

e to the pocket 
board to insert the correct sign in the em

pty space. B
egin w

ith the addition of tw
o num

bers equalling 10. 
Increase difficulty level as learners advance in the course.

p
a
g

e

11

B
.

C
o

n
c
e
p

t fo
r L

e
s
s
 th

a
n

 a
n

d
 M

o
re

 th
a
n

O
b

je
c
tiv

e
•

U
se the w

ords less than and m
ore than

A
c
tiv

itie
s
 (suitable for pre-school and std.1)

P
lace som

e num
bers (num

erals or w
ords) in a row

 leaving adequate space for the w
ords less than 

or m
ore than betw

een each tw
o num

bers. S
tart first w

ith num
bers from

 1 to 5. In later lessons 
increase the level of difficulty based on w

hat is being taught earlier.

It is also very im
portant that learners w

ork w
ith sticks, stones or any other available m

aterial to see 
in concrete term

s how
 one num

ber is greater than another. G
roups of learners could w

ork together 
to show

 w
hat is displayed in the pocket board before anyone is asked to com

e to the pocket board 
to insert the num

ber cards in the em
pty space.

p
a
g

e

12
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5.D
istribute the rest of the num

bers (from
 31 to 100) and ask learners to help you com

plete the table. E
xplain

that you w
ill call a num

ber and the learner w
ith that num

ber card w
ill then com

e to the board and put it in 
the right pocket. C

all the num
bers at random

, not in the correct order. Learners m
ay need help to find the 

right place, particularly for the first num
bers, as m

ost of the pockets are em
pty. Tell them

 they can com
e to 

the front in pairs so they can help each other to find the place.

6.You can also give instructions that are m
ore challenging such as:

• W
ho has a num

ber w
hich is less than 50 and greater than 42?

• I w
ant a num

ber that ends w
ith 2.

• P
lace all the num

bers starting w
ith 7 in the pocket board.

• In std 4, if you are using this activity for revision, concepts like odd/even or m
ultiple/factor can be used.

E
xam

ple: “W
ho has got a num

ber m
ultiple of 5 and less than 35?”

“S
how

 m
e an even num

ber greater than 56”, etc.

7. Find the m
issing num

ber
E

xam
ple:

25 +
 ? =

 37
? +

 35 =
 57

35 +
 22 =

 ?

8. The addition gam
e:

• The teacher chooses one-digit num
bers from

 the pockets. P
lace them

 in a separate row
 at the bottom

 of 
the pocket board. Then ask the learners to figure out w

hich num
bers they have to add to get a certain 

answ
er. They m

ay use tw
o or m

ore of the num
bers from

 the ones you have chosen. E
ncourage learners

w
ork w

ith rods, sticks, stones, seeds, or som
e other locally available m

aterial to w
ork out practically the 

correct answ
er.

• Learners in groups could find together the right solution before anyone is asked to com
e to the pocket 

board to point it out. It could lead to group com
petition or it could be a sim

ple w
ay to assess class 

progress orally.

E
xam

ple:
You choose 6 – 3 – 7 – 2 and place them

 at the bottom
 of the pocket board, then you ask your learners to

add three of those num
bers together to m

ake 12.
The answ

er w
ould be 7+

3+
2.

p
a
g

e

13

D
.

T
h

e
 ta

b
le

 o
f n

u
m

b
e
rs

 fro
m

 0
 to

 1
0
0

O
b

je
c
tiv

e
•

P
ractice m

ental arithm
etic and perform

 addition and subtraction w
ith num

bers less than 100.

A
c
tiv

itie
s
 (suitable for std. 1- up to 99 – and std 2)

1.E
stablish relations betw

een quantities m
ore than 10. S

tart w
ith a gam

e: prepare tw
o sets of cards from

 1 
to 20 and the less than, m

ore than and equal to. M
ix the cards w

ith num
bers and place them

 in tw
o piles 

face dow
n. Learners representing groups take tw

o cards at a tim
e (one from

 each pile), put them
 in the 

pockets and place the appropriate w
ords betw

een them
. They should explain w

hy they have chosen that
particular sign.

2.Fill the table from
 0 up to thirty. A

s you add each num
ber to the pocket board ask learners to say it loudly 

and to read the m
atching w

ord. A
llow

 enough tim
e to practice the sequence of num

bers, to identify the 
num

bers that are before/after/m
ore than/less than/m

issing, etc.
3.A

sk your learners to use the w
ords less than and m

ore than and build a sequence of num
bers.

4.S
tart looking at patterns in the sequences of num

bers and underline w
hat happens w

hen you m
ove inside 

the table (w
ith each step to the right the num

ber increases by one, to the left, decreases by one, upw
ard 

10 less, dow
nw

ard 10 m
ore, etc.) S

ee the exam
ple below

:

p
a
g

e
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F.
S

u
b

tra
c
tio

n
 T

a
b

le

L
e
a
rn

e
rs

 w
h

o
 w

o
rk

 w
ith

 th
is

 ta
b

le
 w

ill fin
d

 it in
itia

lly
 s

u
rp

ris
in

g
 th

a
t n

o
t a

ll th
e
 p

o
c
k
e
ts

 c
a
n

 b
e
 fille

d
 

w
ith

 n
u

m
b

e
rs

. W
h

y
 c

a
n

 th
e
y
 c

o
m

p
le

te
 th

e
 a

d
d

itio
n

 ta
b

le
 b

u
t n

o
t th

e
 s

u
b

tra
c
tio

n
 ta

b
le

?
 T

h
e
y
 w

ill h
a
v
e

to
 re

fle
c
t o

n
 th

e
 s

p
e
c
ia

l p
ro

p
e
rty

 o
f th

e
 s

u
b

tra
c
tio

n
: th

e
 firs

t n
u

m
b

e
r m

u
s
t b

e
 g

re
a
te

r o
r e

q
u

a
l to

 th
e
 

s
e
c
o

n
d

 n
u

m
b

e
r. S

o
 fo

r th
e
 tim

e
 b

e
in

g
 th

e
y
 w

ill b
e
 a

b
le

 to
 fill o

n
ly

 h
a
lf o

f th
e
 ta

b
le

, th
e
y
 c

a
n

 b
e
 to

ld
 

th
a
t a

t h
ig

h
e
r s

c
h

o
o

l le
v
e
l th

e
y
 w

ill b
e
 a

b
le

 to
 fill a

ls
o

 th
e
 o

th
e
r h

a
lf w

ith
 n

e
g

a
tiv

e
 n

u
m

b
e
rs

. 

S
ta

rt ta
lk

in
g

 a
b

o
u

t  n
e
g

a
tiv

e
 n

u
m

b
e
rs

 w
h

e
n

 y
o

u
 fe

e
l y

o
u

r c
la

s
s
 is

 re
a
d

y
 fo

r th
is

. 

F
o

r e
x
a
m

p
le

: w
h

e
n

 th
e
 te

m
p

e
ra

tu
re

 fa
lls

 b
e
lo

w
 z

e
ro

 o
r w

h
e
n

 a
 b

a
n

k
 a

c
c
o

u
n

t g
o

e
s
 b

e
lo

w
 z

e
ro

 a
n

d
 

s
o

m
e
b

o
d

y
 n

e
e
d

s
 to

 b
o

rro
w

 m
o

n
e
y
.

O
b

je
c
tiv

e
: 

∑
•

to explore the properties of subtraction and com
pare them

 w
ith the addition ones

∑
•

to perform
 subtractions and develop m

ental arithm
etic skills. 

A
c
tiv

itie
s
:

W
ork w

ith your class to build the subtraction table by having learners place the cards in the appropriate 
pockets. C

an they change the position of the num
bers like in the addition (com

m
utative property)? Is it the 

sam
e if they say 7 - 3 or 3 – 7? 

It can be very useful, in order to reinforce this concept, to m
ove from

 the addition table to the subtraction one
as often as possible (just change the sign +

 w
ith the sign -), and let the learners w

ork w
ith them

 for a w
hile 

before m
oving to m

ultiplication and division.

P
ro

p
e
rtie

s
 o

f s
u

b
tra

c
tio

n
:

to find out if your answ
er is

correct, add the answ
er to the

second num
ber and it w

ill equal
the first. 
For exam

ple: 
15 – 9 =

 6, 6 +
 9 =

 15.  
This property is very useful to
develop m

ental arithm
etic skills.

O
b

s
e

rv
a

tio
n

s
:

•
Value of zero (neutral)

•
N

um
ber patterns 

•
W

hen the tw
o term

s are the 
sam

e, the result is zero
•

A
t this stage, the first num

ber 
m

ust be greater than the 
second

•
The num

bers that could fill the 
em

pty pockets are negative 
num

bers 

+
 

0
1

2
3

4
5

6
7

8
9

0
0
 

1
2

3
4

5
6

7
8

9

1
1

2
3

4
5

6
7

8
9

10

2
2

3
4

5
6

7
8

9
10

11

3
3

4
5

6
7

8
9

10
11

12

4
4

5
6

7
8

9
10

11
12

13

5
5

6
7

8
9

1
0

11
12

13
14

6
6

7
8

8
10

11
1
2

13
14

15

7
7 

8
9

10
11

12
13

1
4

15
16

8
8

9
10

11
12

13
14

15
1
6

17

9
9

10
11

12
13

14
15

16
17

1
8

1
0

10
11

12
13

14
15

16
17

18
19

p
a
g

e
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E
.

A
d

d
itio

n
 T

a
b

le
O

b
je

c
tiv

e
•

C
reate a table for addition to explore its properties, m

ake com
parisons, discover patterns and develop 

m
ental m

athem
atical skills

A
c
tiv

itie
s
 (suitable for low

er prim
ary)

In order for your learners to understand the concept of addition, they need to use rods, sticks, stones, seeds 
or any other locally available m

aterial to see w
hat is actually happening w

hen w
e add things together. C

reate 
interesting w

ord problem
s your learners can relate to and this w

ill help them
 understand. E

xam
ple: “If I have 

tw
o pens and you have three, how

 m
any w

ould w
e have altogether.”

W
ork w

ith your class to build the addition table by having learners place the cards in the correct pockets. A
sk 

your learners to look for num
ber patterns and explore them

 together.
R

eflect on the properties, particularly the com
m

utative one. G
ive your learners as m

any opportunities as
possible to solve equations w

ith different variables. For exam
ple: filling in blanks, finding and correcting 

m
istakes, com

pleting row
s, ordering num

bers, perform
ing additions up to 20.

p
a
g

e

16

A
fter practicing w

ith addition, you can introduce subtraction by m
eans of variables.

E
xam

ple: 3 +
 =

 9 9 – =
 3

8 +
 9 =

These tw
o arithm

etical operations should be practiced at the sam
e tim

e. S
ubtraction can also be used to

check if the addition is correct.
E

xam
ple: 9 +

 7 =
 16 16 – 7 =

 9 16 – 9 =
 7

+
 

0
1

2
3

4
5

6
7

8
9

0
0
 

1
2

3
4

5
6

7
8

9

1
1

2
3

4
5

6
7

8
9

10

2
2

3
4

5
6

7
8

9
10

11

3
3

4
5

6
7

8
9

10
11

12

4
4

5
6

7
8

9
10

11
12

13

5
5

6
7

8
9

1
0

11
12

13
14

6
6

7
8

8
10

11
1
2

13
14

15

7
7 

8
9

10
11

12
13

1
4

15
16

8
8

9
10

11
12

13
14

15
1
6

17

9
9

10
11

12
13

14
15

16
17

1
8

1
0

10
11

12
13

14
15

16
17

18
19

P
ro

p
e
rtie

s
 o

f a
d

d
itio

n
:

•
W

hen adding num
bers they 

can be in any order and the 
answ

er w
ill be the sam

e.
E

xam
ple: 5+

4 =
 4+

5
•

W
hen adding m

ore than 
tw

o num
bers you can add 

the first tw
o together and 

then add the third.
E

xam
ple: 3+

7+
5 =

 10+
5

O
b

s
e

rv
a

tio
n

s
:

•
W

hen zero is added to a 
num

ber the result is that 
num

ber
•

Find all the num
bers adding 

up to ten: 0+
10, 1+

9, 2+
8, 

3+
7, 4+

 6, 5+
5, 6+

4, 7+
3, 

8+
2, 9+

1, 10+
0

•
O

bserve the diagonal from
 

top left to bottom
 right:  

0-2-4-6-8-10-12-14-16-18-20.
This could be the initial step
to introducing m

ultiplication 
by the factor 2.
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A
t the initial level only few

cells can be filled: the ones
w

here the quotient is a
w

hole num
ber. Later on

the rem
aining cells w

ill be
filled w

ith fractions or w
ith

decim
al num

bers.
S

om
e patterns are already

evident:
•

W
hen a num

ber m
eets 

an equalnum
ber the 

result is alw
ays 1.

•
W

hen a num
ber m

eets 
its half, theresult is 
alw

ays 2, etc.

The first colum
n is em

pty
because you cannot divide
a num

ber by zero

H
.

D
iv

is
io

n
 T

a
b

le

O
b

je
c
tiv

e
: 

∑
•

to explore the properties of division and com
pare them

 w
ith the m

ultiplication ones,
∑

•
to perform

 division and develop m
ental arithm

etic skills 

A
c
tiv

itie
s

∑
Fill only the pockets w

ere the quotient is a w
hole num

ber
∑

C
larify the relation betw

een dividend, divisor, and quotient, at this stage you w
ork only w

ith w
hole num

bers.
∑

R
eflect on the properties of zero. For exam

ple, you cannot divide a num
ber by zero because there is not a 

quotient that m
ultiplied by zero gives a product different than zero. To explain this difficult concept clearly you 

have to refer to m
ultiplication as the opposite operation of division. For exam

ple: 8 : 0 =
 y    y x 0 =

 8    y =
 

doesn’t exists.  You can’t find a num
ber that m

ultiplied by 0 gives 8 as result.
S

how
 your class how

 you can use m
ultiplication to check the result of a division. If they m

ultiply their result 
by the divisor (the second term

) and they get the sam
e num

ber as the dividend (the first num
ber) then their 

result is correct.
For exam

ple: 8 : 2 =
 4       2 x 4 =

 8;       10 : 5 =
 2      5 x 2 =

 10

:
0

1
2

3
4

5
6

7
8

9
1
0

0
0

0
0

0
0

0 
0

0
0

0
0

1
1

2
2 

1

3
3

1

4
4

2
1

5
5

1

6
6

3
2

1

7
7

1

8
8

4
2

1

9
9

3
1

1
0

10
5

2
1

p
a
g

e
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G
.

M
u

ltip
lic

a
tio

n
 T

a
b

le

O
b

je
c
tiv

e
• C

reate a table for m
ultiplication to explore its properties, m

ake com
parisons, discover patterns, discover the

relationship betw
een m

ultiplication and division and develop m
ental m

athem
atical skills

A
c
tiv

itie
s
 (suitable for low

er prim
ary)

B
egin to introduce m

ultiplication as repeated addition. In order for your learners to understand the concept, 
they need to use rods, sticks, stones, seeds or any other locally available m

aterial to see w
hat is actually 

happening w
hen w

e m
ultiply.

E
xam

ple: 2 x 4 really m
eans tw

o groups of four; w
hen done practically the learners w

ill find out that it is equal
to four groups of tw

o. Let the learners w
ork in pairs or groups and w

ork out practically the results of different 
m

ultiplications. U
se exam

ples your learners can relate to
create interesting m

ultiplication problem
s.

W
ith your learners, com

plete the m
ultiplication table. S

ee the table below
.

You can identify the square num
bers and elicit from

 your learners the concept of the root of a num
ber as one 

side of the square, even if the form
al learning of the square root w

ill be done m
uch later in std 7.

R
eflect on the effect of zero w

hen it is m
ultiplied w

ith any other num
ber. For exam

ple: every num
ber

m
ultiplied by zero =

 zero.

This table can also be used to introduce division as
the opposite arithm

etical operation to m
ultiplication.

For E
xam

ple: 5 x 6 =
 30 30÷

5 =
 6 30 ÷

6 =
 5

P
ractice both operations by using variables:

4 x 3 =
 y y ÷

4 =
 3 y ÷

3 =
 4

X
0

1
2

3
4

5
6

7
8

9

0
0

0
0

0
0

0
0

0
0

0

1
0

1
2

3
4

5
6

7
8

9

2
0

2
4

6
8

10
12

14
16

18

3
0

3
6

9
12

15
18

21
24

27

4
0

4
8

12
1
6

20
24

28
32

36

5
0

5
10

15
20

2
5

30
35

40
45

6
0

6
12

18
24

30
3
6

42
48

54

7
0

7
14

21
28

35
42

4
9

56
63

8
0

8
16

24
32

40
48

56
6
4

72

9
0 

9
18

27
36

45
54

63
72

8
1

P
ro

p
e
rtie

s
 o

f m
u

ltip
lic

a
tio

n
:

•
W

hen m
ultiplying num

bers they
can be in any order and the 
answ

er w
ill be the sam

e.
E

xam
ple: 3x4 =

 4x3

O
b

s
e

rv
a

tio
n

s
:

•
M

ultiplication is alw
ays 

possible.
•

1 has neutral value: a num
ber 

m
ultiplied by 1 doesn’t change.

•
A

 num
ber m

ultiplied by zero is 
zero.

p
a
g

e

17
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H
u

n
d

re
d

th
s

A
c
tiv

itie
s

•
Teacher asks learners to put 6 cards of the sam

e colour in the pocket board (in a row
 of ten pockets).

•
D

iscuss the fraction represented and its equivalent decim
als: if the row

 is =
 1, 6/10 is =

 0.6. Teacher guides
the learners to represent other fractions and give corresponding decim

als.
•

Teacher discusses further w
ith learners and dem

onstrates by putting cards of the sam
e colour in the pocket

board.
•

D
iscuss fractions represented and their equivalent decim

als.
•

Learners do m
ore practice on other fractions and give corresponding decim

als.

K
.

P
la

c
e
 V

a
lu

e
O

b
je

c
tiv

e
•

Identify place value and its im
portance in additions and subtractions.

A
c
tiv

itie
s
 (suitable from

 std 1 upw
ards depending on the size of num

bers)
1.P

repare pocket board cards w
ith the w

ords for ones, tens, hundreds, and thousands. P
lace them

 in a row
 

as show
n in the table below

. A
sk a pair of learners to com

e to the front and put num
bers in the correct 

colum
n to show

 27, 218, 1095. The value of each digit has to be clearly stated.

p
a
g

e
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•
18 parts out of 100 
are shaded

•
The fraction 18/100
represents the 
shaded parts

•
If the w

hole board is 
=

 1, then 18/100 
represents a decim

al 
and it is 0.18.

•
18 =

 0.18
100

p
a
g

e
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I.
F
ra

c
tio

n
s

O
b

je
c
tiv

e
•

C
reate a table for division w

ith fractions in order to explore the properties, m
ake com

parisons, explore 
patterns, and develop m

ental m
athem

atical skills

A
c
tiv

itie
s
 (suitable from

 std 3 to std 5)
U

se the table below
 to:

• Identify and define fraction.
• Identify fractions w

ith equivalent value.
• W

ork on equivalent fractions, com
pare and sim

plify them
 (reduce to low

er term
s): J. D

ecim
als

E
Q

U
IV

A
L
E

N
T

 F
R

A
C

T
IO

N
 C

H
A

R
T

/T
A

B
L
E

J
: D

e
c
im

a
ls

O
b

je
c
tiv

e
s

1.To represent fractions w
ith denom

inator 10 and to show
 relationship betw

een fractions and decim
als.

2.To represent fractions w
ith denom

inator 100 and to show
 relationship betw

een fractions and decim
als.

T
e
n

th
s

• 6 parts out of 10 are shaded
• The fraction 6/10 represents the shaded parts
• 6/10 as a decim

al is 0.6.

p
a
g

e
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*
 A

 fra
c
tio

n
 h

a
s
 tw

o
 p

a
rts

i.
The top part is called num

erator
ii.The bottom

 part is called denom
inator
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N
ow

 you have 12 ones and can take aw
ay 8 leaving 4 sticks.

N
ow

 you can subtract 1 ten from
 the rem

aining 2 tens.
The result of subtraction is 14.

6.
W

hen learners start w
orking w

ith decim
als and fractions, (std 4 upw

ards) extend the place value table to 
include tenths and hundredths as seen in the table below

A
s reinforcem

ent, link w
hat the learners already know

 about decim
als and fractions to the place value table.

E
xam

ple:
•

6 tenths =
 6/10 =

 0.6
•

2 hundredths =
 2/100 =

 0.02
•

8 ones, 4 tenths, 5 hundredths =
 8 and 45/100 =

 8.45

te
n

s
o

n
e
s

te
n

th
s

h
u

n
d

re
d

th
s

6

2

8 
4 

5

p
a
g

e

22
p

a
g

e

23
p

a
g

e
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2.
U

se the place value cards to dem
onstrate additions w

ith carrying. B
egin w

ith a num
ber in the ones colum

n 
and show

 how
 that num

ber represents 8 things, such as stones or sticks.
Then explain that you are going to add 9 m

ore stones or sticks. P
oint out to your learners that w

hen you 
have a w

hole group of ten that w
ill be represented by 1 in the tens colum

n.
A

sk a leaner to count the stones. E
xam

ple: 8 +
 9 =

17, he/she w
ill m

ake a group of ten and place it in the 
tens pocket, the rem

aining 7 w
ill stay in the ones pocket. A

llow
 a lot of tim

e for sim
ilar activities.

3.
It is im

portant to give your learners the opportunity to practice using the place value table.
This can be done by giving each group a piece of paper or card that looks like this.

E
ach group w

ould have som
e sticks, stones, seeds, or som

e other locally available m
aterial to w

ork w
ith. 

A
sk learners to show

 a num
ber such as 54 on the table using their sticks. E

xplain that they need to put five 
sticks in the tens colum

n and four sticks in the ones colum
n. W

alk around the class to see if they are doing 
the activity correctly. A

s learners progress in the course, they can use the place value chart to do additions 
and learn to carry over.

5.
You can use the sam

e strategy to practice subtractions w
ith borrow

ing (from
 std 3)

•
P

lace both num
bers for the subtraction in the place value table

•
Fill the pockets underneath w

ith a quantity of sticks equivalent to the initial num
ber (bundles of sticks and 

loose ones).
•

D
iscuss w

ith your class w
hether you have enough sticks to take aw

ay the second num
ber

•
If necessary, do the follow

ing change: 1 tens stick w
ill be changed w

ith 10 ones sticks and then the 
subtraction w

ill be possible.
E

xam
ple: 32 – 18 =

 ?

p
a
g

e

22

C
an you take aw

ay 8 ones from
 2? N

o, so you
have to borrow

 from
 the tens.

Take one bundle of ten and untie to get loose
sticks and put them

 into the right pocket.

27 =
 2 tens, 7 ones

218 =
 2 hundreds, 1ten, 8 ones

1095 =
 1 thousand, 0 hundreds, 9 tens,

5 ones
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1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

32
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 1
0

They alw
ays end w

ith the
digit 0.

They are all even
num

bers.

They are m
ultiples of 2

and 5, because 2 x 5 =
 10

1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

31
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 3

They can be even or odd
num

bers.
H

ere is an easy w
ay to

determ
ine if a tw

o-digit
num

ber is a m
ultiple of 3.

First add its digits together. 

If the answ
er is 3 or 6 or 9

then the num
ber is a

m
ultiple of 3.

E
xam

ple:
45, 4+

5=
9

78, 7+
8=

15 =
 6

1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

31
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 9

They are very easy to
identify because the sum

s
of the digits are alw

ays
equal to 9.

In fact the first digit
increases w

hile the second
decreases.

A
ll m

ultiples of 9 are also
m

ultiples of 3.

p
a
g

e

23

L
.

M
u

ltip
le

s
O

b
je

c
tiv

e
•

Identify m
ultiples and establish rules to determ

ine w
hen a num

ber is a m
ultiple of another num

ber, identify 
com

m
on m

ultiples and the low
est com

m
on m

ultiple

A
c
tiv

itie
s
 (suitable from

 std 4 upw
ards)

The follow
ing tables show

 how
 you can explore m

ultiples w
ith your learners. A

s they discover the patterns 
and begin to understand the relationship betw

een m
ultiples, w

ork together w
ith your learners to establish 

rules to define a num
ber as a m

ultiple of another num
ber.

A
s you explore m

ultiples of 2, 5 and 10 (std 4 syllabus), think about how
 you could get your learners m

ore 
involved in the lesson by getting them

 to count their eyes, fingers, or hands to find the different m
ultiples. 

Then relate w
hat they find to the table in the pocket board to m

ake the learning m
ore m

eaningful and 
practical.

p
a
g

e
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1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

32
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 2

They end w
ith 2, 4, 6, 8,

or 0.

They are called even
num

bers.

W
hen you divide them

 by
2 you still have a w

hole
num

ber.

1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

32
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 5

They end only
w

ith 5 or 0

They include even
and odd num

bers.
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M
.

P
rim

e
 N

u
m

b
e
rs

O
b

je
c
tiv

e
•

Identify prim
e num

bers from
 1 to 100 (or from

 0 to 100 as in the previous page)

A
c
tiv

itie
s
 (suitable for std 5)

1.W
ork w

ith your learners to rem
ove or turn over the pocket cards that are m

ultiples of 2.
You could ask a pair of learners to com

e to the pocket board to do the task.
2.A

sk another pair to rem
ove or turn over all the m

ultiples of 3.
3.C

ontinue to have pairs of learners w
orking together to do the sam

e for all the m
ultiples of 5,7, and 11.

4.A
ny num

bers left in the pocket board w
ill be prim

e num
bers.

U
sing w

hat your learners have just learned help them
 establish the rule for defining a

prim
e num

ber. For exam
ple: a prim

e num
ber can be divided only by one and by itself.

* N
um

ber 1 is not a prim
e num

ber because it has only one factor, itself.

O
n the follow

ing page you w
ill find an exam

ple of the table you can use to identify the factors of each num
ber. S

tart
colouring the m

ultiples of the num
bers w

hile w
orking at the sam

e tim
e on the pocket board. W

hen finished you can
see by the quantities of colours in each cell how

 m
any factors and w

hich factors a certain num
ber has.

E
xam

ple:
n. 24 w

ill have the colours referring to factors 2, 3, 4, 6, 8
n. 60 w

ill have the colours referring to factors 2, 3, 4, 5, 6, and 10
n 49 w

ill have only factor 7 and all prim
e num

bers w
on’t have any colour.

p
a
g

e
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1*
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

31
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

In the above table the num
bers in red are all the num

bers that should be rem
oved from

 the pocket board
because they are m

ultiples of a num
ber. The num

bers left are prim
e num

bers.
T

h
is

 a
c
tiv

ity
 n

e
e
d

s
 to

 b
e
 d

o
n

e
 s

te
p

 b
y
 s

te
p

 w
ith

 le
a
rn

e
rs

’ p
a

rtic
ip

a
tio

n
.

E
xam

ine the num
bers left in the pocket board and ask learners to see if any of the rem

aining num
bers could

be divided by any other num
ber except 1 and them

selves. G
ive your learners tim

e to check to m
ake sure they

have understood this principle and that all the rem
aining num

bers are prim
e num

bers.

p
a
g

e

25
p

a
g

e
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1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

32
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 7

They are the m
ost difficult

to classify because they
don’t follow

 a sim
ple

pattern.

1
2

3
4

5
6

7
8

9
10

11
12

13
14

15
16

17
18

19
20

21
22

23
24

25
26

27
28

29
30

31
32

33
34

35
36

37
38

39
40

41
42

43
44

45
46

47
48

49
50

51
52

53
54

55
56

57
58

59
60

61
62

63
64

65
66

67
68

69
70

71
72

73
74

75
76

77
78

79
80

81
82

83
84

85
86

87
88

89
90

91
92

93
94

95
96

97
98

99
100

M
u

ltip
le

s
 o

f 1
1

They are very easy to
identify because they are
m

ade of a pair of identical
num

bers.

They include even and odd
num

bers.

S
td

 7
 in

c
lu

d
e
s
 th

e
 m

u
ltip

le
s
 o

f 1
1

O
nce you have w

orked w
ith your learners to identify the m

ultiples of a particular num
ber, try to define the rule that

applies (look at the box near the table)

U
sing the pocket board for the identification of m

ultiples is very effective because:
•

If you experience shortage of text books, paper and exercise books, a lot of the counting can be done using
the cards and inserting them

 or taking them
 out of the pockets.

•
The basic m

aterial is the sam
e as for the table of 100 num

bers: 100 cards w
ith num

bers from
 1 to 100 (or 

one m
ore for 0 if you w

ant) that can be shared and used for different classes and different class levels.
•

The learners w
ill be practically involved in the preparation of the pocket board follow

ing your instructions: 
filling in the right cards in the right place, rem

oving them
 w

hile counting, filling gaps or m
atching, ordering, 

com
pleting sequences, etc.
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N
.

P
e
rc

e
n

ta
g

e
O

b
je

c
tiv

e
•

Introduce or reinforce the concept of percentage

A
c
tiv

itie
s
 (suitable for std 6 and 7)

1. Turn over all pocket cards so the 100-table look like the table below
.

A
sk learners to count the total num

ber of cards on the pocket board to get 100 cards.
E

xplain to the learners that one card represents 1/100 of the total num
ber of cards that 1/100 =

 1%
 read as 

one percent.

E
xplain to your learners that the w

hole pocket board represents 100%
.

R
em

ove 5 cards in a row
 or colum

n. A
sk learners w

hat percentage of the cards has been rem
oved. Then ask 

them
 to figure out the percentage of the cards left in the pocket board.

For exam
ple: if 5 cards (5%

) w
ere rem

oved then 95 cards (95%
) rem

ain. A
llow

 learners to com
e up, rem

ove 
som

e cards, and then ask other learners w
hat percentage of cards w

ere rem
oved and w

hat percentage 
rem

ains.

The pocket board can also be used to show
 the relationship betw

een percentages and fractions. For exam
ple:

20 cards represent 20%
 of the cards or 1/5 of all the cards. If the cards from

 1 to 50 are rem
oved, it is easy to

see that half (1/2) the cards are m
issing and half rem

ain.

1%

10%

50%

p
a
g

e
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T
a
b

le
 to

 id
e
n

tify
 fa

c
to

rs
 a

n
d

 p
rim

e
 n

u
m

b
e
rs

 (s
u

ita
b

le
 fo

r s
td

 5
 a

n
d

 6
)

0 
1

2 
3 

4 
5 

6 
7 

8 
9

10
11

12
13

14
15

16
17

18
19

20
21

22
23

24
25

26
27

28
29

30
31

32
33

34
35

36
37

38
39

40
41

42
43

44
45

46
47

48
49

50
51

53
53

54
55

56
57

58
59

60
61

62
63

64
65

66
67

68
69

70
71

72
73

74
75

76
77

78
79

80
81

82
83

84
85

86
87

88
89

90
91

92
93

94
95

96
97

98
99

100

C
o

lo
u

r c
o

d
e
: 

m
ultiples of 2 =

 colour red
m

ultiples of 3 =
 colour green

m
ultiples of 4 =

 colour purple
m

ultiples of 5 =
 colour yellow

m
ultiples of 6 =

 colour dark green
m

ultiples of 7 =
 colour black

m
ultiples of 8 =

 colour blue
m

ultiples of 9 =
 colour brow

n
m

ultiple of 10 =
 colour orange

m
ultiple of 11 =

 colour pink

If you can’t use colours use other keys
you think are appropriate, as far as it
m

akes the table clear to understand.
W

hen the table is com
pleted you can use

it to identify the G
C

D
 (greatest com

m
on

divisor) or the H
C

F (highest com
m

on
factor) and the LC

M
 (low

est com
m

on
m

ultiple) for operations w
ith fractions.
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D
e
fin

itio
n

: A
n abacus is a m

athem
atical instrum

ent that is very helpful for understanding the place value of
num

bers and teaching additions and subtractions at all levels.

O
b

je
c
tiv

e
s

•
M

ake an abacus using locally available m
aterial

•
U

se the abacus to teach additions, subtractions, decim
als and m

easurem
ents

•
S

tress the im
portance of the abacus in the teaching/learning process

M
a
te

ria
l

The follow
ing locally available m

aterial can be used to 
m

ake an abacus:
•

W
ood

•
Iron rods

•
N

ails/w
ire

•
S

trong strait sticks
•

O
ld slippers

•
B

ottle tops
•

M
oulded clay

•
S

hock absorbers
•

P
lyw

ood
•

B
am

boo stem
s

•
M

aize cobs
•

B
ones

•
P

lastic bags
•

P
lastic bottles full of sand/soil

H
o

w
 to

 m
a
k
e
 th

e
 a

b
a
c
u

s

1.P
repare a base m

ade of w
ood or clay or a plastic bottle

filled w
ith soil.

2.M
ake three holes in the base.

3.In the holes insert strong rods m
ade of m

etal, w
ood, 

plastic or any other appropriate m
aterial.

4.M
ake the counters of the sam

e shape and size w
ith a 

hole drilled through them
 to allow

 for their insertion 
in the rods: in each rod you should be able to insert a 
m

axim
um

 of nine counters, if the abacus is m
eant to 

operate on base 10.
5.C

olour the counters and the base in order to m
ake the 

abacus m
ore interesting to use.

6. A
dd a label to the base indicating the value of each 

place (optional).

A
B

A
C

U
S

p
a
g
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P
1
 –

 A
 C

O
M

P
E

T
IT

IO
N

 G
A

M
E

O
b

je
c
tiv

e
•

R
evise w

ords relating to parts of the body and m
atch them

 w
ith the pictures w

ithin a given tim
e

M
a
te

ria
ls

•
a set of cards referring to the parts of the body m

entioned in the song “H
ead and S

houlders” and the 
pocket board.

•
The parts of the body cards can be replaced by nam

es of shapes, num
bers for shape identification and 

num
ber recognition.

A
c
tiv

itie
s

•
D

ivide your learners in groups and ask one group to m
atch the w

ords and the pictures using the pocket 
board. The group w

ill have a lim
ited tim

e to perform
 the m

atching, so therefore group m
em

bers have to 
share the cards and organize them

 by their ow
n.

•
The rest of the class w

ill define the length of tim
e assigned to the activity by either singing the song (see 

the session relating to songs in this m
anual) or counting like a clock from

 one to tw
enty or from

 tw
enty to 

one.
•

W
hen the tim

e is over, the gam
e is stopped and points are counted. Then another group w

ill be involved 
and the class w

ill sing or count again.
•

A
s gam

e proceeds, the learners w
ill acquire speed and their m

atching skills w
ill im

prove through learning 
from

 their classm
ates.

H
O

W
 T

O
 U

S
E

 T
H

E
 P

O
C

K
E

T
 B

O
A

R
D

 IN
 G

A
M

E
S

H
e
a
d

S
h

o
u

ld
e
rs

K
n

e
e
s

T
o

e
s

E
y
e
s

N
o

s
e

E
a
rs

M
o

u
th

N
ote. D

uring the gam
e learners w

ill practice vocabulary a lot w
ithout feeling bored or tired of repetition; the w

hole
class participate in counting or singing and that keeps everybody’s attention focused on the task.

N
o

s
e

M
o

u
th

E
a
r

E
y
e

H
e
a
d

S
h

o
u

ld
e
rs

K
n

e
e
s

T
o

e
s
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S
u

b
tra

c
tio

n
s
 w

ith
 b

o
rro

w
in

g
: 6

2
 –

 2
8
 (s

td
 3

)

1)
P

ut the counters in the abacus to 
represent the first num

ber =
 62.

2)
You need to subtract 8 ones from

 2 ones: 
it is im

possible, so you need
to change one ten into 10 ones.

3)
N

ow
 you can subtract the 8 ones and 4

w
ill rem

ain =
 54.

4)
Last you subtract the tw

o tens and the
result of the operation w

ill be 34.

S
u

b
tra

c
tio

n
 w

ith
 b

o
rro

w
in

g
: 1

2
0
 –

 4
7
 (s

td
 3

)

p
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A
c
tiv

itie
s
 w

ith
 th

e
 a

b
a
c
u

s

A
n abacus is used to w

ork out m
athem

atical sum
s based on additions and subtractions w

ith w
hole and decim

al
num

bers - adding, com
paring and changing m

easurem
ents.

H
ere are a few

 step-by-step exam
ples:

1
0

0
1

0

A
d

d
itio

n
 c

a
rry

in
g

 th
e
 o

n
e
s
: 2

6
 +

 3
8
 (s

td
 2

)

1)
P

ut the counters in the abacus to represent the
first num

ber.
2)

A
dd the ones: 6 +

 8 =
 14 so one group of ten 

w
ill be m

oved to the ten place and 4 ones w
ill 

rem
ain.

3)
A

dd the tens: 3 +
 3 =

 6 and you have the 
result of 64 =

 6 tens and 4 ones.

A
A

d
d

itio
n

 c
a
rry

in
g

 o
n

e
s
 a

n
d

 te
n

s
: 7

4
 +

 2
9

(s
td

 2
)d

d
itio

n
 c

a
rry

in
g

 o
n

e
s
 a

n
d

 te
n

s
: 7

4
 +

 2
9

(s
td

 2
)

A
ddition 9 +

 1 =
 10 (std 1) A

ddition 99 +
 1 =

 100 (std 2)
The red counter represents the group of ten The blue counter represents the group of ones that has
been m

oved from
 the place of ten tens that has been m

oved from
 the

the ones to the place of tens. The place of place of tens to the place of hundreds.
ones is now

 em
pty, this is w

hy w
e put the The places of ones and tens are now

zero. em
pty =

 0

p
a
g

e
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L
e
t’s

 lo
o

k
 a

t a
n

o
th

e
r e

x
a
m

p
le

 w
ith

 m
e
a
s
u

re
m

e
n

ts
 (s

td
 6

 a
n

d
 7

)

Learners need to add the follow
ing m

easurem
ents to solve a problem

:
0.43km

 +
 24H

m
 +

 132 m
 =

 ?

B
y using the abacus the learners w

ill have to place the counters in the positions representing
the different units of m

easure therefore reflecting on the relationship am
ong them

 and the real
value of the digits they are adding.

1)
R

epresent the first m
easurem

ent (w
hite ball): 0.43 K

m
 =

 0 K
m

 and 4 H
m

 and 3 D
m

2)
A

dd the second one (red balls) looking carefully at the value of each digit:
24 H

m
 =

 2 K
m

 and 4 H
m

3)
A

dd the third one (green balls): 132 m
eters =

 1 H
m

 and 3 D
m

 and 2 m
.

4)
A

dd the last one (yellow
 balls): 5.75m

. =
 5 m

 and 7 dm
 and 5 cm

5)
C

alculate how
 m

any counters in each place: K
m

 2 ; H
m

 9; D
m

 6; g 7; cm
5 and m

m
0

N
ow

 the learners can w
ork on the conversion of units by placing the point indicating the

decim
als after the unit of m

easure they are considering (adding 0 if necessary).
S

o it w
ill be K

m
2.96775 =

 H
m

 29.6775 =
 D

m
 296.775 =

 m
2967.5 =

 dm
 29677.5 =

m
m

2967750

9
H

m
2
K

m
6
D

m
7
m

7
d

m
5
c
m

p
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U
n

d
e
rs

ta
n

d
 th

e
 re

la
tio

n
s
h

ip
 b

e
tw

e
e
n

 d
iffe

re
n

t u
n

its
 o

f m
e
a
s
u

re
 a

n
d

 p
e
rfo

rm
 c

o
n

v
e
rs

io
n

s
. (fro

m
 

s
td

 4
 to

 s
td

 7
)

H
ow

 m
any centim

etres are in 0.35m
?

B
y placing the quantities in the right positions of the abacus, converting units of length

becom
es visually very clear and learners w

ill understand it easier.
1)

P
lace the counters in the abacus in a w

ay
that 0.35 m

etres is correctly represented
=

 0 m
etre, 3 decim

etres, 5 centim
etres.

2)
D

efine the value of each position clearly
so the learners understand that every 
tim

e the counter is m
oved one step

to the right it is m
ultiplied by 10,

every tim
e it is m

oved to the left
it is divided by 10.

3)
It is visually clear that 
0.35 m

etres =
 3.5 decim

etres 
(dm

) =
 35 centim

etres (cm
).
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P
o

s
s
ib

le
 a

lte
rn

a
tiv

e
 m

a
te

ria
l to

 m
a
k
e
 ro

d
s
:

•
Lay slabs

•
C

arton cut-outs
•

R
eeds

•
M

etal bars
•

D
ry m

aize stem
s

•
B

am
boo sticks

•
O

ld rubber sandals
•

W
ood

•
B

iro tubes

H
o

w
 to

 m
a
k
e
 ro

d
s

a)The rods are m
ade of 10 pieces of 2 cm

 by 2 cm
 w

ooden sticks, the longest (num
ber 10) m

easuring 20 cm
in length and the shortest (num

ber 1) 2 cm
.

b)E
ach rod is coloured differently for easy identification as show

n in the previous page.
c)You need at least a set of 10 identical rods so that m

any learners can w
ork w

ith them
 and m

any activities 
can be done at the sam

e tim
e.

A
c
tiv

itie
s
 (suitable for pre-school and std 1)

1.Identification of rods and m
atching w

ith num
bers

E
xam

ples:
Teacher “S

how
 m

e the yellow
 rod” – P

upil holds the yellow
 rod

T. “S
how

 m
e the num

ber 7” – P
upil show

s the black rod w
hich is num

ber seven

2.S
orting colours and size

E
xam

ples
T. “P

ut all rods having the sam
e colour together”

T. “P
ut all rods having the sam

e size together”
T. “P

ut the rods in order from
 the shortest to the longest” etc.

3.C
om

bining 2 rods to m
ake 10 – see the follow

ing exam
ple

5
 +

 5

6
 +

 4

7
 +

 3

8
 +

 2

9
 +

1

1
0
 +

 0

p
a
g

e
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D
e
fin

itio
n

:
R

ods are pieces of w
ood representing num

bers in a w
ay that learners can associate each num

ber w
ith

a specific quantity and com
pare num

bers w
ith each other

O
b

je
c
tiv

e
s

•
M

ake rods
•

D
em

onstrate how
 rods can be used in learning concepts in m

athem
atics, language and art.

•
H

elp learners discover that each num
ber corresponds to a specific quantity represented by the rod, m

ake 
com

parison and solve sim
ple equations.

•
H

elp learners identify and com
pare size, colours and positions.

•
M

ake learning m
athem

atics concrete, interesting, relaxed and enjoyable

R
O

D
S

K
e
y

W
hite - 1 unit

R
ed - 2 units

G
reen - 3 units

P
urple - 4 units

Yellow
- 5 units

D
ark green - 6 units

B
lack - 7 units

B
lue - 8 units

B
row

n - 9 units
O

range - 10 units
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5.U
se the com

parison betw
een tw

o rods in order to understand the m
eaning of greater, lesser and equal.

3
 is

 le
s
s
e
r th

a
n

 6
5
 is

 g
re

a
te

r th
a
n

 2

2
 +

 3
 is

 s
a
m

e
 a

s
 5

2
 +

 3
 =

 5

S
im

ilar the logiblocks in the next
chapter, rods can be used for a variety
of activities, such as:

•
Learning and revising the 
nam

es of colours either in 
local language or in E

nglish.
•

P
ractising position in space w

ith 
use of prepositions like: in – on – 
under – near – below

 – betw
een – 

to the left – to the right - near to, 
etc.

•
B

eing strong and durable they can 
behandled by learners w

ithout 
problem

s and can be used easily 
in group w

ork and gam
es.

•
They are invaluable m

eans for
rem

edial teaching; they can help 
slow

 learners to understand m
any 

abstract concepts.

p
a
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4.A
 - C

om
paring by adding:

The learner com
pares rods of different sizes and adds them

 up to m
ake up the length of num

ber 10
E

xam
ples: 2 +

 4 +
 4 =

 10; 3 +
 4 +

 3 =
 10

B
 – C

om
paring by subtracting

The learner has to find, by trial and error, the rod w
hich fits into the space

E
xam

ples: 9 – 6 =
 3; 9 – 3 =

 6

C
 - C

om
paring lengths/heights/ and using com

parative and superlative language structures:
The teacher chooses a set of different rods and asks learners to com

pare and describe them
.

E
xam

ples:
T. “W

hich one is the longest rod?”
T. “W

hich one is the shortest rod?”
T. “Is the blue rod longer than the yellow

 one?”
T. “The orange rod is the longest: true or false?”
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L
E

T
’S

 C
H

A
N

G
E

 T
H

E
 S

IZ
E

A
 third learner chooses a block that has the sam

e shape,
colour and thickness as the previous one, but has a
different size and describes it:
“This is a triangle. It is sm

all, yellow
 and thin.”

L
E

T
’S

 C
H

A
N

G
E

 T
H

E
 C

O
L
O

U
R

The fourth pupil chooses a block that has the sam
e shape,

size and thickness as the previous one, but has a different
colour and describes it:
“This is a triangle. It is sm

all, blue and thin.”

L
E

T
’S

 C
H

A
N

G
E

 T
H

E
 T

H
IC

K
N

E
S

S
The fifth pupil chooses a block that has the sam

e shape,
size and colour of the previous one, but has different
thickness and describes it:
“This is a triangle. It is sm

all, blue and thick.”

The five shapes are lined up in order to look at the sequence, to com
pare and describe in

w
hich w

ay they are equal or different. C
om

paring the first and the last block, there w
ill be

no sim
ilarities, only differences.

C
 – C

om
paring tw

o blocks random
ly and identifying sim

ilarities and differences.
E

xam
ples: com

pare the tw
o follow

ing blocks

They are sim
ilar in size (big) and colour (red).

They are different in shape and thickness.

p
a
g

e
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D
e
fin

itio
n

: the logiblocks are sim
ple structured m

aterials to represent basic shapes of
different size, colour and thickness

O
b

je
c
tiv

e

•
M

ake logiblocks
•

Identify different shapes for description, com
parison and classification

M
a
te

ria
ls

C
artons, plastic m

aterial, plyw
ood, clay and other m

odelling m
aterial like play dough,layers of cardboard or 

paper, old new
spapers and papier m

âché, cow
 dung, etc.

To provide different thickness som
e shapes w

ill require three layers of cardboard or plyw
ood or any other 

m
aterial used.

H
o

w
 to

 m
a
k
e
 lo

g
ib

lo
c
k
s

The w
hole set contains 48 pieces:

•
four geom

etrical shapes: square, rectangle, triangle and circle
•

tw
o sizes: big and sm

all
•

three colours: red, yellow
 and blue

•
tw

o thicknesse: thin and thick

A
c
tiv

itie
s
 (suitable from

 std 1 upw
ards)

A
 – D

escribing different blocks, identifying shape, size, colour and thickness
E

xam
ple:

L
O

G
IB

L
O

C
K

S

B
 – C

hanging the characteristics of the block, one at a tim
e

E
xam

ples:
A

 learner chooses one block random
ly and describes it:

“This is a square. It is big, yellow
 and thin”.

L
E

T
’S

 C
H

A
N

G
E

 T
H

E
 S

H
A

P
E

:
A

nother learner chooses a block that has the sam
e colour,size 

and thickness but a different in shape, and describes it.
“This is a triangle. It is big, yellow

 and thin”.

This is a circle. It is big, yellow
 and thin.

This is a square. It is sm
all, blue and thin.

This is a rectangle. It is big, red and thick.
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M
A

T
H

S
 G

A
M

E
S

IN
T

R
O

D
U

C
T

IO
N

Through physical gam
es and exercises children develop healthy m

inds and bodies. It also cultivates in them
 the

skills of co-operation and friendship. C
hildren learn and rem

em
ber better w

hen they are involved in a playful activity
that m

ay include elem
ents of com

petition and team
 w

ork.

O
B

J
E

C
T

IV
E

•
To provide opportunities to acquire problem

 solving skills and to put into practice w
hat the learners have 

learnt in different subjects

1
. S

N
A

K
E

S
 A

N
D

 L
A

D
D

E
R

S

M
aterial: dice, board or carton or a piece of cloth, crayons or coloured pencils, rulers, pencils and 

rubbers. The dice could be prepared by std. 6 or 7 learners w
hen they learn about cubes and cuboids 

and need to practice how
 to m

ake them
.

M
e
th

o
d

•
P

repare the gam
e w

ith num
bers and draw

ings of snakes and ladders.
•

D
ivide the class into groups and give each group a set of dice

•
E

ach group w
ill throw

 the dice and w
ill say loudly the num

ber (if you give tw
o dice the learners w

ill have
to perform

 the addition)
•

The teacher w
ill w

rite the points on the board and check w
hether the points correspond to a lucky or 

unlucky num
ber.

•
The lucky num

bers are the ones at the bottom
 of the ladders because the players w

ill clim
b the ladder 

and get m
ore points. The unlucky num

bers are the ones w
ith the head of a snake because the players 

w
ill have to go back w

here the tail of the snake is.
•

C
ontinue the rounds adding the points until one group reaches num

ber 100 and is thew
inner. If there is 

no tim
e to go to 100, agree w

ith the class about the num
ber w

hich is going to be the end of the gam
e.

O
ur visitors

challenged by the
m

aths gam
es

p
a
g

e
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This tree graph has been used to classify logiblocks
in term

 of
shape, size and colour in a standard class in N

airobi.
S

even and eight year old learners w
ere involved in

m
any useful classification activities as such as

com
paring, identifying differences and sim

ilarities,
describing characteristics, using
sentences w

ith and/or. They have im
proved their

logical thinking skills and perform
ed very enjoyable

activities at the sam
e tim

e.

The logiblocks can also be
used as tem

plates for
sim

ple draw
ings.

Young learners can gain
confidence in their
artw

ork if they can draw
around sim

ple shapes.

The activity can be either
strictly directed by the
teacher, (i.e.: “D

raw
anim

als using only
circles.” or “D

raw
 a

person using squares
only”.) or left to the
im

agination and creativity
of the learners. It can be
com

pleted by colouring.
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In order to play the gam
es you need a group of dice, at least one for each group. S

o here is
how

 you can m
ake dice:

•
D

raw
 this picture on strong

paper, cardboard or cartons.
•

C
ut along the external lines and

fold along the internal ones
•

Fold it so as to m
ake a cube and

glue the flaps
•

D
raw

 the dots or the num
bers

on the dice faces.

Learners in std 6 and 7
have to w

ork on cubes
and cuboids.

They could m
ake the

num
ber of dice N

eeded
by their fellow

 learners
in low

er levels.

p
a
g

e

43

H
ere is a sm

all exam
ple of the “snakes and ladders” gam

e: this should be reproduced on a bigger piece of 
paper or, even better, on a piece of cloth w

hich has been treated w
ith glue and then finished w

ith varnish. 
That w

ould m
ake an everlasting resource w

hich can be used over long tim
e in class or in the playground.

2
.

IN
 T

H
E

 J
U

N
G

L
E

K
E

Y
4 –

D
on’t disturb. G

o back one step.
5 –

G
o for breakfast to 6.

7 –
C

lim
b the tree up to 17.

10 –
H

ave a ride to 24.
15 –

B
ad om

en. S
tart again.

16 –
C

lim
b dow

n to 8.
18 –

Throw
 the dice again.

20 –
It is night. You m

ust sleep.
22 –

Lost for three days in the forest.
25 –

G
o back 3 steps
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Young learners today face m
any challenges and problem

s in their grow
th and developm

ent that m
ay lead to H

IV
infections, drug addiction and substance abuse. Therefore, there is a need to equip them

 w
ith proper know

ledge
and skills to cope w

ith the situation.
Life skills are abilities, w

hich enable an individual, develop adaptive and positive behaviour so as to deal effectively
w

ith the challenges and dem
ands of everyday life.

S
p

e
c
ific

 o
b

je
c
tiv

e
s

•
To be aw

are of him
self or herself

•
To be able to m

ake inform
ed and appropriate choices on issues affecting him

 or her and others
•

To be able to relate w
ith others m

eaningfully
•

To be able to m
ake decisions about personal and social behaviour.

T
H

E
 T

E
N

 C
O

R
E

 L
IF

E
 S

K
IL

L
S

 A
R

E
:

•
D

ecision-m
aking

•
P

roblem
-solving

•
C

reative thinking
•

C
ritical thinking

•
E

ffective com
m

unication
•

Interpersonal relationship skills
•

S
elf-aw

areness
•

E
m

pathy
•

C
oping w

ith em
otions

•
C

oping w
ith stress

W
H

Y
 D

O
 W

E
 N

E
E

D
 T

O
 T

E
A

C
H

 L
IF

E
 S

K
IL

L
S

?

In order to help our learners:
•

develop self help skills that w
ill allow

 them
 to cope w

ith specific problem
s now

 and in the future
•

acquire know
ledge and skills they need to operate effectively in m

any areas of life (to know
 w

hat to do and 
at w

hat tim
e)

•
m

ake appropriate choices and enable them
 to confront new

 situations effectively

Life skills are acquired or learnt and therefore can be unlearnt, m
odified and even radically changed. Teachers 

play an im
portant role in building positive behaviour patterns am

ong their learners, and they are role m
odels 

too!

H
O

W
 D

O
 W

E
 A

C
Q

U
IR

E
 L

IF
E

 S
K

IL
L
S

?

•
Through inform

ation given at hom
e and school

•
B

y observing others
•

Through the feedback received from
 other people, particularly parents and teachers

•
B

y trial and error through personal experience
•

B
y reading books and looking for inform

ation in the m
edia

•
B

y peer education and experiences in groups or gangs

L
IF

E
 S

K
IL

L
S

p
a
g
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3
.

D
R

A
W

IN
G

 S
Q

U
A

R
E

S

M
a
te

ria
l:

a board and chalk

M
e
th

o
d

:
•

divide the class into groups and divide the board into
three parts to allow

 for com
petition am

ong three groups
•

The first person in the group w
ill draw

 a straight line
•

The second person in the sam
e group adds a line as

Indicated.
•

The third one also adds another one and the fourth
com

pletes the square and w
rites the first letter of his

or hers nam
e in it.

•
each team

 w
orks at the sam

e tim
e trying to w

rite as
m

any letters as possible.
•

The w
inner is the team

 that m
anages to com

plete m
ore

squares.

4
.

T
H

E
 T

H
R

E
E

 T
O

P
S

 G
A

M
E

M
a
te

ria
l: a draw

ing on cardboard or carton box
S

ix bottle tops w
ith tw

o different colours.

M
e
th

o
d

: E
ach player places 3 counters at the three points on the shorter side of the cardboard.

The players m
ove one bottle top at a tim

e trying to put them
 along the internal straight lines.

A
t the sam

e tim
e they try to prevent the other player from

 com
pleting a straight line. The first

to com
plete a line is the w

inner.

p
a
g

e
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p
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D
e
c
is

io
n

 m
a
k
in

g
: 

ability to m
ake a reasonable decision based on adequate inform

ation, to look at 
alternatives and appreciate the results.

W
H

A
T

 C
A

N
 Y

O
U

 D
O

 T
O

 D
E

V
E

L
O

P
 T

H
E

S
E

 S
K

IL
L
S

 IN
 Y

O
U

R
 L

E
A

R
N

E
R

S
?

F
o

rm
 a

 c
lu

b
 in

 y
o

u
r s

c
h

o
o

l fo
llo

w
in

g
 th

e
s
e
 s

te
p

s
:

1.
D

iscuss the issue w
ith the school head and ask for his/her support.

2.
Identify the learners w

ho are interested and w
ill benefit m

ost from
 the club.

3.
Invite their parents for a clear and open discussion: they need to agree and give consent.

4.
E

stablish a tim
etable convenient for you and for the learners.

5.
Find a suitable room

 (any classroom
 after school hours w

ill do).
6.

S
et rules w

ith the learners and follow
 them

.
7.

S
hare responsibilities.

8.
P

lan the activities by considering the learners’ priorities.
9.

C
ollect any m

aterials that can help to m
ake the club interesting and colourful: posters, leaflets, books, 

etc.
10.

B
e open to the learners and be their role m

odel: don’t be shy and afraid of discussing sensitive issues 
such as sex, drugs, dom

estic violence, etc., but at the sam
e tim

e be cautious w
ith intim

ate details and 
respect learner’s privacy (confidentiality).

11.
Fight the stigm

a not only w
ith w

ords but w
ith actions by inviting to the club and looking after A

ID
S

 
orphans or H

IV
 positive learners.

12.
U

se these learners as am
bassadors to spread the inform

ation to other learners in school.
13.

Learners can organise w
orkshops and netw

ork w
ith other schools in the neighbourhood.

14.
The teacher in charge should m

onitor and evaluate the activity on regular basis.
15.

P
rom

ote discussion am
ong school staff on issues of life skills. Invite a resource person from

 a 
counselling N

G
O

 or from
 the E

ducation D
epartm

ent to talk about life skills prom
otion activities 

conducted by the school. In the next step, invite the parents to share their w
orries, difficulties and 

successes w
ith the school staff: that w

ill em
pow

er and m
otivate them

 to im
prove their relationship 

w
ith their children.

16.
C

ontact com
m

unity based organisations that deal w
ith life skills in your area and see if they are 

interested in com
ing to the school w

here they can present dram
a, m

usic, songs, hold debates.. etc. 

Local churches can also be involved and can offer different activities to your learners.

If you are not infected, you are affected.
Your problem

 is m
ine, m

y problem
 is yours.

Let’s w
ork together and the load w

ill be lighter.

p
a
g
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R
e
fle

c
t o

n
 a

n
d

 d
is

c
u

s
s
 th

e
 fo

llo
w

in
g

 a
ttitu

d
e
s
 w

h
ic

h
 c

a
n

 b
e
 b

a
rrie

rs
 fo

r

b
e
h

a
v
io

u
ra

l c
h

a
n

g
e
:

• B
lam

ing our poor environm
ent

• S
ticking to negative past experiences

• R
igidity and refusal of new

 ideas
• Ignoring or rew

arding negative behaviour
• S

tigm
atising people w

ithout really understanding them
• D

iscrim
ination or sex bias

• P
oor or absent teaching of life skills

• R
efusal to be taught

• U
nrealistic rules and expectations

• Lack of confidence in them
selves

• R
efusal to accept feedback

• D
istorted inform

ation
• M

aking excuses
• R

efusal to accept and ow
n inform

ation
• N

egative self talk (e.g. I don’t think I can m
ake it in life)

In
 o

rd
e
r to

 b
e
 a

b
le

 to
 im

p
le

m
e
n

t life
 s

k
ills

 e
d

u
c
a
tio

n
 w

e
 re

q
u

ire
:

•
S

upportive relationship
•

S
ensitivity

•
S

ecurity
•

Listening
•

A
ppreciation

•
C

om
m

unication that allow
s opening up

•
C

ourage to confront the negative and develop the positive
•

R
ole m

odels
•

A
dequate and correct inform

ation
•

O
pportunities to develop life skills

W
h

a
t a

re
 th

e
 m

o
s
t im

p
o

rta
n

t life
 s

k
ills

 w
e
 w

a
n

t o
u

r le
a
rn

e
rs

 to
 a

c
q

u
ire

?
A

s
s
e

rtiv
e

n
e

s
s
:

know
ing w

hat you w
ant and being able to take the necessary steps to achieve it; being 

firm
 and focused.

C
re

a
tiv

e
 th

in
k
in

g
:com

ing up w
ith new

 w
ays of doing things w

hen faced w
ith unfam

iliar situations or 
problem

s.

P
ro

b
le

m
 s

o
lv

in
g

: the ability to appreciate the nature of the problem
 and com

e up w
ith w

orkable solutions to 
different situations.

C
ritic

a
l th

in
k
in

g
: developing an inquisitive m

ind instead of accepting everything at face value; analyse issues 
and evaluate them

.

N
e
g

o
tia

tio
n

:
ability to discuss issues in a calm

 and open m
anner, to resolve conflicts and

establish fair play.



P
o

in
ts

 to
 re

m
e
m

b
e
r w

h
e
n

 p
la

y
in

g
 la

n
g

u
a
g

e
 g

a
m

e
s
: 

•
G

ive clear and fair rules in order to avoid confusion and argum
ents

•
E

xplain the objective of the gam
e and w

hich language structure w
ill be practiced so that the learners 

understand clearly w
hat they have to do

•
P

lay the gam
e for a short tim

e: it can be a very good w
arm

 up session or the conclusion of a lesson or a 
brief intersession to m

ake a heavy lesson m
ore pleasant

•
D

o not interrupt a gam
e to correct learners, let them

 com
plete their task and correct the com

m
on 

m
istakes at the end

•
P

lay gam
es regularly so learners becom

e fam
iliar w

ith them
 and can play them

 also during break tim
e.

T
h

e
 fo

llo
w

in
g

 g
a
m

e
s
 in

v
o

lv
e
 m

a
in

ly
 s

p
e
a
k
in

g
 a

n
d

 lis
te

n
in

g
 s

k
ills

.
They can how

ever be developed to include som
e w

riting.  E
ffort should be m

ade to use the them
es in the 

syllabus to develop activities or language gam
es as dem

onstrated below
.

L
is

te
n

in
g

 S
k
ills

C
om

m
unication gam

es can be used in Them
e I (greetings and requests).  In the process of greeting each 

other in the classroom
, the learners w

ill have the opportunity to know
 each other’s nam

e, and practice the 
sentence patterns.

E
x
a
m

p
le

:
Q

uestions like: W
hat is your nam

e? H
ow

 old are you? W
here is your hom

e?

U
N
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E
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C
hildren first learn to com

m
unicate through their m

other tongue at hom
e. They im

prove those initial com
m

unication
skills by using various m

eans to deliver the m
essage they w

ant and to understand the inform
ation they receive. 

Through “real com
m

unication” activities in school they are encouraged to use the vocabulary, language patterns,
structures or dialogue lines they have learnt or becom

e fam
iliar w

ith during the language drills and practice. In this
sense gam

es are essential in com
m

unication skills developm
ent. It helps im

prove learners’ pronunciation and
sentence pattern developm

ent and  m
akes learning m

ore interesting and easy and w
ill allow

 for the practice of
specific language structures aw

ay from
 the boredom

 of m
eaningless repetition drills. 

In
 o

rd
e
r to

 o
rg

a
n

is
e
 e

ffe
c
tiv

e
 c

o
m

m
u

n
ic

a
tio

n
 a

c
tiv

itie
s
 a

n
d

 g
a
m

e
s
, it is

 n
e
c
e
s
s
a
ry

 to
 re

fle
c
t o

n
 h

o
w

 

“
re

a
l c

o
m

m
u

n
ic

a
tio

n
”
 ta

k
e
s
 p

la
c
e
:

C
om

m
unication in daily life im

plies a reason to speak and to listen. It also involves understanding the 
m

essage, exchanging new
 inform

ation and using language freely. It doesn’t follow
 gram

m
ar rules strictly and 

allow
s language creativity, use of face expressions and gestures.   

T
h

e
re

fo
re

:

•
W

e need to give our learners a reason to speak and listen.
•

W
e m

ust m
ake sure they tell each other new

 inform
ation.

•
They should be encouraged to use their ow

n w
ords to explain the m

essage.
•

C
om

m
unication should take place in a interesting and relaxed situation so that learners can develop 

confidence and express them
selves freely.

A
c
c
o

rd
in

g
 to

 th
e
 P

rim
a
ry

 E
n

g
lis

h
 s

y
lla

b
u

s
, th

e
 le

a
rn

e
r s

h
o

u
ld

 a
c
q

u
ire

:

•
Listening skills to be able to listen, understand and respond to inform

ation and instructions appropriately.
•

S
peaking skills, to be able to use correct pronunciation, stress and intonation to express needs, feelings, 

convey inform
ation and relate experiences.

•
R

eading skills, to be able to read and understand instructions, to read for inform
ation and for pleasure, and 

to develop vocabulary and sentence structures.
•

W
riting skills, to be able to express ow

n feelings and ideas m
eaningfully and legibly in correct E

nglish 
structures.

W
H

Y
 IN

V
O

LV
E

 L
E

A
R

N
E

R
S

 IN
 C

O
M

M
U

N
IC

A
T

IO
N

 G
A

M
E

S
?

•
Learners gain courage and confidence in using the language they are learning.

•
The slow

er learners get m
otivated and have a chance to express them

selves.
•

Learners are free to com
m

unicate w
ith each other.

•
Learners are able to im

prove their academ
ic perform

ance. 
•

Learners learn better w
hen they do som

ething or are involved in a perform
ance.
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N
o

te
:

this covers speaking skill also.

•
R

eading – The learners w
ill be reading the nam

e cards as they distribute the letters.
•

W
riting – The learners w

ill w
rite their nam

es during w
riting lesson by filling in blank spaces.

D
raw

 patterns/w
rite legibly and neatly.

e.g.1. M
y nam

e is A
dan.

2. I am
 six years old.

3. I am
 a boy.

S
P

E
A

K
E

R

A
dan H

ussein
7 years O

ld
YA

B
IC

H
O

, R
H

A
M

U

P
A

R
T

N
E

R

You are
A

dan H
ussein

7 years O
ld

YA
B

IC
H

O
, R

H
A

M
U
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• W
ho are you?

• A
re you …

…
 ?

• W
hat’s your job?

• O
nce a participant has identified the person indicated in the card, he/she introduces herself and later w

ill introduce
his/her friend to the rest of the class.

E
x
a
m

p
le

s
 o

f c
a
rd

s

E
ach card has to be prepared tw

ice in order to m
atch the participants tw

o by tw
o. O

f course
the nam

e at the top in card A
 w

ill be at the bottom
 in card B

 and vice versa.
Look at the follow

ing exam
ple:

Y
O

U
 A

R
E

C
H

IE
F
 K

IV
O

I

Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
L
A

IB
O

N
 L

E
N

A
N

A
(M

asai leader)

Y
O

U
 A

R
E

P
R

O
F. M

A
Z

U
R

I

Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
P

R
O

F
 N

G
U

G
I W

A

T
H

IO
N

G
’O

(W
riter)

Y
O

U
 A

R
E

P
A

U
L
 T

E
R

G
A

T

Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
K

IP
C

H
O

G
E

 K
E

IN
O

(R
unner)

C
A

R
D

 A
 

C
A

R
D

 B

Y
O

U
 A

R
E

C
H

IE
F
 K

IV
O

I

Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
L
A

IB
O

N
 L

E
N

A
N

A
(M

asai leader)

Y
O

U
 A

R
E

L
A

IB
O

N
 L

E
N

A
N

A

Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
C

H
IE

F
 K

IV
O

I
(M

asai leader)

p
a
g

e

51
p

a
g

e

52

T
H

E
 P

O
S

T
M

A
N

 (suitable for std 2-3)

O
b

je
c
tiv

e
s

•
D

eveloping com
m

unication skills
•

P
racticing sim

ple language structures

M
a
te

ria
ls: E

nvelopes, cards

A
c
tiv

itie
s

•
D

ivide the class into groups w
ith leaders w

ho w
ill be the postm

an
•

The group leader distributes to the group the cards containing the follow
ing details:

nam
e – age – post address – telephone num

ber.

•
The postm

an carries envelops containing the sam
e inform

ation in the cards.
• H

e/she asks questions (w
hat’s your nam

e, how
 old are you, w

hat’s your address, w
hat’s your phone 

num
ber, etc) and identifies the right person to w

hom
 the letter has to be delivered.

•
If the inform

ation on the card corresponds w
ith the one on the envelope then postm

an delivers the letter.
•

If there is a com
petition am

ong the groups, the first postm
an w

ho delivers the letters to the right people is 
the w

inner.
•

D
uring the gam

e the participants should not show
 their cards: it is a gam

e for listening and speaking, not 
for reading skills! The w

hole class has to be involved in asking and answ
ering questions.

You are:
R

A
H

A
 A

B
D

I
14 Y

E
A

R
S

 O
LD

P
O

 B
O

X
 489

W
A

JIR
TE

L N
. 78346

R
A

H
A

 A
B

D
I

14 Y
E

A
R

S
 O

LD
P

O
 B

O
X

 48
W

A
JIR

TE
L N

. 78346

E
N

V
E

LO
P

E
:

It has to be delivered to:

F
A

M
O

U
S

 P
A

IR
S

 (suitable for std 3-4)

O
b

je
c
tiv

e
s
:

•
E

nhance effective com
m

unication am
ong learners

•
D

evelop listening and speaking skills

M
a
te

ria
ls

•
C

ards containing nam
es of fam

ous people

A
c
tiv

itie
s

•
Teacher distributes the cards to a group of learners

•
Individual learners m

ove around asking each other the follow
ing questions
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B
A

C
K

 T
O

 T
H

E
 B

O
A

R
D

 (Very flexible: it can be played at every level)
In this gam

e a learner is seated w
ith his/her back to the board. A

 w
ord is w

ritten on the blackboard, w
here 

he/she cannot see it. The class w
ill help him

/her guess the w
ord through sim

ple sentences describing a 
characteristic of w

hat is on the board.

W
hen the learner has enough inform

ation, he/she w
ill try to guess the w

ord.
E

ventually he/she is asked to turn and see the w
ord w

ritten on the board.

S
T

O
P

 T
H

E
 B

U
S

 (can be played w
hen learners know

 a considerable num
ber of w

ords)

This gam
e helps learners to practice spelling rules w

hen using E
nglish or K

isw
ahili. It also enables learners 

to classify w
ords according to the category they belong to.

To start the gam
e the teacher draw

s a table on the board w
ith different headings, i.e. anim

als,

clothes, adjectives, actions, food:

A
n

im
a
ls

 
C

lo
th

e
s
 

A
d

je
c
tiv

e
s
 

A
c
tio

n
s
 

F
o

o
d

C
cat

coat
crazy

cry
carrot

DFH

The teacher asks learners, in groups, to find w
ords that begin w

ith the letter show
n on the vertical left 

colum
n. W

hen a group has found all the w
ords, it w

ill shout “stop the bus” to stop everybody else from
 

w
riting. Then that group w

ill say, or w
rite, the w

ords under the headings and the class w
ill check w

hether 

they are right or not.

W
hen one set of w

ords is com
pleted the teacher w

ill give another letter to start again and w
ill aw

ard the 

m
arks to each group.

p
a
g

e

53
p

a
g

e

54

A
T

 T
H

E
 A

IR
P

O
R

T
(suitable for std 3 or 4)

O
b

je
c
tiv

e
•

To practice the skills of asking questions in order to identify som
eone,

•
To develop polite com

m
unication skills and

•
To practice pronunciation of various E

nglish sounds/w
ords.

M
a
te

ria
ls

•
C

ards w
ith all the inform

ation about the tw
o people m

eeting at the airport.
•

The cards include a lot of details about the tw
o people w

ho are going to m
eet at the airport: at the top 

W
H

O
 A

R
E

 Y
O

U
, at the bottom

 W
H

O
M

 Y
O

U
 A

R
E

 LO
O

K
IN

G
 FO

R
.

A
c
tiv

itie
s

•
The participants go round looking for their guests or hosts as they are being guided by the description on 
their card.

•
E

ach participant m
ust have a partner, so the cards m

ust be prepared in pairs w
ith identical inform

ation (see 
the above exam

ple for the fam
ous pairs).

•
A

fter identifying their partners, the participants start com
m

unicating freely, expressing them
selves and 

sharing the inform
ation on their cards.

•
W

hen m
ost of the participants have found their partners the gam

e is stopped and as m
any learners as 

possible w
ill introduce their partners to the class. Ideally som

e short role-plays could be developed from
 the

inform
ation on the cards and presented by volunteers.

•
The num

ber of cards w
ould depend on the num

ber of participants.

E
x
a
m

p
le

s
 o

f c
a
rd

s
:

Y
O

U
 A

R
E

:

•
A

 young m
ale learner

•
You com

e from
 G

erm
any and you 

are a tourist
•

You w
ant to travel all over K

enya
•

You have only one brother
•

You like listening to rock m
usic 

and drinking beer
•

You sm
oke a lot

Y
O

U
 A

R
E

 L
O

O
K

IN
G

 F
O

R
:

•
A

 m
iddle age lady

•
S

he has 5 daughters and 3 sons
•

They are all grow
n ups

•
S

he sill offers you accom
m

odation
for one w

eek in her house
•

S
he doesn’t like listening to rock 

m
using

•
S

he doesn’t allow
 sm

oking and 
drinking in her house

Y
O

U
 A

R
E

:

•
A

 m
iddle age lady

•
S

he has 5 daughters and 3 sons
•

A
ll of them

 are grow
n ups

•
S

he still offers you an 
accom

m
odation for one w

eek in 
her house

•
S

he doesn’t like listening to rock
m

using
•

S
he doesn’t allow

 sm
oking and

drinking in her house

Y
O

U
 A

R
E

 L
O

O
K

IN
G

 F
O

R
:

•
A

 young m
ale learner

•
You com

e from
 G

erm
any and you 

are a tourist
•

You w
ant to travel all over K

enya
•

You have only one brother
•

You like listening to rock m
usic and

drinking beer
•

You sm
oke a lot
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g
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p

a
g

e

57

Listening to stories, and participating to storytelling, is a naturally appealing learning activity that all learners w
ill

enjoy. S
tories bring the language alive in a context that is m

eaningful and interesting so that learners can often w
ork

out the m
eaning of new

 w
ords for them

selves.
This is the best w

ay for them
 to learn at every level from

 pre-school to standard 8.

H
e
re

 a
re

 s
o

m
e
 p

o
in

ts
 to

 k
e
e
p

 in
 m

in
d

 b
e
fo

re
 p

la
n

n
in

g
 y

o
u

r s
to

ry
 te

llin
g

:

•
S

tories m
ust be chosen to m

atch learners' interests and age.
•

S
tories can include language that is slightly m

ore difficult than learners have learnt, but they should be able 
to understand the m

ain points.
•

Various story telling techniques should be used to m
ake a story com

e alive for the listener, especially 
participatory styles involving riddles, songs, dances, and even questions and answ

ers related to the stories’ 
action and m

eaning.
•

Telling a story helps learners understand the language because the storyteller show
s the m

eaning using 
his/her body and voice. Learners can also read a story after they have heard it, to check their understanding 
and develop their reading skills.
There are lots of activities you can do before, during and after you have told a story to your class, 
depending on the age and learning level of your learners.

B
e
fo

re
 lis

te
n

in
g

 to
 th

e
 s

to
ry

:

•
P

u
t p

ic
tu

re
s
 in

to
 a

n
 o

rd
e
r:Learners are given or show

n a set of pictures from
 the story in the w

rong 
order. They w

ork in pairs to talk about the pictures and decide w
hat the correct order is. They then check 

their answ
er w

hen they listen to the story.

•
P

re
d

ic
t th

e
 s

to
ry

 fro
m

 im
p

o
rta

n
t w

o
rd

s
: P

ut 6 key w
ords from

 the story on the blackboard and tell 
learners w

ho the characters are. They speak together and decide on a story using these w
ords and 

characters.

•
P

re
d

ic
t th

e
 s

to
ry

 fro
m

 th
e
 title

 o
r k

e
y
 to

p
ic

: Tell learners the title of the story or the basic topic. They 
w

ork in pairs to decide on 8 w
ords that they think they w

ill hear.
They listen to see if they are correct
R

eading or Listening C
om

prehension

•
O

rd
e
rin

g
 s

e
n

te
n

c
e
s
 o

r p
a
ra

g
ra

p
h

s
: Learners are given a m

ixed up version of the story. They m
ust put it 

in the correct order.

•
S

p
o

t th
e
 m

is
ta

k
e
s
:Learners read sentences about the story that all have a m

istake in them
. They m

ust 
find the m

istakes and correct them
. The sentences can be given to learners before you tell the story, so it 

is a listening com
prehension, or after the story as a reading exercise.

•
F
ill in

 th
e
 g

a
p

s
:Learners are given a num

ber of sentences from
 the story w

ith w
ords taken out. They 

m
ust choose the correct w

ord finish the sentence. A
gain, this can be given as a listening or reading 

exercise.

S
T

O
R

Y
 T

E
L
L
IN

G

p
a
g

e

55
p

a
g

e

56

W
O

R
D

 F
O

R
M

A
T

IO
N

 (very sim
ple, suitable for pre-school and std1)

O
b

je
c
tiv

e
•

To develop coordination and com
m

unication skills
•

To be able to m
ake w

ords from
 letters.

M
a
te

ria
ls

:
C

ards and boxes, the pocket board.

M
e
th

o
d

The gam
e is played in pairs

F
irs

t ro
u

n
d

:B
ox A

 contains pairs of letters of the alphabets w
hile box B

 contains num
bers

from
 1 to 6. A

 m
em

ber of the tw
o team

s picks a letter and places it on a pocket for the others
to com

plete the w
ord by picking other letters from

 the box. W
hoever com

pletes the w
ord first

is aw
arded six m

arks.

S
e
c
o

n
d

 ro
u

n
d

:follow
ing the sam

e rules w
hoever com

pletes the w
ord first is aw

arded 5 m
arks

A
t the end of the gam

e the learners w
ill add their points.

N
o

te
:O

nly the letters form
ing the w

ords are used. The rest or the cards are kept aside until all
cards are used
H

ere is an exam
ple on how

 the cards are placed in the pocket board in order to m
ake w

ords



Teach
in

g
 &

 Learn
in

g
 M

aterials 
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

Teach
in

g
 &

 Learn
in

g
 M

aterials
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

p
a
g

e

58
p

a
g
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H
e
re

 is
 a

 s
te

p
-b

y
-s

te
p

 e
x
a
m

p
le

 o
f s

to
ry

 te
llin

g
 w

ith
 th

e
 s

to
ry

 “
T

h
e
 c

le
v
e
r m

o
n

k
e
y
”

C
A

P
T

IO
N

 1

A
 young crocodile lived

happily in the big river. 
O

ne day he felt very sick.

C
A

P
T

IO
N

 2

H
e w

ent to see the doctor.
The doctor said: “You are
very sick.
To get better you have to
eat a m

onkeys’ heart.”

C
A

P
T

IO
N

 3

The crocodile w
aited near

the riverbank until a little
m

onkey arrived.
“D

o you w
ant to go for a

ride?” asked kindly the
crocodile. “O

h, yes. Thank
you very m

uch!”
answ

ered the m
onkey.

P
ic

tu
re

s
 d

o
n

e
 b

y
 M

e
s
fin

 - D
e
b

re
 B

irh
a
n

 –
 E

th
io

p
ia

 - 2
0
0
3

p
a
g

e

57
p

a
g

e

58

W
ritin

g

•
R

e
-te

ll th
e
 s

to
ry

:Learners tell the story by draw
ing 4-6 pictures. Then, they w

rite a sim
ple sentence under 

each picture to re-tell the story. This exercise can be done as a creative w
riting exercise or as a copying 

exercise w
here learners copy the sentences from

 the board and have to draw
 pictures to m

atch them
. 

These pictures can be com
piled into books.

•
L
e
tte

r w
ritin

g
:Learners im

agine that they are a character from
 the story and w

rite a letter to another 
character. If possible they can send the letter to another learner w

ho replies as the other character.

•
D

e
s
c
rib

in
g

 c
h

a
ra

c
te

rs
:A

sk learners to draw
 characters from

 the story and to w
rite sim

ple sentences 
describing their appearance, character or daily routine.

•
W

rite
 a

 n
e
w

 s
to

ry
:Learners use the characters from

 your story in another story - possibly follow
ing on 

from
 the one they have just heard. They can tell this story using puppets or pictures.

S
p

e
a
k
in

g

•
W

h
a
t h

a
p

p
e
n

s
 n

e
x
t?

 W
ith a long story, stop so often and ask learners to speak in pairs and decide w

hat 
they think w

ill happen next. They then listen to see if they are correct.

•
A

c
tin

g
: Learners w

ork in sm
all groups to act out the story. They can use w

ords from
 the original story or 

com
e up their ow

n w
ords to say.

•
'H

o
t S

e
a
t"

: O
ne learner assum

es the role of a character in the story and starts answ
ering questions from

 
the rest of the class on the character. This can also be done in sm

all groups.

•
R

o
le

-p
la

y
: Learners w

ork in pairs and im
agine that they are tw

o characters from
 the story. Tell them

 a 
situation and then ask them

 to have a conversation assum
ing the role of these tw

o characters.

•
R

e
-te

llin
g

 th
e
 s

to
ry

: Learners try to re-tell the story to a partner in their ow
n w

ords.
You can give them

 pictures or prom
pts others to help them

.

• T
ra

n
s
la

tin
g

: Tell learners the story in K
isw

ahili and ask them
 to re-tell it in E

nglish.

C
R

E
A

T
IV

E
 S

T
O

R
Y

 T
E

L
L
IN

G

•
G

ive learners a set of pictures. A
sk them

 to put the pictures into a series to m
ake a story, and then ask 

them
 to tell the story, pointing to the pictures as they m

ove along.
•

H
elp learners m

ake stick puppets and use them
 to tell a story.

•
Tell learners the first or last line of a story, then challenge them

 to tell the rest of the story.
•

G
ive learners a set of w

ords. They m
ust tell a story including all the w

ords.
•

A
sk learners to draw

 a picture story of a certain type, for exam
ple: horror, m

ystery, and adventures. They 
then use their pictures to tell a story – using the pocket board to hang them

.
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a
g

e

61

Y
o

u
 c

a
n

 u
s
e
 th

is
 s

to
ry

 w
ith

 le
a
rn

e
rs

 a
t v

a
rio

u
s
 le

a
rn

in
g

 le
v
e
ls

.

1
s
t le

v
e
l: F

O
C

U
S

IN
G

 O
N

 S
P

E
A

K
IN

G
 A

N
D

 L
IS

T
E

N
IN

G
 S

K
IL

L
S

1.Tell the story: speak slow
ly, clearly and in a w

ay that everybody in the class can hear you. U
se the right 

stress, intonation and punctuation.
2.A

sk the learners if they have identified som
e of the key w

ords in the story: they w
ill tell you and you check 

if everybody in class know
s their m

eaning.
3.You tell the story again leaving a few

 gaps to be filled by the learners.
4.G

ive out the pictures: w
hile you tell the story the learners w

ill m
atch the sequence you are telling w

ith the 
right picture.

5.A
sk learners holding the pictures to put them

selves in order, show
ing the sequence of the story to the 

w
hole class.

6.A
sk the learners holding the pictures to say som

ething about their picture: key w
ords, actions, places, etc.

7.D
istribute the cards w

ith the captions to som
e other learners and ask them

 to find the picture m
atching 

w
hat is w

ritten in their card: they should stand next to the learner holding the picture so com
pleting the 

sequence of the story.
8.A

 few
 learners in class can read aloud the story so you have a chance to check learners’ reading ability and 

correct pronunciation m
istakes.

9.C
ollect the cards and pictures and introduce the puppets: the crocodile, the m

onkey and the doctor. W
ith 

the w
hole class, practice the conversation lines of the story.

E
x
a
m

p
le

: “W
hat is the crocodile saying to the doctor?” “H

ow
 does he invite the m

onkey?”
E

ncourage learners to use their ow
n w

ords to express the feelings of the characters.

C
A

P
T

IO
N

 7

The clever m
onkey jum

ped
quickly from

 the crocodile’s
back and said: “G

ood bye
m

y friend. I’m
 sorry, but I

can’t help you. I need m
y

heart!

p
a
g

e

59
p

a
g

e

60

C
A

P
T

IO
N

 4

W
hen they w

ere in the
m

iddle of the river the
crocodile said: “I am

 very
sorry, m

onkey, but I have
to take your heart. I’m
sick and I need it to get
better.”

C
A

P
T

IO
N

 5

A
fter a w

hile the m
onkey

said: “I am
 very happy to

give you m
y heart, but

today I have left it at
hom

e.
S

o, if you take m
e back to

the river bank I w
ill get it

for you”

C
A

P
T

IO
N

 6

H
appily the crocodile

took the m
onkey back to

the river bank
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T
H

E
 S

T
O

R
Y

 M
A

P
To understand how

 a story m
ap w

orks let’s look at a sim
ple exam

ple. The story of B
ibo the bird w

as produced
during the w

orkshop by a group of teachers to be used for silkscreen printing. The pictures here reproduced are the
ones printed during the w

orkshop.

W
ritte

n
 b

y
 N

a
iro

b
i G

ro
u

p
. A

rtw
o

rk
 b

y
 J

o
y
c
e
, L

e
a
h

, C
a
lv

in
 a

n
d

 J
o

s
e
p

h
in

e
.

p
a
g

e

61
p

a
g

e

62

10.
A

sk learners to take part in a role-play w
hen three of them

 w
ill act the story holding the puppets: they 

m
ight need som

e tim
e to prepare them

selves and agree on the sequences of the story.
M

ore groups could be involved, m
aking it a com

petitive dram
a presentation.

11.
A

s a follow
-up activity done after a few

 days you could ask som
e learners to try to tell the story again to 

the rest of the class.
12.

O
ral com

prehension assessm
ent: ask one learner to start a sentence from

 the story and another one to 
finish it. If it m

akes sense they have got the gist of the story.

2
n

d
 le

v
e
l: F

O
C

U
S

IN
G

 O
N

 R
E

A
D

IN
G

 A
N

D
 W

R
IT

IN
G

 S
K

IL
L
S

•
G

ive a card w
ith a caption of the story to each group and ask learners to read as m

any key w
ords as 

possible from
 their card.

•
You read the captions and the learners m

atch them
 w

ith the cards they have in their hands.
•

The learners stand in front of the class ordering the captions in the right sequence.
•

O
ne learner w

ill read the w
hole story and the class w

ill check if the cards are in the right order.
•

W
rite on the board som

e true/false statem
ents about the story: ask learners in pairs to read the 

statem
ents to each other and decide w

hich is true and false. Then you can ask the learners to raise their 
hand and vote for True or False.

•
D

ictate few
 sentences w

ith blanks to fill in and ask the learners to com
plete them

 in groups.
•

A
sk learners in groups to w

rite few
 sentences about the story: you w

ill have to correct only the group 
w

ork.
•

R
ew

riting the story: suggest different characters and allow
 learners to choose the ones they prefer. They 

w
ill follow

 a sim
ilar storyline w

riting a new
 story. They can also change other elem

ents of the story: 
different places, tim

e and season, age of characters, good characters becom
ing bad and vice versa, etc.

•
A

sk learners to change only the ending of the story.
•

U
se all these suggestions to prom

ote book m
aking in your class: each one of the short stories produced 

by your learners can becom
e a book for the class library (see the chapter about book m

aking in this 
m

anual)
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P
o

e
m

s
 / rh

y
m

e
s
 (s

u
ita

b
le

 fo
r a

ll le
v
e
ls

)
O

b
je

c
tiv

e
s

•
To involve the w

hole class in a very enjoyable atm
osphere of learning

•
To give learners intensive practice in selected pattern w

ithout boredom
•

To exploit rhythm
s and sim

ilar sounds to rem
em

ber vocabulary
•

To im
prove pronunciation in stress, intonation and rhythm

 as w
ell as individual sounds

•
To im

prove learners’ com
m

unication skills
•

To enable the learners to com
plete sentences/paragraphs.

U
s
in

g
 p

o
e
m

s
/rh

y
m

e
s
 in

 te
a
c
h

in
g

 la
n

g
u

a
g

e

•
R

e
c
itin

g
poem

s and listening to poem
s/rhym

es being recited alw
ays captures the attention of the learners 

thus im
proving their listening and speaking skills.

•
R

e
a
d

in
g

poem
s/rhym

es helps the learners to im
prove their pronunciation, to understand and to develop 

their reading skills.
•

W
ritin

g
poem

s/rhym
es helps learners to express their feelings and ideas. It helps in w

riting legibly and 
im

proving their spelling ability.

R
e
c
itin

g
 p

o
e
m

 s
te

p
 b

y
 s

te
p

• R
ecite the poem

 as the learners listen
• U

se the right stress, intonation and punctuation
• D

isplay the poem
 on the chalkboard or on a chart

• If necessary use pictures or actions to convey the m
eaning of the w

ords
• R

ead through the lines one after another as the learners listen.
• R

ead through the w
hole poem

 and lead the learners to do the sam
e follow

ing the teacher’s m
odel

• Let the learners recite for enjoym
ent

• Involve the learners in reciting the poem
 in choral.

E
x
a
m

p
le

 1
 T

h
e
m

e
: O

u
r E

n
v
iro

n
m

e
n

t S
td

. 2

O
N

E
 B

U
S

Y
 L

E
A

R
N

E
R

O
ne busy learner planting the trees

Tw
o busy learners w

eeding the flow
er

Three busy learners sw
eeping the floors

Four busy learners dusting the w
indow

s
Five busy learners picking the rubbish
S

ix busy learners cleaning the tow
ns

A
ll busy learners taking care of our E

nvironm
ent.

P
O

E
M

S
, R

H
Y

M
E

S
, R

ID
D

L
E

S
, T

O
N

G
U

E
 T

W
IS

T
E

R
S

p
a
g

e

63
p

a
g

e

64

F
o

llo
w

 u
p

 a
c
tiv

itie
s
:

1.H
elp B

ibo to find its hom
e

2.N
am

e B
ibo’s friends

3.Fill in the m
issing vow

els:

• B
 – tt - rfly

• B
 – b -

• B
- -

• F – r - st

The story m
ap w

ill help learners to identify the im
portant points of the story, to break it dow

n in m
eaningful 

parts in order to understand the facts, the im
plications and the m

oral of the story. The student w
ill be 

m
otivated to learn the vocabulary in order to participate in the exercise and eventually to be able to retell the 

story. If this kind of “story analysis” w
as included in the class routine and perform

ed often, the learners 
them

selves could m
ake their ow

n story m
aps in groups or pairs and then present them

 to the class. That 
w

ould give them
 a very useful tool they could use later on at higher levels to understand m

ore difficult 
narrative texts. S

E
T

T
IN

G
S

The forest

C
H

A
R

A
C

T
E

R
S

M
other bird

B
aby bird

B
utterfly

B
ee

T
IT

L
E

B
ibo the B

ird

P
R

O
B

L
E

M
S

Loneliness
Falling from

 the nest
B

ee

S
O

L
U

T
IO

N
S

M
ade friends

Found its
hom

e
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p
a
g

e

66
p

a
g
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S
P

E
L
L
IN

G
 W

O
R

D
S

You see the w
ord

A
nd sound the w

ord,

Then close your eyes and think.

You say the w
ord,

Then, quicker than a w
ink,

You can spell the w
ord,

You can w
rite the w

ord

W
ith pencil or w

ith ink.

D
o this often, do it w

ell;

This is how
 you learn to spell.

A
nonym

ous

A
c
tiv

itie
s
 th

a
t c

a
n

 b
e
 d

o
n

e
 a

fte
r re

a
d

in
g

 th
e
 p

o
e
m

:

1.W
rite dow

n the action w
ord in line

1 ------------------------ 2 -------------------- 3 ------------------------ 4 --------------------

2. Find a w
ord that rhym

es w
ith w

ell -----------------------------

3. Find the opposite of the w
ord open ------------------------------------

D
O

O
D

L
E

 –
 A

R
T

D
id you ever try som

e doodle-art?

It’s so m
uch fun to do.

You m
ake a squiggle or a curve

A
nd add a line or tw

o.

You turn it this-a-w
ay and that

A
nd very soon you’ll see

A
 bird, a m

an, or anything

A
s plain as lain can be.

A
nonym

ous

IfIf girls played m
arbles

A
nd boys jum

ped rope

N
ow

 w
ouldn’t that be funny?

If girls w
ere B

utch and P
ete and slim

A
nd boys w

ere “dear” and “honey”?

That thought gives m
e quite a jar.

W
e like things the w

ay they are!

A
nonym

ous

p
a
g

e

65
p

a
g

e

66

E
x
a
m

p
le

 2
 T

h
e
m

e
: C

h
ild

re
n

’s
 R

ig
h

ts

L
IS

T
E

N
 T

O
 M

E
 b

y
 J

o
y
c
e
 O

tie
n

o

I am
 a child

Listen to m
e

I am
 here

Listen to m
e

I have a right
A

 right to live
A

 right to grow
A

 right to education
Listen to m

e.

R
e
fle

c
tio

n
 o

n
 th

e
 s

tru
c
tu

re
 a

n
d

 m
e
a
n

in
g

 o
f th

e
 p

o
e
m

 (c
o

m
p

ile
d

 b
y
 C

a
lv

in
 A

d
o

a
r)

R
e
p

e
titio

n
.It lays em

phasis and arrests attention to help w
ith m

astery.
• Listen to m

e
• I am
• A

 right
L
e
n

g
th

• S
hort. S

uitable for m
astery by even the tender age.

• A
lso short lines

W
o

rd
 c

h
o

ic
e

• S
im

ple and clear
S

o
u

n
d

s

• S
 in listen

• R
 in right

• L in listen
T
o

n
e

• P
lea

R
h

y
th

m

• R
ocking

V
o

c
a
b

u
la

ry

• C
hild – boy or girl

• Listen – verb
• H

ere – preposition
• R

ight –
• Live – life, hom

e, house
• G

row
 – verb

• E
ducation – learn

S
e
n

s
e
s

• H
earing – listen

• S
eeing – I am

 here
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p
a
g

e

68
p

a
g

e

69

•
It m

otivates learners and stim
ulates com

petition.

E
x
a
m

p
le

s
:A

pplicable in std. 2-3

•
M

r. P
eter P

iper picked a pack of pickled papers. A
 pack of pickled papers P

eter P
iper picked. If P

eter 

P
iper picked a pack of pickled papers, w

here’s the pack of pickled papers that P
eter P

iper picked?

•
P

at a cake: M
r. B

illy B
utton, bought som

e buttered biscuits. If B
illy B

utton bought som
e buttered 

biscuits w
here’s the buttered biscuits that B

illy B
utton bought.

N
o

te
: There are so m

any exam
ples from

 the teachers’ ow
n collection w

hich can be used together w
ith 

these few
 exam

ples. The learners as w
ell have a variety of these and should be given tim

e to learn 

from
 one another.

The E
nglish songs and R

hym
es at the end of this m

anual can also be used in teaching the relevant topics.

D
R

A
M

A
 / R

O
L
E

 P
L
A

Y

O
b

je
c
tiv

e

•
To enable learners express them

selves freely

•
To enable learners to engage in m

im
ing and dram

atizing activities.

•
To enable learners draw

 and w
rite the nam

es of characters and im
portant events.

•
To prom

ote a group/class activity, an spirit of cooperation w
hich helps to bring learners

together and develop their social skills.

U
s
in

g
 D

ra
m

a
 in

 te
a
c
h

in
g

 la
n

g
u

a
g

e

•
E

ngaging learners in dram
atization and role-play helps them

 to practice vocabulary and sentence pattern 

(listening/speaking).

•
It helps the learners to participate freely in sim

ple conversations.

•
This creates a base for oral com

position leading to im
prove skills in com

position w
riting.

D
ra

m
a
tiz

a
tio

n
 s

te
p

 b
y
 s

te
p

•
A

llow
 learners to read a story or listen to one.

•
D

iscuss the characters in the story.

•
Talk about im

portant events in the story.

•
C

hoose characters or learners volunteer for various roles.

•
Let learners im

itate the characters in their ow
n w

ords.

•
If there are w

ords provided, they could use the w
ords.

•
A

llow
 them

 adequate tim
e to practice their roles and to m

ake presentations.

p
a
g

e

67
p

a
g

e

68

+
 - x

 :

W
hen I put m

oney in a bank
I add.
W

hen I spend it,
I subtract from

 w
hat I had.

If I share it w
ith another

I divide.
M

y problem
 is to get it

M
ultiplied!

A
nonym

ous (com
piled by C

alvin A
doar)

R
id

d
le

s
 a

n
d

 to
n

g
u

e
 tw

is
te

rs

O
b

je
c
tiv

e
s

A
: R

id
d

le
s

•
To develop language skills

•
To provoke learners’ thoughts

•
To encourage free speech

B
: T

o
n

g
u

e
 tw

is
te

rs

•
To develop learners’ pronunciation skills

•
To build their confidence in speaking

•
To curb m

other tongue interference in the speech
•

For enjoym
ent and relaxation

U
s
in

g
 R

id
d

le
s
/T

o
n

g
u

e
 tw

is
te

rs
 in

 la
n

g
u

a
g

e
 te

a
c
h

in
g

R
id

d
le

s

•
U

sing riddles in language helps learners to learn m
ore about their environm

ent and everyday activities 
carried out at school or at hom

e.
•

It helps the com
m

unity to participate in child’s language skills developm
ent.

E
x
a
m

p
le

: S
td

. 2
 T

h
e
m

e
 - F

o
o

d

4. M
y house has no door (an egg)

E
x
a
m

p
le

: S
td

. 2
: T

h
e
m

e
 –

 A
n

im
a
ls

2. I w
alk w

ith m
y house on m

y back (Tortoise)

N
o

te
: The learners should be encouraged to find out and learn riddles from

 their ow
n com

m
unity and 

tradition.

T
o

n
g

u
e
 tw

is
te

rs

•
U

sing tongue tw
isters in language helps the learners practice different sounds of w

ords and letters.
•

It encourages fluency in speaking
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p
a
g

e

70
p

a
g

e

71

U
s
in

g
 g

a
m

e
s
 in

 s
c
ie

n
c
e

U
sing gam

es in teaching science can be a very interesting w
ay of teaching and learning through learners’ 

participation. S
cientific know

ledge, skills and attitudes in low
er prim

ary can be im
parted positively through 

sim
ple gam

es.

L
e
t’s

 lo
o

k
 a

t a
 fe

w
 e

x
a
m

p
le

s
:

G
A

M
E

 1
: F

IN
D

 W
H

E
R

E
 Y

O
U

 B
E

L
O

N
G

.

O
b

je
c
tiv

e

•
C

lassifying the elem
ents present in the environm

ent
•

E
stablish w

hat belongs or doesn’t belong to a specific category
•

D
efine criteria for belonging to or being excluded from

M
a
te

ria
ls

•
M

asks or puppets representing anim
als or people

•
R

eal objects
•

P
ictures or w

ords, depending on the level of the class

A
c
tiv

itie
s

•
The learners w

ill hold pictures, m
asks or puppets representing different objects, anim

als, and people, 
depending on the m

aterials available or the specific objective of the lesson.
•

The teacher asks the learners to group them
selves, as they like and to explain w

hy they have chosen that 
particular position. W

hy do they feel they belong to that group or w
hy do they feel they don’t belong to a 

group.
•

Very often the groups can be divided again in sub-categories. 

E
x
a
m

p
le

:

A
 group m

ade of anim
als can be divided into m

am
m

als and insects, vertebrate and invertebrate, vegetarian 
and carnivorous, etc. O

bjects can be divided again depending on their m
aterials, their texture, their size or 

shape, their use, etc.
•

The teacher can suggest as m
any rearrangem

ents of groups as appropriate and every tim
e the learners w

ill 
have to explain w

hy they think they belong to that particular category.

N
o

te
: B

y using m
asks, puppets or pictures the learners (particularly the very young ones) w

ill feel that the 
fact of belonging or being excluded from

 a group it doesn’t refer to them
selves, but only to the object 

or anim
al or person they represent, therefore avoiding any em

otional involvem
ent. A

t the sam
e tim

e 
being involved in a physical action w

ill m
ake the concept of scientific classification clearer and m

ore 
m

em
orable.

p
a
g

e

69
p

a
g

e

70

S
om

e low
 and no-cost m

aterial can be used to achieve objectives in the syllabus, as w
ill be illustrated below

.
Indeed, som

e children w
ill have not learnt to read and w

rite in low
er classes. To rem

em
ber w

hat they have learned
they can be taught a song that carries the science m

essages (know
ledge) by singing. Tw

o im
portant aspects of

learning science through songs in low
er prim

ary are to inculcate scientific attitudes and skills through rhythm
s and

m
ovem

ent of the body.

U
s
in

g
 s

o
n

g
s
 in

 s
c
ie

n
c
e

O
b

je
c
tiv

e

•
To stress the im

portance of cleaning the teeth
•

To learn how
 to use a toothbrush

M
a
te

ria
ls

M
anilla paper or flannel board, felt pens, salt, w

ater, tooth stick and toothbrush.

A
c
tiv

itie
s

•
D

raw
 on the board or on m

anilla paper the follow
ing: tooth sticks, toothbrush and toothpaste.

•
A

lternatively collect and display tooth stick, toothbrush, salt, clean w
ater and toothpaste on a table.

•
Teach through rhym

es and m
ovem

ent the follow
ing song:

T
h

e
 S

o
n

g

W
e brush our teeth every day

W
e brush our teeth every m

orning
W

e brush our teeth after m
eals

W
e brush our teeth using a toothbrush

W
e brush our teeth using toothpaste

W
e brush our teeth using clean w

ater
W

e brush our teeth using salty w
ater

W
e brush our teeth from

 side to side,
S

ide to side x 2

W
e brush our teeth from

 side to side
E

ach and every day
W

e brush out teeth from
 side to side

S
ide to side x 2

W
e brush our teeth from

 side to side
E

ach and every m
orning.

W
e brush our teeth from

 side to side
S

ide to side x 2

W
e brush our teeth from

 side to side
A

fter every m
eal

S
C

IE
N

C
E
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a
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e

72
p

a
g

e

73

G
A

M
E

 T
W

O
: T

H
E

 A
N

IM
A

L
S

 C
H

A
R

T

O
b

je
c
tiv

e

1. Identify and describe anim
als

•
N

am
e som

e anim
als in the locality

•
Identify anim

als kept at hom
e

•
Identify w

ild anim
als

•
Identify useful anim

als
•

Identify harm
ful/dangerous anim

als
2. O

bserve the behaviour of sm
all anim

als
3. C

are for anim
als at hom

e
4. S

tate characteristic of anim
als

5. C
lassify farm

 anim
als according to their product

M
a
te

ria
ls

•
Flash cards w

ith pictures and w
ords about anim

als
•

A
 board gam

e m
ade w

ith a big poster divided into squares, in each square there is a num
ber and in som

e 
of them

 there is a picture of an anim
al, as show

n below
•

D
ice and counters

•
B

lackboard or paper to keep record of individual or group points

H
ere is an exam

ple of how
 the poster to play the gam

e could look:

p
a
g

e

71
p

a
g

e

72

A
 g

ro
u

p
 o

f a
n

im
a
ls

A
 g

ro
u

p
 o

f p
e
o

p
le
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a
g

e

74
p

a
g

e

75

A
c
tiv

itie
s
:

1
.

O
ra

l re
v
is

io
n

:

I n order to revise and practice the vocabulary, m
any activities can be done by using flash cards w

ith 
pictures of the sam

e anim
als as in the board gam

e. 

H
e
re

 a
re

 a
 fe

w
 e

x
a
m

p
le

s
:

•
G

ive a picture card to a learner and ask him
/her to m

im
e the m

ovem
ents of the anim

al in the card. 
The class should try to guess w

hich anim
al it is.

•
A

 learner is sitting or standing in front of the class. The teacher show
s a picture card behind his/her 

back so the class can see it but the learner can’t. The classm
ates try to describe the characteristics 

of the anim
al until he/she is able to guess it.

•
The teacher gives out a few

 picture cards to a group of learners and asks them
 to group them

selves
depending on w

hich kind of anim
al they have on their card (see the previous gam

e).

2
. 

R
e
a
d

in
g

 a
n

d
 w

ritin
g

:

•
The teacher distributes the picture cards to the class and then w

rites on the blackboard the nam
e of

an anim
al. The learner w

ho has the corresponding picture runs to the board to m
atch it and then 

reads the w
ord.

•
The teacher puts som

e w
ords into the pocket board and asks the learners w

ho have the 
corresponding pictures to com

e and m
atch them

. They should also read the w
ords.

•
Teacher gives out all cards w

ith pictures and w
ords and asks the learners to find their partners. They

should go around asking questions like: “A
re you a lion?” or “W

ho are you?” until they can m
atch 

w
ords and pictures. Then they can go to the teacher and show

 their pair of cards.
•

A
s an alternative, instead of “Find your partner” it could be “Find your fam

ily”. In that case w
hen 

the learners have m
ade a group they should go to the teacher and show

 their cards and explain w
hy

they are a fam
ily (anim

als that share a sim
ilar characteristic).

•
Teacher divides the class into groups and gives an equal am

ount of picture cards to each one. The 
group leader w

ill have to w
rite the nam

es of the anim
als on a piece of paper and give it to the 

teacher as fast as possible. E
ach w

ord that is spelled right w
ill earn points to the group.

3
.

W
h

o
le

 c
la

s
s
 p

la
y
in

g
 a

 b
o

a
rd

 g
a
m

e
:

C
onsidering the average num

ber of learners in class it is suggested to play the gam
e in groups not 

individually.
A

.
E

ach group is given tw
o dice and practices how

 to throw
 them

 and how
 to calculate the total 

num
ber.

B
.

O
n the blackboard or on a piece of paper the teacher w

rites the nam
e or the num

ber of the groups 
in order to keep a record of the points they w

ill earn.
C

.
The first group throw

s the dice, adds the num
bers and tells the total. Then look at the 

corresponding square in the gam
e board and the group has to nam

e that anim
al, or perform

 any 
other task agreed before starting the gam

e. 

E
x
a
m

p
le

s
 o

f ta
s
k
s
:

• say the nam
e of the anim

al and w
hat it usually eats

• say the nam
e of the anim

al and w
here it norm

ally lives
• nam

e an anim
al w

hich belongs to the sam
e fam

ily
• m

ake a full sentence about this anim
al

D
.

If the group is correct the teacher assigns the points they have earned, if it is w
rong the group loses

the points.
E

. The next group w
ill do the sam

e.

p
a
g

e

73
p

a
g

e

74
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76
p

a
g

e

77

• W
hen it is dry he prepares the land

• W
hen it rains he plants the crops

• W
hen it is dry he harvests the crops

The pocket board can also be used to teach and learn topics like parts of the body, w
ild and dom

estic anim
als,

food w
e eat etc.

E
x
a
m

p
le

 1
:: P

art of the body (from
 standard 1 to 4)

O
b

je
c
tiv

e
s

• To m
atch pictures and w

ords featuring body parts
• To read w

ords related to part of the body
• To learn about the actions that each specific part can perform

M
a
te

ria
ls

• Flash cards w
ith pictures of parts of the body

• Flash cards w
ith the corresponding w

ords
• Flash cards w

ith actions that can be perform
ed by that part of the body

• Flash cards w
ith the relevant headings

A
c
tiv

itie
s

1.C
lass discussion about a variety of experiences that can be done w

ith the use of the five senses.
2.C

lass brainstorm
 to elicit from

 the learners the relevant w
ords w

hile the teacher w
rites them

 on blackboard.
3. Teacher inserts the headings in the first row

 of the pocket board.
4. Teacher gives to one group the cards w

ith the pictures of parts of the body, and asks the group to put them
under the right heading in the pocket board.

5.Teacher gives to another group the cards w
ith the w

ords to m
atch the pictures and asks the group to put 

them
 into the right pockets next to the pictures.

6.A
 third group is given the cards related to the actions that each specific part of the body can perform

.
7. N

ext group w
ill have to place the cards related to the actions.

8. Finally the w
ords w

ith the nam
es of the five senses can be put in place

Look at the exam
ple in the follow

ing table.

S
e
n

s
e
 

P
a
rt o

f th
e
 b

o
d

y
P

a
rt o

f th
e
 b

o
d

y
W

h
a
t c

a
n

 y
o

u
 d

o
?

W
h

a
t w

ill y
o

u
 

s
e
e
, h

e
a
r, s

m
e
ll, 

(picture)
(w

ords)
(A

ctions)
to

u
c
h

, ta
s
te

?

E
yesight 

E
yes 

S
ee, w

atch, observe,
C

olours, light, 
look

people, nature

H
earing 

E
ars 

H
ear, listen, 

S
ounds, m

usic, 
noise, voices

Taste
Tongue 

Taste
S

w
eet, bitter, salty,

acid

Touch
H

ands
Touch, feel

R
ough, soft, hard, 

sm
ooth, hot, cold

S
m

ell
N

ose
S

m
ell

P
erfum

es, scent, 
sm

ells,odours, 
stench.

p
a
g

e

75
p

a
g

e

76

F.
If the num

ber refers to an em
pty cell, the group can throw

 the dice again.
G

.
The w

inner is the group that first reaches the num
ber 100 or gets to the highest num

ber w
hen the 

activity is term
inated. D

epending on tim
e available, the gam

e does not need to be com
pleted up to 

num
ber 100, it can be concluded after tw

o or three turns per each group or resum
ed and finished 

later on.

U
s
in

g
 p

o
c
k
e
t b

o
a
rd

 in
 s

c
ie

n
c
e

O
b

je
c
tiv

e
s

• O
bserve w

eather
• Identify w

eather changes
• D

raw
 sim

ple w
eather sym

bols
• S

tate effects of w
eather changes on dressing

• R
ecord w

eather changes using sym
bols

• D
escribe farm

ing activities during dry and rainy seasons.

M
a
te

ria
ls

• C
ards, m

anila papers, carton boxes
• S

cissors, razor blades, pictures, colours, pencils, rubbers.

A
c
tiv

itie
s

1. O
bserving the w

eather for the day (m
orning –afternoon)

•
D

raw
ing the w

eather sym
bols

•
M

atching them
 w

ith the nam
es on the pocketboard

•
M

atching w
eather sym

bols w
ith dressing cards on the pocketboard

•
R

ecording w
eather changes using sym

bols or objects in the pockets. This can be done w
eekly or 

m
onthly, m

orning session and afternoon session.

2. D
escribe farm

ing activities during dry and rainy season, put it in form
 of sim

ple sentences and pin it on the 
pocket board w

ith a hook.

E
x
a
m

p
le

:

• Jum
a is a farm

er
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a
g

e

78
p

a
g

e

79

U
s
in

g
 e

x
p

e
rim

e
n

ts
 in

 s
c
ie

n
c
e

The scientific m
ethod of learning about the environm

ent is based, at every school level, on the process of
observation, m

anipulation, com
parison, classification, reflection, and form

ulation of hypotheses that have to be
verified by m

eans of practical experim
ents. S

cience learnt only through listening to the teacher or w
ith just a few

sentences or pictures in books does not help the learners to develop fundam
ental scientific skills and to build a

strong reference system
 inside their m

ind so that they w
ill be able to perform

 m
ore difficult tasks w

hen they reach
secondary level. In fact, very often, they end up relying just on their m

em
ory and learning by heart their answ

ers in
order to pass the final exam

s, w
ith no understanding of the scientific processes involved in w

hat they have learnt.
H

ere is an exam
ple on how

 a topic like W
ATE

R
, w

hich is com
m

on to all grades, can be presented through practical
experim

ents starting from
 standard 1.

1
 s

te
p

: E
xplore w

hat the learners already know
, allow

 them
 to talk about previous experiences and about 

w
hat they have observed in the environm

ent around them
. D

uring this phase it is im
portant to allow

them
 to talk freely about w

hat they believe so they can share, discuss, try to find som
e explanations

of the phenom
ena they have observed. The teacher should keep a neutral position and keep a 

record of w
hat they say w

ithout giving answ
ers and solutions that could stop the learners in their 

process of m
aking hypotheses in their m

ind and w
ork our by them

selves w
hy and how

 those thighs
happen.

T
h

e
 d

is
c
u

s
s
io

n
 a

b
o

u
t w

a
te

r c
o

u
ld

 b
e
 g

u
id

e
d

 b
y
 th

e
s
e
 q

u
e
s
tio

n
s
: 

(depending on the level of the learners)

1. H
as it got shape? If yes w

hen?
2. H

as it got colour? W
hen?

3. H
as it got sm

ell? W
hen?

4. H
as it got taste?

5. C
an you describe pure w

ater?
6. D

oes it m
ove?

7. D
o things go into the w

ater?
8. D

o w
ater go into the things? A

ll of them
?

9. C
an w

e use the w
ater like a m

irror? W
hy?

10. Is it heavy? H
ow

 heavy?
11. W

here does it com
e from

?
12. W

hat do you use it for?
13. C

an you use it every day?
14. Is it alw

ays available?
15. W

here is not there, w
hat do you do?

16. W
ho has got the responsibility to fetch the w

ater in your fam
ily?

c
a
n

’t d
o

 
c
a
n

 d
o

 
I h

a
v
e
 

d
o

n
’t h

a
v
e
 

b
e
g

in
 w

ith
 w

 
w

o
rd

s

sing 
read 

red 
blue 

w
atch 

dog
jum

p 
w

atch 
yellow

 
w

hite 
w

hite 
ant

w
hale

red

p
a
g

e

77
p

a
g

e

78

E
x
a
m

p
le

 2
:: W

ords classification
O

b
je

c
tiv

e
s

• To develop logical thinking, in particular the ability to classify
• To identify com

m
on characteristics, sim

ilarities and differences

M
a
te

ria
ls

• Flash cards w
ith w

ords belonging to different categories (anim
al, plants, objects, nouns, adjectives, 

professions, num
bers, actions, etc.)

• Flash cards w
ith the headings related to the chosen categories.

A
c
tiv

itie
s

1. Fill the pocket board w
ith w

ords relating to different categories,
2. In the first row

 insert a few
 headings and ask the learners to find a w

ay to organise the cards under them
.

3. The learners are free to m
ove the w

ords w
here they like by com

ing to the board and m
oving the flash 

cards under a specific heading. The tw
o follow

ing tables show
 how

 the pocket board could look at the 
beginning and at the end of the activity.

A
n

im
a
ls

 
B

o
d

y
 p

a
rts

 
A

d
je

c
tiv

e
s
 

A
c
tio

n
s

red
read

dog
w

atch
blue

the
yellow

elephant
sing

eyes
w

hite
legs

round
jum

p
arm

s
w

hale
big

snake
sm

all
cow

square
w

ait
m

an
circle

hands
one

boy

A
n

im
a
ls

 
B

o
d

y
 p

a
rts

 
C

o
lo

u
rs

 
A

c
tio

n
s

dog
hands

red
read

elephant
eyes

blue
w

atch
snake

legs
yellow

sing
w

hale
arm

s
w

hite
jum

p

B
y m

oving the cards under the appropriate heading the learners show
 that they can read the w

ords and understand
their m

eaning, that they know
 to w

hich category they belong and that they can perform
 a classification, w

hich is one
of the basic necessary strategy essential to develop logical thinking.
A

nother w
ay of using the sam

e flash cards, it is to repeat the sam
e activity w

ithout any headings, so that the
learners can try different w

ays to classify the w
ords. H

ere is an exam
ple,but the learners can find endless w

ays of
classifying w

ords or pictures.

H
eadings

chosen
by the
learners

A
ctions I can’t do A

ctions I can do C
olours I have C

olours Idon’t have
W

ords that
begin w

ith w
3 letters
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g

e

81

9.
Look for other exam

ples of evaporation: w
hat happens w

hen you w
ash your clothes and then hang 

them
 outside? W

here does the w
ater go? The sam

e w
hen you w

ash your hair or clean the floor: it 
is w

et, after a w
hile it is dry. W

hy?

S
o

lid

L
iq

u
id

G
a
s

Ic
e

S
te

a
m

C
o

n
d

e
n

s
a
tio

n
E

v
a
p

o
ra

tio
n

p
a
g

e

79
p

a
g

e

80

17. Is w
ater good or bad for you?

18. A
re there rules in your fam

ily about the use of w
ater?

19. A
nd w

hat about the rules in school?
20. In how

 m
any w

ays do you find w
ater in the environm

ent?

W
hen thorough discussion has taken place the class can perform

 sim
ple experim

ents in order to find answ
ers

to their questions.

E
x
p

e
rim

e
n

t n
o

. 1
-The w

ater cycle
O

b
je

c
tiv

e

•
To dem

onstrate how
 the w

ater can be found in a solid form
 , liquid and gas status

• To dem
onstrate how

 the w
ater cycle goes through the evaporation and condensation processes

M
a
te

ria
ls

• A
 few

 ice cubes (they can be kept in a therm
os or in another insulated container

• A
 sm

all pot w
here w

ater can be boiled or a glass heat-resistant flask from
 the labs

• A
 three footed support for the pan or the test-tube

• candles
• A

 piece of paper
• A

 lid for the pot or the flask
• A

 therm
om

eter

A
c
tiv

itie
s

1.G
ive learners som

e ice cubes and ask them
 to touch, to feel them

, to observe w
hat happens, to describe 

their sensations and w
hat they have in their hands: shape, colour, etc. Is it som

ething liquid or solid? W
hat 

is the difference?
2. Learners w

ill pass the cubes to each other and share their feelings and ideas.
3. The cubes are brought back to the teacher and put into the pot or the flask w

hich is then put over a support
in order to light the candles beneath.

4.The candles are lit and the learners observe w
hat happens. If possible a therm

om
eter should be used to 

check the changes in tem
perature during the w

hole experim
ent.

5. A
fter a little w

hile the cubes have disappeared and in the pot there is only w
ater. Is it solid or liquid? Is it 

cold or hot? W
hat happens as the tem

perature increases?
6. W

hen the w
ater starts reaching the boiling point the presence of steam

 becom
es evident. A

sk som
e of the

learners to put there hands above the pot or flask to feel the steam
 w

ith their hands (m
ake sure they are far

aw
ay from

 the heat). A
sk them

 to describe w
hat they feel: they are capturing the steam

 and their hands get
w

et. W
here does the steam

 go?
7. A

t full boiling point put the lid over the pot/flask and leave it there for few
 m

inutes.
Lifting the lid and turning it into a vertical position the learners w

ill see that som
e drops of w

ater, like rain, 
are falling back into the pot. W

hat has happened?
Let’s discuss their opinions and repeat again the experim

ent several tim
es.

8. The experim
ent w

ill m
ake the learners understand the w

ater cycle, w
ith the tw

o m
ajor phenom

ena of 
evaporation and condensation, rules the w

hole environm
ent causing clouds form

ation, raining and dry 
season, w

ater on E
arth like rivers and oceans, availability or scarcity of w

ater, etc.
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p
a
g

e

82
p

a
g

e

83

4.A
s different m

aterials are put in the w
ater the colum

n in the chart referring to the experim
ent results m

ust 
be filled and com

pared w
ith the hypotheses.

5.A
t this stage the learners w

ill express their satisfaction on having been able to foresee the exact result, or 
w

ill w
onder about w

hy the m
aterial didn’t behave as they expected. H

opefully a lot of verbal interaction w
ill

be happening in class at this tim
e.

6.S
om

e m
aterials w

ill change their behaviour after a w
hile, like cloth or cardboard, w

hich initially float but 
tater, w

hen they are com
pletely soggy, sink. The sam

e if the plastic bottle is filled w
ith w

ater.

C
o

n
c
lu

s
io

n
s

A
t this stage it is not im

portant how
 m

uch content has been covered or how
 m

any concepts the learners 
have m

em
orised. The focus is on the m

ethod: science is learnt through observations and experim
ents and 

any statem
ent or assertion m

ust be proved true before everybody can accept it. W
ith this m

ethod learners 
w

ill feel m
otivated to observe their environm

ent, to collect specim
en, to bring interesting things to class, to 

ask questions, to w
onder about how

 nature w
orks. B

y actively participating in this process of discovery, they
w

ill find learning pleasant and stim
ulating and w

ill feel the desire to know
 m

ore.

N
o

te
. In other parts of this m

anual there are m
ore exam

ples of activities that are science oriented. Those 
activities are left w

here they are because they are strongly linked w
ith the use of that specific m

aterial and 
can be clearly explained in that particular context.

p
a
g

e

81
p

a
g

e

82

E
x
p

e
rim

e
n

t n
o

. 2
– Float or S

ink
O

b
je

c
tiv

e

•
To observe the behaviour of different m

aterials in w
ater

•
To form

ulate hypotheses and prove if they are right or w
rong

•
To understand sim

ple physical law
s that regulate the environm

ent

M
a
te

ria
ls

•
A

 container full of w
ater

•
A

 variety of different objects and m
aterials

•
A

 table w
here the learners’ hypotheses and the results of the experim

ent can be recorded, as show
n below

O
b

je
c
ts

 o
r  

H
y
p

o
th

e
s
e
s
 (b

e
fo

re
 th

e
 e

x
p

e
rim

e
n

t
R

e
s
u

lt fro
m

 th
e
 e

x
p

e
rim

e
n

t (w
e
re

m
a
te

ria
l

b
a
s
e
d

 o
n

 le
a
rn

e
rs

’ o
p

in
io

n
s
)

th
e
 h

y
p

o
th

e
s
e
s
 c

o
n

firm
e
d

?
)

A
c
tiv

itie
s

1.The teacher asks the learners to collect a variety of m
aterial from

 the school grounds and to bring m
ore 

sam
ples from

 their closer environm
ent.

2.Looking at the m
aterials, their w

eight and consistency, the learners w
ill form

ulate their hypotheses about 
w

hether they w
ill sink in the w

ater or not.
3.Their opinion w

ill be record in the chart and then the learners w
ill be asked to take

turns in carrying out the experim
ent.

F
lo

a
t

S
in

k
F
lo

a
t

s
in

k

S
tone

S
cissors

P
encil

P
iece of w

ood
E

m
pty box

A
 full box

E
m

pty tin
A

 full tin
P

lastic bottle
G

lass
C

ardboard
P

aper
R

ubber
S

harpener
A

 piece of cloth
C

halk
C

ork
N

ail
A

 leaf
A

 stick
E

tc.
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A
c
tiv

itie
s

1.Learners should w
ork in sm

all groups (m
ax 6/8 learners). These groups are easily arranged w

here the 
learners are sitting or in the field in the case of large classes.

2.A
sk the children to nam

e som
e of the colours they can see in the classroom

 by touching or describing their
position.

3.E
xplore w

ith them
 various uses of colours and w

hy they are used (E
xam

ple: colours of the traffic light are a
safety m

easure for people on the road).
4.Introduce the prim

ary colours by identifying yellow
, red and blue in nature: sky, sun, m

oon, sea, fruits and 
flow

ers.
5.M

ix the prim
ary colours in a w

ay that the secondary colours (green, orange and purple) are m
ade and paint 

them
 on paper as below

6.If light coloured paper (Indian paper) 
or plastic is available you can have a 
very effective dem

onstration on 
how

 the colours w
ork by overlapping them

and sticking them
 on a w

indow
 pane

so the light can go through.
7.G

ive clear instructions to the children
on how

 to carry out a practical experience
on m

ixing colours. There are three prim
ary

colours plus three secondary ones, so the
learners need to divide their paper into six
sections.

W
e
 s

u
g

g
e
s
t th

is
 p

ro
c
e
d

u
re

:

a.Take an A
4 paper and fold it in the m

iddle
b.Fold it again in three parts
c.C

ut the paper in a w
ay that you end up w

ith a circle
d.O

pen it and trace over the six folding lines: now
 you have six parts

p
a
g

e

84
p

a
g

e

85
p

a
g

e

83
p

a
g

e

84

U
s
e
 o

f c
o

lo
u

r
M

a
in

 o
b

je
c
tiv

e

B
y the end of these activities, the learners should be able to learn how

 to use colours appropriately in the
teaching/learning process.

S
p

e
c
ific

 o
b

je
c
tiv

e
s

•
R

ecognize both prim
ary and secondary colours

•
Identify prim

ary and secondary colours
•

M
ix different colours to get new

 effects
• U

se colour to paint defined areas
•

P
roduce colour w

ith the locally available m
aterial

•
D

ecorate their faces in preparation for a dance and a singing gam
e.

M
a
te

ria
ls

•
C

om
m

ercial colours
•

Leaves
•

Flow
ers

•
Tree roots

•
W

aste cartons
•

C
utting tools

•
S

m
all containers/ bottle tops

•
W

ater
•

B
rushes

•
Very thin paper in the 3 prim

ary colours
•

P
lastic sheets in the 3 prim

ary colours
•

A
ny kind and size of paper

C
R

E
A

T
IV

E
 A

R
T
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86
p

a
g

e

87

C
o

lo
u

rs
 T

a
b

le
A

s an alternative to the representations used in the previous page, you can w
ork

w
ith your learners on a double

entry table w
ith the prim

ary colours on the first row
 and the first colum

n. The cells w
ill be filled w

ith the prim
ary or

secondary colours depending on the com
binations of colour.

Y
o

u
 c

a
n

 a
d

d
 b

la
c
k
 a

n
d

 w
h

ite

in
 o

rd
e
r to

 h
a
v
e
 d

a
rk

e
r a

n
d

lig
h

te
r s

h
a
d

e
s
.

Learners should be
given very sm

all quantity
of paint to experim

ent
freely and create as
m

any shades of colours
as possible. In this w

ay
they w

ill develop their
skills and w

ill be able to
display their creativity
w

hile painting.

p
a
g

e

85
p

a
g

e

86

8.G
roup leaders w

ill collect from
 the teacher the brushes and colours and start the experience by colouring 

the three sections as indicated above (yellow
, blue and red), leaving the sections in betw

een blank.
9.Learners w

ill take a very sm
all quantity of tw

o prim
ary colours and m

ix them
 in order to m

ake a secondary 
colour, as below

:

N
o

te
: Learners should be given a m

inim
um

 quantity of paint in order to avoid w
aste of paint and m

ess on 
the papers and tables. A

 plastic bottle top, a very sm
all tin or the bottom

 of a sm
all plastic bottle w

ould be 
enough. G

roup leaders can alw
ays ask for m

ore paint if w
hat they had been given is not enough

W
hen the w

ork is com
pleted the colours 

should look like this.

The com
plem

entary colours are the opposite ones:
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S
p

in
 Y

o
u

r R
a
in

b
o

w
•

D
ivide a circle of card in seven equal parts and then colour them

 on both sides w
ith the rainbow

 colours.
•

M
ake tw

o holes in the centre of the circle. Thread a piece of string through each hole in the card to m
ake a 

ring w
ith the card in the m

iddle, and knot.
•

P
ut your hands in the loops so m

ade and tw
ist up the string by spinning your hands in a circle.

•
B

ring your hands alternatively in and out: the card w
ill spin very fast and the colours w

ill becom
e w

hite, like
the light.

•
A

lternatively you can put a stick through the centre and spin it on the ground.

H
o

w
 to

 m
a
k
e
 p

a
in

ts
 fro

m
 lo

c
a
lly

 a
v
a
ila

b
le

 m
a
te

ria
l

1
.S

o
il

•
C

ollect different colours of soil.
•

S
ieve the soils separately and put the fine pow

der into containers for storage.
•

M
ix the pow

der w
ith w

ater, a little at a tim
e ,w

hen required
2
. A

s
h

•
S

ieve the ash and store the fine pow
der in a container.

•
M

ix a little w
ith w

ater as required for grey paint.
3
. C

h
a
rc

o
a
l

•
C

rush the charcoal into a pow
der form

.
•

S
ieve it and store in a container.

•
W

hen required, m
ix w

ith a little w
ater to m

ake black paint.
4
. C

h
a
lk

 P
a
in

t

•
C

ook one cup of corn flour w
ith four cups of w

ater until thick.
•

A
dd crushed chalk, keeping colours separate.

•
This m

ixture w
ill m

ake store–bought colours go farther if they are m
ixed together.

p
a
g

e

87
p

a
g

e

88

T
h

e
 R

a
in

b
o

w

H
o

w
 C

a
n

 W
e
 M

a
k
e
 a

 R
a
in

b
o

w
 In

 C
la

s
s
?

H
e
re

 a
re

 s
o

m
e
 s

u
g

g
e
s
tio

n
s
:

1.
B

low
 bubbles: put som

e w
ater in a

container and add som
e w

ashing pow
der.

S
tir w

ell, dip a straw
 and blow

 bubbles; 
w

hen the light goes through the bubbles 
you w

ill see

2.
Fill a transparent container w

ith w
ater and 

place it on a w
hite sheet of paper at a sunny 

w
indow

: you w
ill see coloured light on the 

paper and you can paint your ow
n

rainbow
.
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F
in

g
e
r P

a
in

t

•
3 parts of w

ater, 1 part corn flour and colouring or
•

2 cups of w
arm

 w
ater, 1 cup of thin flakes of soap and colouring

P
utting som

e detergent into any paints w
ill help to keep them

 from
 going off and it w

ill also be easier to 
rem

ove the paints from
 clothes.

• B
oil a teaspoon of flour w

ith one cup w
ater until it thickens.

• A
dd few

 drops of bought food colouring.

H
o

w
 to

 m
a
k
e
 g

lu
e
 a

n
d

 p
la

y
 d

o
u

g
h

 fo
r m

o
d

e
llin

g

F
lo

u
r P

a
s
te

This is very good to spread over norm
al sugar paper to m

ake it stronger and hard before you use it for 
posters, book m

aking or flash cards. M
ix one teaspoon full of flour w

ith a little cold w
ater into a sm

ooth 
paste.
1.A

dd one cup of cold w
ater and stir.

2.B
ring to boil stirring all the tim

e.
3.S

im
m

er for a few
 m

inutes, cool and use.
4.If you add som

e disinfectant it w
ill m

ake the glue last longer.

L
iq

u
id

 S
ta

rc
h

 G
lu

e

This sticks paper, glass, m
etal and plastics.

1. D
issolve 1 teaspoon of starch pow

der in a sm
all am

ount of cold w
ater.

2. A
dd 1 cup of hot w

ater, stir and boil for one m
inute.

3. A
dd few

 drops of disinfectant to m
ake it long lasting, keep in cool place or use it straightaw

ay.

M
o

d
e
llin

g
 D

o
u

g
h

A
 –

 U
n

c
o

o
k
e
d

 p
la

y
 d

o
u

g
h

•
M

ix 1 kg. of plain four w
ith _ kg. of salt

•
A

dd w
ater and knead w

ell. You can add colours if you w
ant.

•
If you are not going to use all of it im

m
ediately, w

rap the dough in a plastic bag so it w
ill not dry out, 

and keep it in a cool place, possibly a refrigerator.

B
 –

 C
o

o
k
e
d

 p
la

y
 d

o
u

g
h

: k
e
e
p

s
 v

e
ry

 w
e
ll fo

r a
 lo

n
g

 tim
e

•
1 cup of self raising flour and _ cup of salt.

•
M

ix it w
ith 1 cup of w

ater, 2 teaspoons of cream
 of tartar (from

 baobab fruits), 1 tablespoon of oil and 
colouring.

•
S

tir all ingredients together over heat until com
bined in sm

ooth dough.
•

S
tore in a plastic container or plastic bag (air tight) in a cool place.

•
You can som

etim
es use w

hole-w
heat flour for a different texture.

p
a
g

e

89
p

a
g

e

90

5
. F

o
o

d
 C

o
lo

u
rin

g
 P

a
in

t

• B
oil a teaspoon of flour w

ith one cup w
ater until it thickens.

• A
dd few

 drops of bought food colouring.
6
. P

a
in

t F
ro

m
 L

e
a
v
e
s
, P

e
ta

ls
, V

e
g

e
ta

b
le

s
 A

n
d

 F
ru

its

• These can be used as they are – rubbed directly onto the cardboard or paper or leaf.
• C

rush and extract the juice
• S

tore in containers and use for painting

N
o

te
s
:

• C
are should be taken not to use P

O
IS

O
N

O
U

S
 plants. E

ven so, teachers should m
ake up the paint, not the 

children
• A

lw
ays use ripe fruits. S

om
e of the plants listed below

 are P
O

IS
O

N
O

U
S

 w
hen the fruit is unripe or in the 

cases of A
LO

E
 V

E
R

A
 S

P
P

- poisonous until exposed to the sun
•

C
hildren should be w

arned no to put paints in their m
outh.

L
is

t O
f P

la
n

ts
 T

h
a
t C

a
n

 B
e
 U

s
e
d

 T
o

 M
a
k
e
 C

o
lo

u
rs

L
o

c
a
l n

a
m

e
S

c
ie

n
tific

 n
a
m

e
P

a
rt o

f p
la

n
t

C
o

lo
u

r

O
gaka

A
loe 

Leaves 
Yellow

G
uava 

Leaves 
G

reen

B
eetroots 

B
oil plant 

R
ed/purple

Lantana cam
ara

Fruit B
lue 

B
lack

Lem
on/orange

Fruit peel 
Yellow

O
nions 

B
ulbs

Yellow

Tom
ato 

Leaves
G

reen

Tea 
Leaves

B
row

n

P
O

IS
O

N
O

U
S

 P
L
A

N
T

S
:

A
loe

E
uphobia

D
atura

R
ed lily

B
lack jack
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92
p

a
g

e

93

7)O
verlap the parts of the puppet and insert a paper fastener in the hole to put the puppet together

8)Finish the puppet by draw
ing the eyes, nose, m

outh and the fingers in the hands.

9)W
hen finished, let learners m

ove the puppet into different positions to experim
ent w

ith the body and
becom

e aw
are of how

 the body parts m
ove and connect to each other.

M
e
th

o
d

 to
 m

a
k
e
 th

e
 fo

il p
u

p
p

e
t:

1)P
repare 4 squares of food w

rapping foil around 25 cm
 side.

2)R
oll three of the squares into a stick shape.

3)U
se the fourth square to m

ake the head: put som
e tissue paper in the m

iddle of the square and w
rap the 

foil around it.

4)P
lace tw

o long shapes at each side of the head and w
rap the last strip around them

 to hold the pieces
together.

5)Fold the end of the long strips in such a w
ay that they look like shoulders, arm

s, hands, legs, and feet. The 
puppet is very easy to m

odel and you can m
ake it sit, run, jum

p and m
ove in m

any different w
ays like a 

stick figure.

p
a
g

e

91
p

a
g

e

92

H
u

m
a
n

 a
n

d
 a

n
im

a
l fo

rm
s
 a

n
d

 s
h

a
p

e
s

M
a
in

 o
b

je
c
tiv

e

B
y the end of the activity, the learner should be

able to develop skills in puppetry

S
p

e
c
ific

 o
b

je
c
tiv

e
s

B
y the end of the activity, the learner should be able to:

•
P

lay w
ith m

aterials and develop puppetry skills.

•
M

ake different form
s and shapes according to their

choice and creativity

• O
bserve and com

pare finished form
s and shapes.

• D
evelop an appreciation for other people’s creativity

and artw
ork.

• U
se puppets for projects in other subjects

M
a
te

ria
ls

•
paper, cardboard or cartons

•
light w

ood

•
food w

rapping foil

•
paper fastener / pins

•
pencils / colours / crayons

• scissors/ cutters

• tissue paper

M
e
th

o
d

 to
 m

a
k
e
 p

u
p

p
e
t (a

):

1)P
repare all the necessary m

aterials.

2)D
raw

 on the board the parts necessary to
m

ake the puppet.

3)S
pecify the w

ay the parts w
ill be assem

bled
so the learners know

 how
 to cut them

.

4)A
sk the group leaders to collect the m

aterials
to m

ake one puppet per group.

5)E
ach group w

ill produce its ow
n draw

ing:
check them

 before they start cutting in order to
see w

hether they com
ply w

ith the instructions.

6)C
ut the parts and pierce w

here indicated
in the draw

ing so that they can be assem
bled.



Teach
in

g
 &

 Learn
in

g
 M

aterials 
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

Teach
in

g
 &

 Learn
in

g
 M

aterials
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

p
a
g

e

94
p

a
g

e

95

F
in

g
e
r p

u
p

p
e
ts

P
u

p
p

e
ts

 m
a
d

e
 w

ith
 fa

b
ric

Finger puppets are very easy to m
ake.

They can be m
ade w

ith paper, cardboard,
fabric and plastic. A

nything that w
ould fit

on a finger can be m
ade into a puppet.

They can be coloured and w
ell decorated

or just sketched on a piece of paper and
they can be finished w

ith hair, a tie, a
scarf, a hat. They are very useful to tell
sim

ple stories, to accom
pany rhym

es
and poem

s, to perform
 role plays.

p
a
g

e

93
p

a
g

e

94

S
u

g
g

e
s
tio

n
s
:

•
The w

orking area should be left clean after w
ork.

•
C

lean your hands properly after these activities.
•

Learners should be careful w
hen using scissors and other cutting tools.

•
A

fter using these m
aterials in one class, put them

 aside and keep for future use: they can be used again 
and again at different levels and for different activities.
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96
p

a
g

e

97

H
o

w
 T

o
 U

s
e
 P

u
p

p
e
ts

 In
:

L
a
n

g
u

a
g

e

•
To learn the vocabulary related to the parts of the body and their use.

•
To look at different positions of the body and practice the vocabulary relating to actions: sitting, running, 
sleeping, jum

ping, etc.
•

To represent a sequence of actions and practice different language structures: present tense, past tense, 
present continuous.

•
To build a story or a tim

e sequence: at 8 o’clock the puppet is w
alking, at 10 it is sitting in class, at 11 it is 

playing football, etc.
•

U
se the puppets for storytelling and dram

a.

S
c
ie

n
c
e

•
Look at different parts of the body and learn about them

.
•

R
elate this to learners’ understanding of their ow

n bodies.
•

B
ecom

e conscious of the existence of joints and how
 body parts m

ove.
•

U
se the puppets to identify the “front”, the “back”, the “left” and the “right”.

•
U

se the puppets to practice the left and right on som
ebody facing the sam

e or the opposite direction from
 

us.
•

Learn the characteristics of different m
aterials, particularly of the foil, that can be m

odelled into shapes.

A
rt

•
The puppet can be used as a tem

plate for draw
ing the body in different positions.

•
It helps learners to learn how

 to draw
 proportioned parts of the body.

•
It im

proves confidence of the learners w
hen they have to draw

 people in their art w
ork.

A
c
q

u
is

itio
n

 o
f life

 s
k
ills

•
P

uppets help children express feelings
•

To act out stories linked to living values
•

To overcom
e shyness and strengthen com

m
unication skills

•
To act out psycho-social issues they are facing in their life (e.g. bullying in school, loss of parents,
issues related to boy/girl relationships, special problem

s girls face in pursuing education)

p
a
g

e

95
p

a
g

e

96

In other w
ords, puppets can be

m
ade w

ith absolutely everything.

Let the learners try to m
ake their ow

n
puppets w

ith w
hat they find in their

environm
ent. A

llow
 them

 to display
their creativity and to use their
im

agination by m
aking them

 in any
form

 or shape.

P
uppets can be very good friends of

young learners. Through them
 they can

find the courage to express feelings
and em

otions that w
ould be very

difficult to show
 in any other w

ay.

P
uppets can introduce som

e m
agic in

your class, let them
 in!

P
u

p
p

e
ts

 m
a
d

e
 w

ith
 g

lo
v
e
s
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p

a
g

e

99

M
a
in

 O
b

je
c
tiv

e
B

y the end of the activity, the learner should be able to develop artistic skills in m
aking books that w

ill be used as a
record of art w

orks done for creative arts presentation and displays.

S
p

e
c
ific

 o
b

je
c
tiv

e
s

B
y the end of the activity, the learner should be able to:

1.M
ake books from

 locally available m
aterial.

2.M
ake sim

ilar books for different subjects
3. P

aste art w
ork’s done in the books

Im
p

o
rta

n
c
e
 o

f M
a
k
in

g
 B

o
o

k
s
 in

 C
la

s
s

•
It gives learners the opportunity to have access to sim

ple books m
ade from

 locally available m
aterial, w

hich 
is relatively inexpensive.

•
It actively involves learners in m

aking pictures w
hich can be used to develop a story.

•
It gives learners an opportunity to have access to books w

hen funds are not available.
•

It is m
ore econom

ical to m
ake books rather than buying them

.
•

It helps learners develop artistic skills in draw
ing pictures in different w

ays and different techniques.
•

It gives the opportunity to develop ordering and sequencing skills w
hen the learners have to put the 

pictures and captions in the correct sequence.
•

It enables learners to m
ake a follow

-up in the story they have read or narrated.

M
a
te

ria
ls

 U
s
e
d

 F
o

r M
a
k
in

g
 B

o
o

k
s

H
ere is a list of the m

aterials that can be used for m
aking books

•
P

iece of cloth
•

C
arton

•
M

anila papers
•

C
rayons

•
D

yes/colours
•

P
encils for draw

ing
•

G
lue

•
W

heat flour paste
•

S
cissors

•
R

azor blades
•

R
ubbers

•
R

ulers
•

R
ecycled paper.

M
a
k
in

g
 B

o
o

k
s

p
a
g

e

97
p

a
g

e

98

M
a
in

 o
b

je
c
tiv

e
B

y the end of the activity, the learners should be able to provide learners w
ith the opportunity to

develop m
odelling skills.

S
p

e
c
ific

 o
b

je
c
tiv

e
s
:

•
Learners w

ill enjoy playing w
ith m

aterials and develop m
odelling skills.

•
Learners w

ill learn how
 to m

ake different shapes according to their choice and creativity.
•

Learners w
ill observe and com

pare finished w
ork, appreciating other learners’ creativity and learning from

 it.
•

Learners w
ill use m

odelling for projects on different subjects.

M
a
te

ria
ls

 u
s
e
d

 fo
r m

o
d

e
llin

g

•
clay soil

•
plasticine

•
play dough (see instructions on page 74)

•
colours

•
w

ater
•

carton boxes
•

strong paper or cardboard
•

anything in the environm
ent to m

ake the m
odel m

ore realistic

M
e
th

o
d

1)C
ollect the m

aterials: depending on w
hat you w

ant to use m
ake sure it is ready for use, e.g. clay has to be 

shredded or crushed in sm
all parts; you need the right quantities of flour and salt for the play dough plus a 

container for m
ixing it w

ith w
ater, etc.

2)D
iscuss w

ith the class w
hat they w

ould like to m
odel: if there is a com

m
on project to com

plete, the 
learners should be clearly assigned their part of w

ork.
3)Teach the class the basic techniques for m

odelling.
4)G

ive each group a quantity of clay or dough and help them
 to try different techniques.

5)M
odelled w

ork can be decorated either by adding details or carving them
 out from

 the dough, by 
em

bedding shapes or incising w
ith a blunt pointed tool.

6)Let the m
odelled w

ork dry, then colour and varnish later. The varnish w
ill protect the w

ork and m
ake it last 

longer. In the case of clay, it can be baked to m
ake it m

ore durable.

H
e
re

 a
re

 fe
w

 s
u

g
g

e
s
tio

n
s
 a

b
o

u
t w

h
a
t y

o
u

 c
o

u
ld

 m
o

d
e
l:

•
H

um
an body/faces

•
A

nim
als: w

ild and dom
estic

•
G

eom
etrical shapes/N

um
bers/alphabet

•
Fruit/vegetable/ food in general

•
M

aps/buildings/traditional tools
•

A
ny w

ork of art: landscape/abstract art/ portraits

M
o

d
e
llin

g
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p
a
g

e

100
p

a
g

e

101

H
o

w
 T

o
 U

s
e
 B

o
o

k
s

The books can be used in a variety of activities relevant to language teaching such as storytelling, listening 
com

prehension, reading com
prehension, describing pictures, and as a stim

ulus for creative w
riting w

hen 
learners are requested to change the ending or to m

ake a sim
ilar story w

ith different characters, etc.

The books can be read by individuals or pairs or groups of learners (three learners per book is the present 
policy). It can be the initial stage of a follow

-up activity or the rew
ard after a w

ell-done w
ork. It can help to 

keep the learners w
ho finish early busy and engaged.

Teachers’ creativity at w
ork: m

any different books have been produced
during the w

orkshop; all of them
 w

ere attractive and interesting.

p
a
g

e

99
p

a
g

e

100

T
y
p

e
s
 o

f B
o

o
k
s

• S
tory books

• P
icture books

• Letter book
• C

olour book
• B

ook of shapes
• A

 story and a picture book

P
ro

c
e
d

u
re

s
 o

f B
o

o
k
s

•
C

ollect the relevant m
aterial for m

aking the book.
•

If you intend to use a piece of cloth, cover it w
ith glue (see instructions on page 73) in order to m

ake it 
strong and m

ore durable. The sam
e can be done w

ith paper.
•

D
evelop the stories and divide them

 into sequences.
•

D
ecide the num

ber of pages the book should have in order to include the w
hole sequence of the story.

•
Fold the paper in either a horizontally or vertically in order to have enough pages for
your book.

•
D

raw
 a picture on every page (or every other page if you w

ant to w
rite a long story) and captions that tell 

the story in a sim
ple but clear w

ay.
•

S
tick captions below

 pictures or on the blank page.
•

A
s an alternative, the pictures can be draw

n on the left and the w
ords on the right on the sam

e page.
•

If the pages are separated, put the book together either by stitching it or m
aking holes  and binding w

ith a 
ring or w

ire.
•

S
how

 the book to the class and discuss possible im
provem

ents.
•

P
rotect the book w

ith varnish or other m
eans m

ade w
ith locally available m

aterial such as resins.
•

K
eep the book in class so that the learners can look at it during their free tim

e and even borrow
 it.

H
o

w
 T

o
 F

o
ld

 P
a
p

e
r
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5.
C

over the bottom
 fram

e w
ith a piece of 

plyw
ood to offer a solid flat surface for printing.

6.
C

ut another piece of w
ood or strong plastic 

to be used later to spread the ink.

7. 
P

repare your draw
ing on A

4 paper. Insert it under the top 
sheet of the stencil and trace over it.
If you are confident, you can draw

 directly on the stencil.

8.
U

se sharp pencils or old biros or a nail to draw
 on the 

stencil in order to cut through it. You can check at the end
by lifting the top part and looking through it.

9.
Fix the stencil to the inside top fram

e w
ith m

asking tape

10. In order to distribute the ink evenly, spread it 
over the piece of w

ood or plastic you have cut
beforehand and roll the roller or the printing bag over it.

p
a
g

e

101
p

a
g

e

102

The silk screen is sim
ple equipm

ent that can be used in place of the m
odern photocopier and duplicating m

achines.
The teacher can m

ake it from
 the locally available m

aterial for the purpose of teaching and learning.

O
b

je
c
tiv

e
s

•
P

roduce pictures in different colours
•

D
ecorate dance costum

es using silkscreen-printing techniques.
•

P
roduce teaching/learning m

aterials for all subjects.

M
a
te

ria
ls

•
D

uplicating ink
•

P
aper of any size

•
S

tencils
•

W
ood (tim

ber and plyw
ood)

•
N

ails
•

H
inges or hard m

aterial
•

R
ollers or other m

eans to press the ink through the screen
•

P
olythene or plastic bags

•
S

ilk m
aterial or any other cloth that allow

s the ink to go through easily

P
ro

c
e
d

u
re

s
 F

o
r M

a
k
in

g
 S

ilk
 S

c
re

e
n

1.M
easure the w

ood for the tw
o fram

es so
that the space inside the fram

e corresponds to
the size of an A

4 sheet of paper.

2.A
ssem

ble the fram
es w

ith nails or glue.

3. Join the tw
o fram

es w
ith the hinges or

a piece of rubber, strong cloth or any other m
aterial

that can keep the tw
o fram

es together w
hile

allow
ing them

 to open and close.

4.Fix the silk m
aterial to the top fram

e: keep it
as tight as possible.

S
ilk

 S
c
re

e
n

 P
rin

tin
g
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Learners have w
orked in groups to prepare the draw

ings, they have cut the stencils w
ith old biro and they have

printed the papers using the silk screen. C
onsidering the large size of the class, learners had to organise them

selves
by taking turns to print and to distribute the papers to the w

hole class. The final product has been used as w
orking

sheet or as a test paper.

p
a
g

e

103
p

a
g

e

104

11.Low
er the top fram

e over the bottom
 and roll the ink over the silk screen. P

ress the roller or the printing 
bag over the silk screen so that the ink w

ill pass through the stencil and print the sheet of paper beneath.

12. The result w
ill be an A

4 paper printed w
ith the sam

e draw
ing or text you have cut in the stencil.

13.R
em

ove the stencil and proceed w
ith another one if you have m

ore pages to print.

S
tandard 2 pupils from

 N
gunyum

u P
rim

ary S
chool in N

airobi
printing their ow

n m
aterials w

ith the silk screen.
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The silk screen above has been m
ade w

ith strong cardboard using the side of a carton as hinges. The bottom
 

part has been reinforced w
ith a piece of plyw

ood in order to provide a flat surface for the paper to be printed.

H
ere you can see som

e of the
draw

ings that have been printed
w

ith the silk screen.

S
om

e of them
 have been m

ade
into w

orking sheets by adding
instructions that learners have to
follow

 to perform
 a task. Finally

they have been varnished to
protect the paper.

This m
aterial can replace text

books w
hen necessary and can

be given to learners for individual
or group w

ork. B
eing durable and

easy to clean and store, they can
enrich the class resources and
allow

 differentiation in class.

P
re

c
a
u

tio
n

s
:

•
D

o not apply too m
uch ink to 

the screen.
•

A
fter finishing printing, clean 

the screen carefully so that 
the ink doesn’t dry on the 
screen and clog it.

•
U

se soft m
aterial: (e.g. tissue 

paper or cotton) to clean the 
screen.

•
You can keep the stencils for 
future use: just stick them

 
back to the original paper and 
hang them

 in a dry place.

p
a
g

e

105
p

a
g

e

106

H
e
re

 a
re

 e
x
a
m

p
le

s
 o

f w
o

rk
in

g
 s

h
e
e
ts

 p
re

p
a
re

d
 b

y
 th

e
 le

a
rn

e
rs

.
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5.
A

m
tuna M

onung – P
okot: bring the children to learn

6.
K

itabu ngo kalam
u – P

okot: book and pen, today’s tools
7.

E
lim

u ya bure – K
isw

ahili: take advantage of FP
E

8.
A

gon Laan – S
om

ali: G
o to school for a bright future

9.
M

akalinku – S
om

ali: Teacher
10.E

kaal yei Lokatum
ar – Turkana: C

om
e w

e play w
ith pebbles

11.N
gide Losukul – Turkana: Take children to school

12.S
lave, slave, slave – E

nglish: a child’s lam
entation

13.E
lim

u ya bure – D
urum

a: Let us go to school
14.M

kw
adzu – D

urum
a: vegetation

15.B
ehaviour change – E

nglish: H
IV

/A
ID

S
16.S

om
o w

anjirena – B
orana song encouraging father and m

others to educate a handicapped child.

T
h

is
 c

o
lle

c
tio

n
 a

n
d

 c
o

m
p

ila
tio

n
 w

e
re

 m
a
d

e
 p

o
s
s
ib

le
 b

y
 th

e
 c

o
n

trib
u

tio
n

s
 o

f:

•
M

ujahid O
tm

an – IA
E

 A
nthem

•
P

eter A
m

ei – P
okot m

usic and E
lim

u ya bure
•

A
bdi N

oor – S
om

ali song
•

R
aha A

bdi and A
bdinoor M

. H
ussein – S

om
ali song

•
Joseph N

gitira – Turkana m
usic

•
Joyce O

tieno – S
lave

•
Zuhura R

ashid and E
vans M

urisa – D
urum

a m
usic

•
C

alvin A
dw

ar – M
ark w

here the bee
•

M
ary N

joroge – Teddy bear
•

Leah A
sego – B

ehaviour change
•

Isurow
 A

hm
ed from

 W
ajir D

istrict
•

R
ashid H

ussein A
bdi – B

orana song
•

A
nd all the participants of the W

orkshop

P
ro

d
u

c
e
rs

:

•
A

bdinoor M
. H

ussein – G
arissa

•
A

bdi A
ri O

w
salfah – G

arissa
•

R
affa A

bdi – W
ajir

•
H

arim
a Issack – G

arissa
•

A
bass M

aarim
 A

bdi – M
andera

•
S

aadia H
aji A

den – M
andera

•
H

ulbai G
edi – W

ajir
•

S
urow

 – W
ajir

•
R

ashid H
ussein A

bdi - M
andera

S
in

g
e
rs

:

•
A

ll participants
•

S
oloists: Joyce, P

eter, Leah, Zuhura, R
aha A

bdi
K

eyboard played by P
eter A

m
ei

R
ecording directed by C

alvin A
dw

ar
P

roduced by H
enry G

ichuru and John m
bithi – K

IE

p
a
g

e

107
p

a
g

e

108

In
tro

d
u

c
tio

n
S

ongs, associated w
ith actions, m

ovem
ent, gam

es and language, help children to be creative and m
ore able to

express them
selves and develop their different skills. There are songs that can be used to stim

ulate im
agination,

telling stories, counting, teaching alphabet, w
ords and concepts in various subject areas (such as parts of the body

and their uses, gram
m

ar, colours, etc.).

These m
ay be in the form

 of rhym
es, that are recited or chanted or played as gam

es. They m
ay be accom

panied
w

ith actions to becom
e m

ore interesting. The actions m
ay also help to bring out the m

eaning of the w
ords and the

song or rhym
e. The K

enyan child is exposed to songs and rhym
es from

 diverse cultures including w
estern and

oriental.

H
ow

ever w
ords like “snow

, m
ulberry bush, London’s burning” m

ay not be easily understood. Therefore such w
ords

m
ay need to be changed w

ith suitable w
ords from

 the child’s environm
ent, e.g. ice, acacia bush, (know

n place) is
burning (a thing in the local environm

ent). S
ongs m

ay also be draw
n from

 the local com
m

unities of K
enya and the

rest of A
frica. You too m

ay know
 a lot m

ore and can add to this list.

M
a
in

 o
b

je
c
tiv

e
s

B
y the end of the topic, the learner should be able to participate in songs and R

hym
es presentation locally and

internationally for enjoym
ent and entertainm

ent.

S
p

e
c
ific

 o
b

je
c
tiv

e
s

B
y the end of the activity, the learner should be able to:

•
S

ing sim
ple songs from

 their im
m

ediate environm
ent.

•
M

ake m
ovem

ents to singing gam
es.

•
S

ing sim
ple songs w

ith fam
ily them

es.
•

S
ing sim

ple songs on em
erging issues e.g. H

IV
/A

ID
S

, Integrity etc.
•

S
ing sacred songs

•
S

ing sim
ple story songs.

C
O

N
T

E
N

T
 O

F
 T

H
E

 T
A

P
E

F
irs

t p
a

rt: tra
d

itio
n

a
l K

e
n

y
a
n

 s
o

n
g

s
The K

enyan traditional songs collected and shared during the w
orkshop com

e from
 the follow

ing regions: 
P

okot
W

ajir
Turkana

M
andera

M
arsabit

N
airobi

M
oyale

G
arissa 

T
h

e
 ta

p
e
 p

ro
d

u
c
e
d

 a
t th

e
 e

n
d

 o
f th

e
 w

o
rk

s
h

o
p

 in
c
lu

d
e
s
:

1. M
w

alim
u w

alii – IA
E

 A
nthem

 , K
enya

2. Jina lako – learning through the use of senses
3. M

ark w
here the bee – old E

nglish rhym
e

4. Teddy bear – counting rhym
e

S
o

n
g

s
 a

n
d

 R
h

y
m

e
s
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M
w

alim
u w

alii sisi sote tw
akutii

D
aim

a bidii w
atoto huw

achukii
M

w
alim

u m
penzi

M
w

alim
u m

zazi (x2)

M
w

alim
u alim

u, kusom
esha una ham

u
E

lim
u yadum

u, yafaidi binadam
u

M
w

alim
u m

w
erevu, una w

ingi uekevu
W

ala huna w
ivu akili yako ni pevu

M
w

alim
u m

undaji, m
ijini na vijijini,

U
nda w

ajuaji w
enye na njem

a siraji

A
c
tio

n
s
: W

hile singing, dance and show
 love and affection for the learners. W

hile singing “M
w

alim
u

m
penzi” cross your arm

s to your chest, w
hile singing “m

w
alim

u m
zazi” show

 the action of rocking a baby.

1
 • M

W
A

L
IM

U
 W

A
L
II A

N
T

H
E

M

p
a
g

e

109
p

a
g

e

110

S
. =

 s
o

lo

A
. =

 a
ll

W
orkshop participants sing in the recording studio
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S
. Jina lako ni nani w

ew
e?

A
. M

ini ni m
w

alim
u (x 2)

S
. N

i nani aliyekuum
ba?

A
. M

ungu m
uum

ba w
angu (x 2)

S
. W

atoto
A

. W
atoto w

anitegem
ea (x 2)

M
im

i ni m
w

alim
u

S
. W

azazi
A

. W
azazi w

anitegem
ea (x2)

M
ini ni m

w
alim

u
S

. Taifa
A

. Taifa lanitegem
ea (x2)

M
im

i ni m
w

alim
u

S
. M

asom
o

A
. N

i m
azuri ni m

azuri m
am

a (x 3)
S

. M
asom

o m
azuri sana

A
 M

asom
o m

azuri (x2)

2
 • J

IN
A

L
A

K
O

 c
o

n
tin

u
e
d

Tusom
e kw

a kuona – tutapata asilim
ia 20%

Tusom
e kw

a kusikia – tutapata asilim
ia 30%

Tusom
e kw

a kuandika’ – tutapata asilim
ia 50%

Tusom
e na kuandika – ntutapata asilim

ia 70%
Tukifanya w

enyew
e – tutapata ailim

ia 90%

S
. M

asom
o

A
. N

i m
azuri ni m

azuri m
am

a (x2)

A
c
tio

n
s
: A

t the beginning the soloist points at the
singers like asking their nam

es. They respond by
pointing at them

selves and singing “m
im

i ni
m

w
alim

u”. W
hile singing “M

asom
o” the song

takes the M
asai rhythm

 and the singers w
ill jum

p
M

asai style.

p
a
g

e

111
p

a
g

e

112

2
 • J

IN
A

L
A

K
O
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S
in

g
 a

s
 y

o
u

 d
ra

w
:

S
m

all circle (draw
 1st eye) S

m
all circle (draw

 2nd eye)
B

ig circle (draw
 the head)

D
ear m

am
a (draw

 1st ear) dear papa (draw
 2nd ear)

H
ow

 are you? (draw
 the m

outh)

S
ix tim

e six (draw
 a 6 for the 1st hand) six tim

es six (draw
 2nd hand)

(draw
 a 36 betw

een the hands and a curve to give shape)
six tim

e six (draw
 1st leg) six tim

e six (draw
 2nd leg)

teddy bear (add a curve betw
een the legs)

3
 • T

E
D

D
Y

 B
E

A
R

A
 teddy bear is a toy loved very m

uch by
young children.
This teddy bear poem

 can be used to teach
m

aths, language and science.
M

aterials that can be used to m
ake a teddy

bear are staffed clothing and w
ool

to give a finishing. It can also be done by
m

odelling clay or other m
aterials.

p
a
g

e

113
p

a
g

e

114

M
ark w

ere the bee w
ith busy w

ings
* H

om
e to the hive the sw

eet does bring
* S

he gathers from
 the flow

ers of spring

This is a round that can be sung in three parts: 
the * m

ark the entry points of the 2nd and 3rd groups. 
The song m

ay be used to learn vocabulary in integration w
ith science and language: insect, bee, w

ing, hive,
sw

eets (honey), flow
ers, flying, gathering, spring, etc.

A
c
tio

n
s
:

Line 1=
 a bee flying to her hive

Line 2 =
 the bee is carrying the nectar for m

aking honey
Line 3 =

 the bee gathers nectar from
 the flow

ers

3
 • M

A
R

K
W

E
R

E
T

H
E

B
E

E
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C
h

o
ru

s
:

K
itabu ngo kalam

u nyopo konyinu
O

h – Tono m
onung sukul kusom

an
Tokunyoru kasinekw

a

1.
Luku w

alaka w
alim

un – K
usom

an…
.

Luku w
alaka daktarin –

Luku w
alaka dotin –

2.
luku w

alaka kirw
okot

luku w
alaka disitin

luku w
alata karanin

luku w
alata pasten

T
ra

n
s
la

tio
n

C
h

o
ru

s
:

N
ow

adays everything com
es through the book and the pen

O
h, put the children in school

They w
ill learn and get em

ploym
ent

1 – S
om

e w
ill becom

e teachers/doctors/district officers - They w
ill learn and get em

ploym
ent

2 - S
om

e w
ill becom

e chiefs – D
. C

. – clerks - pastors - They w
ill learn and get em

ploym
ent

A
c
tio

n
:

The song m
otivates children to com

e to school. It helps to develop the sense of rhythm
 by

clapping and jum
ping so it can be integrated w

ith P.E
. activities, particularly for gam

es. Learners are in
a circle and clap their hands rhythm

ically. Few
 learners jum

p high at the centre of the circle in turns.
B

alancing of the body through kinaesthetic sense is enhanced.

6
 • K

IT
A

B
U

 N
G

O
 K

A
L
A

M
U

p
a
g

e

115
p

a
g

e

116

S
.A

m
tuna, am

tuna
A

m
tune m

onung’e, am
tune m

onung’e
K

usom
an (x2)

C
horus:

A
m

tuna m
onung’e kusom

an
Toketeka kovenyo kum

erm
er

K
um

er, kum
er, kum

erm
er

Toketeka korenyo kum
erm

er

1- Tokeluku w
alim

un - K
usom

an toketeka korenyo kum
em

er
Tokeluku daktarin - K

usom
an toketeka korenyo kum

em
er

C
horus:

2 -Tokeluku professen - K
usom

an toketeka korenyo kum
em

er
Tokeluku kirw

okut - K
usom

an toketeka korenyo kum
em

er

C
horus:

3. Tokeluku chepsaktis - K
usom

an toketeka korenyo kum
em

er
Tokeluku kindow

u - K
usom

an toketeka korenyo kum
em

er

4
 • A

M
T

U
N

A
 M

O
N

U
N

G
E

 - P
o

k
o

t S
o

n
g

T
ra

n
s
la

tio
n

B
ring children to learn.

They w
ill build our land to

prosperity.

1 – They w
ill becom

e 
teachers – doctors

2 – They w
ill becom

e 
professors – chiefs

3 – They w
ill becom

e 
nurses – leaders

A
c
tio

n
s
:The song

underlines the im
portance

of free prim
ary education.

The singers w
ill m

im
e

the actions of teachers,
doctors, nurses, chiefs.

E
ducation is the

base of good living.
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118
p

a
g

e

119

A
goon laan w

a iftiin laani (x2)
W

aagaal iyo iles laani

O
ogadha (x2)

W
alalayal oogadha

O
oadha (x2)

D
ugsiyadha ooadha

T
ra

n
s
la

tio
n

Lack of know
ledge is like living in the darkness, to be in a house w

ithout a vision
B

e aw
are (x2) B

rothers/sisters be aw
are

P
lease go (x2) you should go to school

A
c
tio

n
:

S
how

 gestures indicating lack of know
ledge and being in a house w

ithout a vision P
retend to be w

alking to 
school.

M
acalinku dalkiisa ayuu dacaad vyahaay

U
ruraha laduubaan buu idhiin difacya

W
a daan kiisa dihinayu da-rar-tiisa m

aalaya
Q

orshaha dheqsaan bvu dag dag ufulinayo

A
ll: 

D
iyaar baan nahoo

M
adaliihi nadadasho

D
habciin m

eeyao how
shee

C
aadhow

 nam
ada gaaye

D
ar daraan kaal nafar taay

K
uda dhal galeeyna (x2)

T
ra

n
s
la

tio
n

:

If a teacher is loyal to the country he protects the teaching im
age and profession from

 all sorts of
dam

age. It m
otivates the pupil to becom

e useful and a potential leader in all w
alks of life. The

teacher is ready to im
plem

ent all educational policies at any cost. H
e is alw

ays ready to fight
ignorance of any kind using his teaching skills.

A
c
tio

n
s
: this song can be very effective during teachers m

eeting or teachers/parents m
eeting.

8
 • A

G
O

O
N

 L
A

A
N

 (A
re

a
 o

f o
rig

in
: N

o
rth

 E
a
s
te

rn
 P

ro
v
in

c
e
)

9
 • M

A
C

A
L
IN

K
U

U
 (T

e
a
c
h

e
r) (S

o
m

a
li S

o
n

g
)

p
a
g

e

117
p

a
g

e

118

S
. E

lim
u ya bure

a. Jam
ani sisi w

a K
enya tusom

e (x2)
1.

W
asichana w

asom
e – oleiyo, oleiyo, oleyio

W
avulana w

asom
e

Vilem
a w

asom
e

Viziw
i w

asom
e

Vipofu w
asom

e
2.Tusom

e kw
a bidii - oleiyo, oleiyo, oleyio

Tufukuze ujinga
Tuondoe m

aradhi
Tuondoe na njaa

T
ra

n
s
la

tio
n

This song m
otivates learners to em

brace education in their localities. Learners w
ith special needs are 

m
entioned in the song. Learners are challenged to reflect on the national philosophy in social studies and 

good health through science.

A
c
tio

n
:

W
hile singing “O

leiyo” you have to accom
pany w

ith M
asai m

ovem
ents. W

hen a girl is m
entioned she should 

com
e in front of the class carrying a book. The sam

e applies for the boy and special needs learners.

7
 • E

L
IM

U
 Y

A
 B

U
R

E
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a
g
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120
p

a
g

e

120

C
hild labour in K

ericho
W

orking day, day and night
P

icking coffee, coffee and tea
W

hen I w
as in K

ericho.
S

ee m
y back it w

as broken
W

orking day, day and night
P

icking coffee, coffee and tea
W

hen I w
as in K

ericho

C
hild labour in G

arissa
W

orking day, day and night
Fetching w

ater, w
ater on cart

W
hen I w

as in G
arissa.

S
ee m

y leg it w
as broken

W
orking day, day and night

Fetching w
ater, w

ater on carts
W

hen I w
as in G

arissa

C
hild labour in N

airobi
W

orking day, day and night
C

arrying baby, baby all night
W

hen I w
as in N

airobi.
S

ee m
y arm

 it w
as broken

W
orking day, day and night

C
arrying baby, baby all night

W
hen I w

as in N
airobi

1
2
 • C

H
IL

D
 L

A
B

O
U

R

M
e
a
n

in
g

 o
f th

e
 s

o
n

g
::

The song is on child labour in
som

e of the tow
ns in K

enya. It
is also used to teach parts of the
body as w

ell as nam
ing the

places the children com
e from

.

A
c
tio

n
s
: W

hen parts of the body
are m

entioned the learners should
touch them

. They can also try to
m

im
e the actions of carrying the

w
ater or the baby.

p
a
g

e

119
p

a
g

e

120

S
. E

kaalia
A

. E
yei lokatum

ania

S
. E

sikiria
A

. E
yei Lokatum

ania

A
:

A
peunia, peunia ng’akile

E
kurudo lotim

erikol
P

eunia ng’alepon kaita ilikw
el

N
atim

onyang’a topere m
oia

A
neurio touro ng’ibaren

U
rr!

A
robo; tanta – robo – ta

A
robo; tanta – robo - ta

T
ra

n
s
la

tio
n

There are fatty anim
als like cam

els, donkeys etc. W
hen they produce young ones the

ow
ner gets a lot of m

ilk, blood, etc
M

e
a
n

in
g

: pastors enjoy the products of their anim
als and are proud of their profit

A
c
tio

n
:

The players sit in a circle and hold stones in their hands. They sing the song and m
ove the

stones from
 one person to another. W

hoever does not m
ove his stone on tim

e fails the gam
e. Those w

ho
pass the stones follow

ing the rhythm
 of the song are the w

inners.
A

 sim
ilar song is sung in K

isw
ahili and is very w

ell know
n as “M

arobo”.

1
0
 • E

K
A

A
L
 E

Y
E

I L
O

K
A

T
U

M
A

N
 (T

u
rk

a
n

a
 s

o
n

g
 a

n
d

 g
a
m

e
)

1
1
 • N

G
ID

E
 L

O
S

U
K

U
L

S
. Yautu, yautu

A
. N

gide losukulu (x2)
Yautu ngide losukul, yoviam

utu aosou

T
ra

n
s
la

tio
n

:

B
ring, bring children to school (x2) B

ring children to school to be educated
The song should be sung in public to educate the com

m
unity and m

otivate parents to send their children to 
school.
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122
p

a
g

e

123

(B
orana song encouraging m

others and fathers to bring the handicapped child to school since know
ledge is 

part of life).

S
om

o w
anjirena x 2

S
om

o w
anjirena 

A
boo na som

sisi
A

yoo na som
sisi

B
alaa eel inqabyetee

D
udaa quur inqabyetee

N
afaa arka inqabyete

N
afa m

iil inqabyete
U

ranangaatini sunnin kena w
aqaa

S
om

o w
anjirena x 2

T
ra

n
s
la

tio
n

:

A
ddressing fathers and m

others to bring their handicapped child to school since know
ledge is part of life.

Father take m
e to school

M
other take m

e to school
N

ever say:
I am

 blind
I am

 deaf
I am

 physically handicapped (w
ithout legs and hands)

I am
 m

entally crippled

A
nd throw

 m
e aw

ay w
ithout m

e being recognized as a gift from
 G

od.

A
c
tio

n
s
:

The song underlines the im
portance of recognizing the handicapped child w

ithin our society as
part of us. The singers w

ill touch the parts of the body m
entioned and also try to m

im
e the action

of the disabled child or person and as w
ell as pretend to be a father and m

other of handicapped.

1
6
 • S

O
M

O
 W

A
N

J
IR

E
M

A

p
a
g

e

121
p

a
g

e

122

E
lim

u ya bure inang’alang’ala
B

abaye m
w

aka, nakuam
bira M

argaret
N

aadze w
eeh, naadze,

Takala ni jum
atano

N
am

ala kam
uone D

am
a adzire

W
e kw

ani vino m
am

bo nsaw
a

N
aadze w

ee (x2)
M

am
bo nsaw

a (repeat line 5 and 6)

T
ra

n
s
la

tio
n

:

The com
poser is asking M

argaret’s father to let her go to school because education is free and im
portant. H

e 
is going to dissem

inate the sam
e m

essage to D
am

a w
ho is a m

aid.

A
c
tio

n
s
: dancing accom

panied w
ith shakers and chivuti (flute)

1
3
 • E

L
IM

U
 Y

A
 B

U
R

E
 (D

u
ru

m
a
 S

o
n

g
)

M
inhi yosi inam

aruw
a hata m

kw
adzu una m

aruw
a

M
inhi yosi inam

aruw
a hata m

kw
adzu una bw

aga
M

inhi yosi ina m
aruw

a hata m
kw

adzu una m
aruw

a

N
B

: the w
ord underlined is the nam

e of a plant, you can add m
ore lines using other plants, like m

bibo
(cashew

 nut tree) m
kunde (peas plant) etc.

M
e
a
n

in
g

 o
f th

e
 s

o
n

g
: it show

s the w
onders of the tam

arind tree: its flow
ers are rarely seen but the

fruits are produced and enjoyed. The other plants are just added to prolong the song.

1
4
 • M

W
A

D
Z

U
 (T

a
m

a
rin

d
 tre

e
)

A
ID

S
 w

ill kill
Those w

ho don’t care
U

nless you change, and change today (x2)

Think of the pain
You are dying in vain
U

nless you change and change today (x2)
O

oh yes
U

nless you change and change today

1
5
 • B

E
H

A
V

IO
U

R
 C

H
A

N
G

E

This is a song on H
IV

/A
ID

S
that is sung by the children
to encourage each other,
especially the orphans.
The song is sung in pairs
standing in a circle. W

hen
they shout the slogan
“C

hange your behaviour!”
they look at each other.
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p

a
g
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1
 • N

u
m

b
e
rs

1 2 TH
IS

 IS
 M

Y
 S

H
O

E
3 4 S

H
U

T TH
E

 D
O

O
R

5 6 P
IC

K
 U

P
 S

TIC
K

S
7 8 LAY

 TH
E

M
 S

TR
A

IG
H

T
9 10 A

 G
O

O
D

 FAT H
E

N

A
c
tiv

itie
s
: 

The rhythm
 of this poem

 is very im
portant. W

hile learners repeat the rhym
e they should clap

their hands and click their fingers alternatively: one – clap, tw
o – click, this is m

y – clap, shoe – click,
etc. To m

ake it m
ore interesting they can play the rhythm

 in pairs as follow
.

Tw
o learners facing each other

a. O
ne: clap your hands

b. Tw
o: clap your right hand w

ith your partner’s right hand
c. This is m

y: clap your hands
d. S

hoe: clap your left hand w
ith your partner’s left hand

C
ontinue like that till the end of the song

R
H

Y
M

E
S

2
 • A

 la
z
y
 b

o
y
’s

 w
e
e
k

O
n S

unday I sleep
O

n M
onday I get up

O
n Tuesday I eat

O
n W

ednesday I w
ash

O
n Thursday I dress

O
n Friday I am

 ready
A

nd on S
aturday…

.
N

o school on S
aturday!!!

A
c
tiv

itie
s
: 

To help m
em

orising the text of the poem
, divide the

class in tw
o groups. W

ith one group the teacher w
ill say a

nam
e of the day and the class w

ill respond w
ith the

corresponding action.
W

ith the second group the teacher w
ill say the action and

the group w
ill respond w

ith the nam
e of the day. If flash

cards w
ith the nam

e of the days and pictures of the
actions are prepared, a lot of activities involving
sequencing and m

atching can be done and
learners can practice speaking and reading skills.

2
 • A

 la
z
y
 b

o
y
’s

 w
e
e
k

W
here are m

y glasses,
w

here, oh w
here?

O
n the table

or under the chair?
I’m

 looking here,
I’m

 looking there,
W

here are m
y glasses,

w
here, oh w

here?
O

h! H
ere they are, on m

y
nose!

A
c
tiv

itie
s
: 

Teacher could prepare a big pair of glasses w
ith

cardboard and w
ear them

 w
hile reciting the poem

. The
“here” and “there” in the poem

 should be underlined by
am

ple gestures to convey the m
eaning. Learners w

ill
enjoy acting the poem

 w
hile w

earing those big cardboard
glasses.
The poem

 could be follow
ed by a gam

e: a learner leaves
the room

 and one of his/her object is hidden in the
classroom

. R
eturning to the class he/she can ask as m

any
questions as possible in order to find the m

issing item
.

E
xam

ple: “W
here is m

y pencil? Is it on the table? Is it
under the chair? Is it …

.” The num
ber of questions and

the kind of prepositions practiced during the gam
e w

ill
depend on the class level and on the objectives of the
lesson.

p
a
g

e

123
p

a
g

e

124

S
e

c
o

n
d

 p
a

rt: E
n

g
lis

h
 rh

y
m

e
s
 a

n
d

 s
o

n
g

s
 fo

r c
h

ild
re

n

P
a
g

e
 n

.
R

h
y
m

e
 n

.
T
itle

T
o

p
ic

s

130 
1 

O
ne tw

o 
N

um
bers, objects and actions

130 
2 

A
 lazy boy’s w

eek 
D

ays of the w
eek and actions

130
3

W
here are m

y glasses?
P

ositions in space – language structure

131
1

Ten green bottles 
N

um
bers - C

ounting backw
ards

132 
2

H
ead and shoulders

P
arts of the body

133
3

I have tw
o eyes

The use of the parts of the body

134
4

C
an you tell m

e?
A

ctions – language structure (can you?)

135
5

B
aa baa black sheep

C
ounting – colour

135
6

H
ickory D

ickory D
ock

The clock - sounds – round song

136
7

M
ulberry bush

E
veryday actions

137
8

Tw
inkle tw

inkle little star
Traditional nursery rhym

e

138
9

The grand old D
uke of York

C
ounting and m

arching

139
10

O
ne

tw
o three four five C

ounting

140
11

R
ing a ring a rosie

S
inging and m

ovem
ent

140
12

The farm
er

S
tory – sequencing and m

im
ing

141
13

In the attic
P

ractice vocabulary

142
14

W
hat colour do you like?

C
olours – language structure (do you..?)

142
15

A
 w

ord for you a w
ord for m

e
N

um
bers – colours – vocabulary

143
16

This is the w
ay

A
ctions – science (hygiene)

144
17

D
o – R

e - M
I

R
hym

ing w
ords - m

usic scale

145
18

I know
 an old lady

Vocabulary - food chain

146
19

H
ow

 m
uch is the dog

Language structure (how
 m

uch?)

147
20

London B
ridge

M
aterials for construction – m

ovem
ents

148
21

Three blind m
ice

Traditional nursery rhym
e – round song

149
22

Ten in a bed
N

um
bers – C

ounting backw
ards

150
23

O
ld M

acD
onald had a farm

A
nim

als – H
ere/there/everyw

here

151
24

N
ick nack paddy w

ack
N

um
bers – rhym

ing w
ords - sounds

152
24

M
y bonnie lies over the ocean

Verbs: blow
/have blow

n, bring/brought

153
26

O
h, S

usanna
Language structure (don’t you..)

155
27

A
 froggy w

ent a-courting
S

tory telling – language structures

157
28

D
onkey riding

P
laces - W

ere/w
here: pronunciation

These songs com
e from

 different com
pilations of songs for children and should be used only for

educational purposes. The tape cannot be duplicated in order to preserve copyrights.

M
e
th

o
d

:

E
very tim

e you teach a new
 song allow

 the children to sing first a know
n song for m

otivation. Then w
rite the 

w
ords of the new

 song and talk about it to m
ake sure the learners understand the m

eaning.
S

ing the w
hole song once, and then teach line by line as the children repeat after you. It is generally

advisable to prepare visual aids for each song or rhym
e in order to convey the m

eaning of the song and
offer a variety of interesting activities. S

om
e flash cards w

ith both w
ords and pictures w

ill allow
 a lot of

m
atching, ordering, guessing and other gam

es. Integrate m
usic as m

uch as possible w
ith other subjects

and use them
 as often as you can to m

ake lessons interesting and generate fun. You don’t need to keep
the songs only for m

usic lessons; you can have your learners singing at any tim
e as far as the song is

relevant for w
hat you are teaching and creates a positive participatory atm

osphere in class.
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p
a
g

e

126
p

a
g

e

127

2
 • H

e
a
d

 a
n

d
 s

h
o

u
ld

e
rs

H
ead and shoulder knees and toes,

knees and toes. (x 2)

A
nd eyes and ears and m

outh and nose.

H
ead and shoulder knees and toes,

knees and toes.

(to be repeated m
any tim

es)

A
c
tiv

itie
s
: 

This song should alw
ays be accom

panied by appropriate m
ovem

ents. A
 num

ber of learners face the
class and touch the part of the body m

entioned by the song w
hile the rest of the class sing. A

t the
beginning the teacher dem

onstrates the actions, later on the learners do the activity them
selves. To

m
ake it m

ore interesting the song can be sang initially very slow
ly and increasingly faster as learners

becom
e fam

iliar w
ith the song and the actions. It is a great song to be used to energise the class and

stim
ulate participation.

p
a
g

e

125
p

a
g

e

126

1
 • T

e
n

 g
re

e
n

 b
o

ttle
s

There are ten green bottles hanging on the w
all,

There are ten green bottles hanging on the w
all

and one green bottle accidentally falls,
there are nine green bottles hanging on the w

all

There are nine green bottles hanging on the w
all,

There are nine green bottles hanging on the w
all

and one green bottle accidentally falls,
there are eight green bottles hanging on the w

all

There are eight green bottles hanging on the w
all,

There are eight green bottles hanging on the w
all

and one green bottle accidentally falls,
there are seven green bottles hanging on the w

all

There is one green bottle hanging on the w
all

There is one green bottle hanging on the w
all

and one green bottle accidentally falls,
there are no green bottles hanging on the w

all

S
O

N
G

S

A
c
tiv

itie
s
: 

To represent the ten green bottles and
give learners the opportunity to act
during the singing, som

e exam
ples are

offered here.
1: use 10 plastic bottles and line then on
a w

all or a table and w
hile singing the

song one bottle at a tim
e w

ill be rem
oved

and put on the floor. A
s another option

the teacher could m
ove the bottles tw

o at
a tim

e, or none at all and m
odify the

song correspondently. E
xam

ple: “…
 and

tw
o green bottles accidentally fall, there

are…
..”

The second: 10 children on a line facing
the class. W

hile singing the song one
child at a tim

e w
ill sit on the floor so the

class w
ill see the num

ber of children
reducing from

 10 to none and counting
backw

ards w
ill becom

e m
ore realistic.
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p

a
g

e

129

4
 • C

a
n

 y
o

u
 te

ll m
e
?

C
an you tell m

e, can you tell m
e

w
hat the little girls are doing?

They are dancing, they are dancing
S

o I w
ill dance too.

C
an you tell m

e, can you tell m
e

w
hat the little boys are doing?

They are jum
ping, they are jum

ping
S

o I w
ill jum

p too.

(To be continued w
ith m

any m
ore actions)

A
c
tiv

itie
s
: 

In order to sing this song tw
o pairs of learners,

tw
o boys and tw

o girls, should be called to the
front of the class to lead the song. A

fter the tw
o

initial actions already indicated (dancing –
jum

ping) they w
ill have to take turns to m

im
e as

m
any actions as they can w

hile the class w
ill

continue singing. E
xam

ple: boys w
ill m

im
e

running and the class w
ill sing: “ they are

running, they are running, so I w
ill run too”.

G
irls w

ill m
im

e talking and the class w
ill sing

“They are talking they are talking so I w
ill talk

too” and so one. It is a great song for revising
the vocabulary relating to everyday actions.

p
a
g

e

127
p

a
g

e

128

3
 • I h

a
v
e
 tw

o
 e

y
e
s

I have tw
o eyes to see w

ith
I have tw

o feet to run
I have tw

o hands to w
ave w

ith
A

 nose I have but one
I have to ears to hear w

ith
A

 tongue to say “G
ood day”

A
nd tw

o red cheeks for you to kiss
(sm

ack...sm
ack…

.)
A

nd now
 I run aw

ay

A
c
tiv

itie
s
: 

W
hile singing the learners should touch the part

of the body that is m
entioned in the song and

m
im

e the action (stam
ping feet, w

aving hands).
W

hen im
itating the sound of kisses (sm

ack or
other sound) the gesture of blow

ing a kiss to
som

eone can be m
im

ed.
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a
g

e

130
p

a
g

e

131

H
ere w

e go round the m
ulberry bush,

the m
ulberry bush, the m

ulberry bush,
H

ere w
e go round the m

ulberry bush,
on a cold and frosty m

orning

This is the w
ay w

e w
ash our hands, w

ash
our hands, w

ash our hands
This is the w

ay w
e w

ash our hands, on a
cold and frosty m

orning

This is the w
ay w

e dry our hands, dry our
hands, dry our hands

This is the w
ay w

e dry our hands, on a cold
and frosty m

orning
This is the w

ay w
e clap our hands, clap our

hands, clap our hands

This is the w
ay w

e clap our hands, on a cold
and frosty m

orning
This is the w

ay w
e jum

p our path, jum
p our

path jum
p our path

This is the w
ay w

e jum
p our path, on a cold

and frosty m
orning

7
 • H

e
re

 w
e
 g

o
 ro

u
n

d
 th

e
 m

u
lb

e
rry

 b
u

s
h

p
a
g

e

129
p

a
g

e

130

5
 • B

la
c
k
 s

h
e
e
p

B
aa baa black sheep

have you any w
ool?

Yes S
ir, yes S

ir,
three bags full.

O
ne for m

y M
aster and one

for m
y D

am
e

O
ne for the little boy

that cries dow
n the lane.

(to be repeated)

A
c
tiv

itie
s
: 

These tw
o are very popular nursery rhym

es. The teacher needs
to explain the m

eaning of unusual w
ords, like

•
M

aster and D
am

e, they are tw
o old w

ords m
eaning the 

head of the household and the lady of the house.
•

H
ickory, dickory, dock have no m

eaning, they try to im
itate 

the sound of the clock.

Learning traditional nursery rhym
es in a foreign language can be

very interesting, even if the language is not particularly useful for
learners’ everyday life. It helps to understand the culture and the
traditions of the country w

here the rhym
es com

e from
 and to

know
 w

hat children in that country sing at pre-school and
prim

ary level.

To adapt them
 to the learners’ environm

ent, w
hy not m

aking a
song in the local language using the sam

e tune?

6
 • H

ic
k
o

ry
 d

ic
k
o

ry
 d

o
c
k

H
ickory dickory dock

The m
ouse ran up the clock

The clock struck one,
the m

ouse cam
e dow

n
H

ickory dickory dock



Teach
in

g
 &

 Learn
in

g
 M

aterials 
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

Teach
in

g
 &

 Learn
in

g
 M

aterials
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

p
a
g

e

132
p

a
g

e

133

The grand old D
uke of York he had ten thousand m

en
A

nd m
arched them

 up to the top of the hill
A

nd m
arched them

 dow
n again

A
nd w

hen they w
ere up they w

ere up
A

nd w
hen they w

ere dow
n they w

ere dow
n

A
nd w

hen they w
here only half w

ay up, they w
ere neither up nor dow

n.

9
 • T

h
e
 g

ra
n

d
 o

ld
 D

u
k
e
 o

f Y
o

rk

p
a
g

e

131
p

a
g

e

132

Tw
inkle, tw

inkle little star, how
 I w

onder w
hat you are.

U
p above the w

orld so high, like a diam
ond in the sky

Tw
inkle, tw

inkle little star, how
 I w

onder w
hat you are

Then a traveller in the dark thanks you for your tiny spark
H

e could not see w
here to go if you didn’t tw

inkle so.
Tw

inkle, tw
inkle little star, how

 I w
onder w

hat you are

8
 • T

w
in

k
le

 tw
in

k
le

 little
 s

ta
r
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a
g

e

134
p

a
g

e

135

R
ing a ring a rosie, a pocket full of posie

Teeshoo, teeshoo, w
e all fall dow

n.
The bird upon the steeple it’s high above the people
Teeshoo, teeshoo, w

e all fall dow
n.

The w
edding bells are ringing and boys and girls are singing

Teeshoo, teeshoo, w
e all fall dow

n.

1
1
 • R

in
g

 a
 rin

g
 a

 ro
s
ie

The farm
er is in his den, the farm

er is in his den
H

ee hi, hee hi, the farm
er is in his den.

The farm
er w

ants a w
ife, the farm

er w
ants a w

ife,
H

ee hi, hee hi, the farm
er w

ants a w
ife.

The w
ife w

ants a child, the w
ife w

ants a child,
H

ee hi, hee hi, the w
ife w

ants a child.

The child w
ants a nurse, the child w

ants a nurse,
H

ee hi, hee hi, the child w
ants a nurse.

The nurse w
ants a dog, the nurse w

ants a dog
H

ee hi, hee hi, the nurse w
ants a dog.

W
e all catch the dog, w

e all catch the dog,
H

ee hi, hee hi, w
e all catch the dog

1
2
 • T

h
e
 fa

rm
e
r

p
a
g

e

133
p

a
g

e

134

O
ne tw

o three four five,
once I caught a fish alive.
S

ix seven eight nine ten,
then I let it go again.

1
0
 • O

n
e
 tw

o
 th

re
e
 fo

u
r fiv

e

W
hy did you let it go?

B
ecause he bit m

y finger so.
W

hich finger did it bite?
This little finger on the right.
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p
a
g

e

136
p

a
g

e

137

R
ed, yellow

, green, blue
I like red, w

hat colour do you?

R
ed, yellow

, green, blue
I like I like yellow

, w
hat colour do you?

R
ed, yellow

, green, blue
I like green, w

hat colour do you?

R
ed, yellow

, green, blue
I like blue, w

hat colour do you?

1
4
 • W

h
a
t c

o
lo

u
r d

o
 y

o
u

 lik
e
?

O
ne, tw

o, three, a w
ord for you, a w

ord for m
e

A
 glass of m

ilk, a cup of tea
R

ed - apple, Yellow
-bee

B
lue - sky, G

reen - tree

1
5
 • A

 w
o

rd
 fo

r y
o

u
, a

 w
o

rd
 fo

r m
e

p
a
g

e

135
p

a
g

e

136

In the attic you can find, H
eeaa heeaa hooo

A
ll the things you have in m

ind, H
eeaa heeaa hooo

C
ar, car ,car – doll, doll, doll - book, book, book - hat, hat, hat

In the attic you can find, H
eeaa heeaa hooo

A
ll the things you have in m

ind, H
eeaa heeaa hooo

N
o

te
: Instead than the attic, change the them

e to be classroom
, hom

e, school, etc, to suit
the learners.

E
x
: In the classroom

 you can find, H
eeaa-heeaa-hoo

A
ll the things you have in m

ind
A

 pen, pen, pen, and a book, book, book, and a chair, chair, chair, etc

1
3
 - In

 th
e
 a

ttic
 (s

a
m

e
 tu

n
e
 a

s
 “

O
ld

 M
c
D

o
n

a
ld

 h
a
s
 a

 fa
rm

”
)
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p
a
g

e

139
p

a
g

e

139

D
oe, a deer, a fem

ale deer
R

ay, a drop of golden sun
M

e, a nam
e I call m

yself
Far, a long long w

ay to run
S

ew
, a needle pulling thread

La, a note to follow
 sol

Tea, a drink w
ith jam

 and bread
A

nd that w
ill bring us back to do.

D
O

 – R
E

 – M
I – FA

 – S
O

L – LA
 – S

I – D
O

1
7
 • D

O
 –

 R
E

 –
 M

I

D
oe, a deer, a fem

ale deer
R

ay, a drop of golden sun
M

e, a nam
e I call m

yself
Far, a long long w

ay to run
S

ew
, a needle pulling thread

La, a note to follow
 sol

Tea, a drink w
ith jam

 and bread
A

nd that w
ill bring us back to

do.

p
a
g

e

137
p

a
g

e

138

This is the w
ay w

e brush our teeth, brush out
teeth, brush our teeth,

This is the w
ay w

e brush our teeth, early in
the m

orning.

This is the w
ay w

e brush our hair, brush our
hair, brush our hair,

This is the w
ay w

e brush our hair, early in
the m

orning.

This is the w
ay w

e com
b our hair, com

b our
hair, com

b our hair,

This is the w
ay w

e com
b our hair, early in

the m
orning.

(P
lease add actions that can be done in the

m
orning before the learners com

e to school)

1
6
 - T

h
is

 is
 th

e
 w

a
y
 

(s
a
m

e
 m

u
s
ic

 a
s
 “

H
e
re

 w
e
 g

o
 ro

u
n

d
 th

e
 m

u
lb

e
rry

 b
u

s
h

”
)
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p
a
g

e

140
p

a
g

e

139

H
ow

 m
uch is the dog in the w

indow
?

The one w
ith the w

aggly tail.
H

ow
 m

uch is the dog in the w
indow

?
I do hope that doggie is for sale.
I m

ust take a trip to C
alifornia

A
nd leave m

y poor daddy alone
If he has a dog he w

on’t be lonesom
e

A
nd doggie w

ill have a good hom
e

I don’t w
ant a birdie or a kitty

I don’t w
ant a parrot at all,

I don’t w
ant a bow

l of little fishes
I can’t take a goldfish for w

alk

H
ow

 m
uch is the dog in the w

indow
?

The one w
ith the w

aggly tail.
H

ow
 m

uch is the dog in the w
indow

?
W

e do hope that doggie is for sale.
I m

ust take a trip to C
alifornia

A
nd leave m

y poor daddy alone
If he has a dog he w

on’t be lonesom
e

A
nd doggie w

ill have a good hom
e

N
o

te
: C

hange the nam
e “C

alifornia” to suit the learners’ environm
ent.

1
9
 • H

o
w

 m
u

c
h

 is
 th

e
 d

o
g

?

p
a
g

e

140
p

a
g

e

140

I know
 an old lady w

ho sw
allow

ed a fly
I don’t know

 w
hy she sw

allow
ed a fly

I guess she w
ill die.

I know
 an old lady w

ho sw
allow

ed a spider
That w

riggled and jiggled and tickled inside her
S

he sw
allow

ed the spider to catch the fly
B

ut I don’t know
 w

hy she sw
allow

ed a fly
I guess she w

ill die.
I know

 an old lady w
ho sw

allow
ed a bird

N
ow

, how
 absurd to sw

allow
 a bird!

S
he sw

allow
ed the bird to catch the spider

That w
riggled and jiggled and tickled inside her

S
he sw

allow
ed the spider to catch the fly

B
ut I don’t know

 w
hy she sw

allow
ed a fly

I guess she w
ill die.

I know
 an old lady w

ho sw
allow

ed a cat
N

ow
, fancy that, to sw

allow
 a cat!

S
he sw

allow
ed the cat to catch the bird,

S
he sw

allow
ed the bird to catch the spider

That w
riggled and jiggled and tickled inside her

S
he sw

allow
ed the spider to catch the fly

B
ut I don’t know

 w
hy she sw

allow
ed a fly

I guess she w
ill die.

N
ow

 I know
 an old lady w

ho sw
allow

ed a dog
N

ow
, w

hat a hog, to sw
allow

 a dog!
S

he sw
allow

ed the dog to catch the cat,
S

he sw
allow

ed the cat to catch the bird,
S

he sw
allow

ed the bird to catch the spider
That w

riggled and jiggled and tickled inside her
S

he sw
allow

ed the spider to catch the fly
I don’t know

 w
hy she sw

allow
ed a fly

I guess she w
ill die.

N
ow

 I know
 an old lady w

ho sw
allow

ed a horse - S
he is dead, of course!

1
4
 • W

h
a
t c

o
lo

u
r d

o
 y

o
u

 lik
e
?
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p
a
g

e

142
p

a
g

e

143

Three blind m
ice, three blind m

ice
S

ee how
 they run, see how

 they run
They all w

ent up to the farm
er’s w

ife
W

ho cut their tails w
ith a carving knife

D
id you ever see such a thing in your life?

Three blind m
ice, three blind m

ice

2
1
 • T

h
re

e
 b

lin
d

 m
ic

e
 (a

 ro
u

n
d

 s
o

n
g

)

p
a
g

e

141
p

a
g

e

142

London bridge is falling dow
n, falling dow

n, falling dow
n

London bridge is falling dow
n, m

y fair Lady.
B

uild it up w
ith iron and steel, iron and steel, iron and steel

B
uild it up w

ith iron and steel, m
y fair Lady

Iron and steel w
ill bend and bow

, bend and bow
, bend and bow

Iron and steel w
ill bend and bow

, m
y fair Lady

B
uild it up w

ith w
ood and clay, w

ood and clay, w
ood and clay

B
uild it up w

ith w
ood and clay, m

y fair lady
W

ood and clay w
ill w

ash aw
ay, w

ash aw
ay, w

ash aw
ay

W
ood and clay w

ill w
ash aw

ay, m
y fair lady

B
uild it up w

ith stones so strong, stones so strong , stones so strong
B

uild it up w
ith stones so strong m

y fair Lady.
London bridge is falling dow

n, falling dow
n, falling dow

n
London bridge is falling dow

n, m
y fair Lady.

2
0
 • L

o
n

d
o

n
 b

rid
g

e

N
o

te
: C

hange London w
ith a m

ore fam
iliar geographical nam

e to suit the learners’ environm
ent.
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p

a
g
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O
ld M

acdonald had a farm
. E

.I.E
.I.O

.
A

nd on his farm
 he had som

e chicks, E
.I.E

.I.O
.

W
ith a chick-chick here and a chick-chick there,

H
ere a chick, there a chick, everyw

here a chick – chick.
O

ld M
acD

onald had a farm
, E

.I.E
.I.O

.
O

ld M
acdonald had a farm

. E
.I.E

.I.O
.

A
nd on his farm

 he had som
e ducks, E

.I.E
.I.O

.
W

ith a quack-quack here and a quack-quack there,
H

ere a quack, there a quack, everyw
here a quack

quack.
O

ld M
acD

onald had a farm
, E

.I.E
.I.O

2
3
 • O

ld
 M

a
c
D

o
n

a
ld

 h
a
d

 a
 fa

rm

O
ld M

acdonald had a farm
. E

.I.E
.I.O

.
A

nd on his farm
 he had som

e sheep, E
.I.E

.I.O
.

W
ith a baa-baa here and a baa-baa there,

H
ere a baa, there a baa, everyw

here a baa-baa.
O

ld M
acD

onald had a farm
, E

.I.E
.I.O

O
ld M

acdonald had a farm
. E

.I.E
.I.O

.
A

nd on his farm
 he had som

e dogs, E
.I.E

.I.O
.

W
ith a w

ouf -w
ouf here and a w

ouf-w
ouf there,

H
ere a w

ouf, there a w
ouf, everyw

here a w
ouf-w

ouf
O

ld M
acD

onald had a farm
, E

.I.E
.I.O

p
a
g

e

143
p

a
g

e

144

There w
ere ten in a bed

and the little one said
“R

oll over! R
oll over”

S
o they all rolled over

and one fell out.

There w
ere nine in the bed

and the little one said
“R

oll over! R
oll over!”

S
o they all rolled over

and one fell out.

(to be continued till only one is left)
There w

as one in the bed
and the little one said
“G

ood night! G
ood night!”

2
2
 • T

e
n

 in
 a

 b
e
d

A
c
tiv

itie
s
:

They can be sim
ilar to the “Ten green

bottles” song. Ten plastic bottles or other

cylindrical objects can be used and rolled on a

table, or a group of ten children can roll on the

floor and m
ove aw

ay one at the tim
e.

The ten children in the song can also be w
ell

represented by puppets; during the song they

w
ill fall from

 a big bed one at a tim
e. The

puppets should be m
oved by ten learners

hiding behind a w
all, or a table or a piece of

cloth.
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M
y bonnie lies over the ocean

M
y bonnie lies over the sea,

M
y bonnie lies over the ocean

O
h bring back m

y bonnie to m
e.

B
ring back, bring back

O
h bring back m

y bonnie to m
e, to m

e.
B

ring back, bring back,
O

h bring back m
y bonnie to m

e.
O

h blow
 ye w

inds over the ocean
O

h blow
 ye w

inds over the sea
O

h blow
 ye w

inds over the ocean
A

nd bring back m
y bonnie to m

e

2
5
 • M

y
 b

o
n

n
ie

 lie
s
 o

v
e
r th

e
 o

c
e
a
n

B
ring back, bring back

O
h bring back m

y bonnie to m
e, to m

e.
B

ring back, bring back,
O

h bring back m
y bonnie to m

e.
The w

inds have blow
n over the ocean,

The w
inds have blow

n over the sea,
The w

inds have blow
n over the ocean,

A
nd brought back m

y bonnie to m
e.

B
ring back, bring back,

O
h bring back m

y bonnie to m
e, to m

e.
B

ring back, bring back,
O

h bring back m
y bonnie to m

e.
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This old m
an, he plaid one,

H
e played nick nack on m

y drum
,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.
This old m

an, he played tw
o,

H
e played nick nack on m

y shoe,
N

ick nack paddy w
ack, give a dog a bone,

This old m
an cam

e rolling hom
e.

This old m
an, he plaid three,

H
e played nick nack on the tree,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.
This old m

an, he plaid four,
H

e played nick nack on the door,
N

ick nack paddy w
ack, give a dog a bone,

This old m
an cam

e rolling hom
e.

This old m
an, he plaid five,

H
e played nick nack on the hive,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.

2
4
 • N

ic
k
 n

a
c
k
 p

a
d

d
y
 w

a
c
k

This old m
an, he plaid six,

H
e played nick nack w

ith som
e sticks,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.
This old m

an, he plaid seven,
H

e played nick nack up to H
eaven,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.
This old m

an, he plaid eight,
H

e played nick nack on the gate,
N

ick nack paddy w
ack, give a dog a bone,

This old m
an cam

e rolling hom
e.

This old m
an, he plaid nine,

H
e played nick nack on a line,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e.
This old m

an, he plaid ten,
H

e played nick nack w
ith the hen,

N
ick nack paddy w

ack, give a dog a bone,
This old m

an cam
e rolling hom

e
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C
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p
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C

o
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I com
e from

 A
labam

a w
ith m

y banjo on m
y knee,

I am
 going to Louisiana m

y true love for see.
It rained all night the day I left the w

eather it w
as dry,

The sun so hot I froze to death, S
usanna don’t you cry.

O
h S

usanna, oh don’t you cry for m
e,

I have com
e from

 A
labam

a w
ith m

y banjo on m
y knee.

I had a dream
 the other night w

hen everything w
as still,

I thought I saw
 S

usanna a-com
ing dow

n the hill.
The buckw

heat cake w
as in her m

outh; a tear w
as in her eye;

S
ays I: “I’m

 com
ing from

 the S
outh, S

usanna, don’t you cry”
O

h S
usanna, oh don’t you cry for m

e,
I have com

e from
 A

labam
a w

ith m
y banjo on m

y knee.

2
6
 • O

h
, S

u
s
a
n

n
a
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 fro
g

g
y
 w

e
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t a
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 fro
g

g
y
 w

e
n

t a
-c

o
u

rtin
g

A
 froggy w

ent a-courting and he did ride, ah-hum
, ah-hum

,
A

 froggy w
ent a-courting and he did ride, ah-hum

, ah-hum
,

A
 froggy w

ent a-courting and he did ride
S

w
ord and pistol by his side, ah-hum

, ah-hum
.

H
e rode dow

n to M
issy M

ouse’s door, ah-hum
, ah-hum

,
H

e rode dow
n to M

issy M
ouse’s door, ah-hum

, ah-hum
,

H
e rode dow

n to M
issy M

ouse’s door
W

here he had been m
any tim

es before, ah-hum
, ah-hum

.

H
e took M

issy M
ouse upon his knees, ah-hum

, ah-hum
H

e took M
issy M

ouse upon his knees, ah-hum
, ah-hum

H
e took M

issy M
ouse upon his knees

S
aid: “M

iss M
ouse w

ill you m
arry m

e?” ah-hum
, ah-hum

.

“W
ithout m

y U
ncle R

at’s consent,” ah-hum
, ah-hum

“W
ithout m

y U
ncle R

at’s consent,” ah-hum
, ah-hum

“W
ithout m

y U
ncle R

at’s consent,”
“I w

ouldn’t m
arry the P

resident.” O
h-no, oh-no.

U
ncle R

at laughed and shook his fat sides, ho-ho, ho-ho
U

ncle R
at laughed and shook his fat sides, ho-ho, ho-ho

U
ncle R

at laughed and shook his fat sides,
To think his niece w

ould be a bride, ho-ho, ho-ho.

“W
here w

ill the w
edding breakfast be?” er-hum

, er-hum
“W

here w
ill the w

edding breakfast be?” er-hum
, er-hum

“W
here w

ill the w
edding breakfast be?”

“W
ay dow

n yonder in the hollow
 tree.” er-hum

, er-hum
.

“W
hat w

ill the w
edding breakfast be?” er-hum

, er-hum
,

“W
hat w

ill the w
edding breakfast be?” er-hum

, er-hum
,

“W
hat w

ill the w
edding breakfast be?”

“Fried m
osquito and back-eyed pea” yum

-yum
, yum

-yum
.

They all w
ent sailing across the lake, ah-hum

, ah-hum
They all w

ent sailing across the lake, ah-hum
, ah-hum

They all w
ent sailing across the lake,

A
nd got sw

allow
ed by a big black snake, oh-no, oh-no.

There’s bread and cheese upon the shelf, er-hum
, er-hum

There’s bread and cheese upon the shelf, er-hum
, er-hum

There’s bread and cheese upon the shelf,
If you w

ant anym
ore, you can sing it yourself, er-hum

, er-hum
.
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N
.

N
a
m

e
 

S
c
h

o
o

l 
D

is
tric

t

1
Leah A

sego 
A

yany P.S
.

N
airobi

2 
M

ary N
joroge 

Loresho P.S
.

N
airobi

3
Josephine O

pondo
M

M
 C

handaria
N

airobi
4

Joyce O
tieno

N
gunyum

u
N

airobi
5.

E
lizabeth K

oim
et

K
IE

N
airobi

6.
E

lizabeth K
iam

a
K

IE
N

airobi
7.

D
r. H

ezron M
w

angi
K

IE
N

airobi
8.

A
ndrew

 G
atonye

K
IE

N
airobi

9.
C

alvin A
dw

ar
Joseph K

angethe
N

airobi
10.

S
tephen Lokw

ari
M

siy W
on P

fy M
siyw

an
W

est P
okot

11.
M

oese Lom
asa

N
aram

am
W

est P
okot

12.
P

eter A
m

ei
K

acheliba
W

est P
okot

13.
Zuhura R

ashid
Tsim

ba
K

w
ale

14.
E

vans M
urisa

C
hengoni

K
w

ale
15.

S
r. R

uth M
usyoka

K
inango

K
w

ale
16.

Teresia M
. E

tan
TA

C
 K

anam
kem

er
Turkana

17.
N

gitira Joseph
N

akurio
Turkana

18.
Florence L. M

iiyan
N

apepet
Turkana

19.
S

ofia K
achora

S
t. M

ary’s
M

oyale
20.

G
ollo W

olasa
N

ana P
rim

ary
M

oyale
21.

R
ashid H

ussein A
bdi

D
aua Integrated

M
andera

22.
S

ayida H
aji

A
dan

M
andera

23.
A

bdi A
li

Young M
uslim

G
arissa

24.
A

bdinoor H
ussein

S
ankuri

G
arissa

25.
Yussuf O

m
ondi

G
arissa TTC

G
arissa

26.
H

assan S
angoro

A
l-E

aron
G

arissa
27.

H
alim

a Issack
B

oyo Tow
n

G
arissa

28.
H

ulbay G
edi

W
aberi P

rim
ary

W
ajir

29.
S

urow
 A

hm
ed

Jagbaru
W

ajir
30.

R
aha H

assan
R

ahm
a

W
ajir

31.
D

ika R
am

ata
B

ubisa
M

arsabit
32.

P
aul Lechovhai

G
atab

M
arsabit

33.
B

unge D
aino

S
akuu

M
arsabit

34.
M

aurice E
m

ali
Q

A
S

O
Turkana

35.
B

ernard K
, K

assiw
ai

Focal P
oint O

fficer
W

est P
okot

L
is

t o
f P

a
rtic

ip
a

n
ts

 in
 th

e
 T

w
o

 W
o

rk
s
h

o
p

s
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2
8
 • D

o
n

k
e
y
 rid

in
g

W
ere you ever in Q

uebec, stow
ing cargo on the deck?

There’s the king w
ith the golden crow

n, riding on a donkey.
H

ey ho, aw
ay w

e go, donkey riding, donkey riding,
H

ey ho, aw
ay w

e go, riding on a donkey.
W

ere you ever off C
ape H

orn, w
here it is alw

ays fine and w
arm

,
A

nd seen the lion and the unicorn riding on a donkey?
H

ey ho, aw
ay w

e go, donkey riding, donkey riding,
H

ey ho, aw
ay w

e go, riding on a donkey.
W

ere you ever in C
ardiff B

ay, w
here the folks all shout “H

urray!
H

ere com
es John w

ith his three years’ pay, riding on a donkey?”
H

ey ho, aw
ay w

e go, donkey riding, donkey riding,
H

ey ho, aw
ay w

e go, riding on a donkey.



Teach
in

g
 &

 Learn
in

g
 M

aterials 
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

Teach
in

g
 &

 Learn
in

g
 M

aterials
M

an
u

al•S
ep

tem
b

er 2005

U
N

IC
E

F / M
inistry of E

ducation S
cience &

 Technology

p
a
g

e

154
p

a
g

e

155
p

a
g

e

153
p

a
g

e

154 •
Learning Through P

lay: A
 m

anual for E
arly C

hildhood E
ducators

U
N

IC
E

F – Zim
babw

e 1999
•

A
n introduction to TA

LU
LA

R
: W

orkshop for national subject adviser and teacher 
training tutors. M

achakos Teachers’ C
ollege, K

enya - D
ecem

ber 2000
•

P
rim

ary E
ducation S

yllabus –Volum
es1 and 2 - M

O
E

S
T – K

IE
 - N

airobi 2002
•

P
ractical E

nglish Language M
ethodology for 1st and 2nd C

ycle P
rim

ary Teachers: 
Teacher’s H

andbook – E
m

m
a H

ughes – V
S

O
 Volunteer - E

thiopia 2002
•

C
hildren’s S

ongbook – The U
sborne 1988

R
e
fe

re
n

c
e
s
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Young learners have big interest
in anim

als and enjoy learning
about them

.
H

ere are anim
al pictures to help

teachers prepare flash cards in
order to perform

 som
e of the

activities described in the m
anual.
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