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Areas I will try to cover

1. What is translanguaging? Why is it important?
2. How much happens in India in general?
3. How much happens in (ELT) classrooms and how 

does it happen? (our research)
4. Limitations of our research.
5. Possible questions for thought and future 

research.
6. Some interesting resources.
7. The ‘translingual teacher’.



What ‘language’ is this in?

From ‘Jab We Met’ (2007)

Aditya: Geet, I think hum logon ko

utarnaa chahiye.

Geet: Try karna chahiye. Bahut mazaa

aayega.

Aditya: Ek second, ek second.Mujhe

tumse kuch poochna tha. Tumne kabhi

kisi psychiatrist ko consult kiya hai?

Geet: Oh, shut up!

Aditya: Nahin nahin, tumhein zaroorat

hai, Geet.
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What is ‘translanguaging’?

•“practices do not so much involve ‘switching’ 
between separate systems, but instead involve 
drawing flexibly on resources from a single, unified 
languaging system, appropriate to context, 
interlocutor and interaction” (Anderson & Lightfoot, 
2018, p. 1).

•translanguaging is “the act performed by bilinguals 
of accessing different linguistic features or various 
modes of what are described as autonomous 
languages, in order to maximise communicative 
potential” (García, 2009, p.140).
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Aditya: Ek second, ek second.Mujhe

tumse kuch poochna tha. Tumne kabhi

kisi psychiatrist ko consult kiya hai?
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Aditya: Nahin nahin, tumhein zaroorat
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Mondrian (1930) de Kooning (1955)

Why ‘codeswitching’ is too simplistic
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Sometimes we do this… …and sometimes we do this…
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Our paper (Anderson & Lightfoot, 2018): 
Method and responses

•Questionnaire, quantitative and qualitative.

•Sent out to English teachers across India.

•169 respondents (2017).

•Research questions explored: 

1. Freedom to use other languages (OLs)

2. Translanguaging in community & classroom

3. Teachers’ self-reported classroom practices

4. Teachers’ beliefs and opinions
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Figure 1 Respondent characteristics (n=169)
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Table 1: Rural-urban continuum
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Figure 2 Teachers' perceptions of freedom to 
use other languages. 
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Figure 3 Freedom to use other languages by 
medium of instruction.



12© 2018 Jason Anderson for University of Warwick 

Figure 5 Translanguaging in the community. 
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Figure 6 English in community 
translanguaging. 
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Figure 7 Respondents' self-reported reasons for using other languages (teaching).
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Figure 8 The four OL-use positions.
(building on Macaro 2001 – see paper). 
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Figure 9 English teachers' opinions on MOI in 
India.
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Figure 10 Teachers' beliefs on treating 
languages separately by experience.
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Reality check 1: Was the sample 
representative? 

•“Invitations to participate were sent out via the 
British Council’s networks in India (project data-
bases and social media sites for English 
language teachers).” p.5.
•“it is likely that respondents to our survey have 

a greater than average interest in their 
professional development and in contributing 
to the wider body of knowledge relating to 
language teaching and learning. Primary and 
tertiary teachers are underrepresented in our 
data.” p.16.
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Reality check 2: What do other sources say?

•L1 use is clearly widespread, esp. “translation 
method” (e.g. Rajkhowa & Das, 2015, p. 73; also 
Hayes & Raman, 2015; Megananthan, 2017), 
and almost certainly underreported in our study.
•“Translation is a way to increase comprehension 

without increasing the ability to comprehend” 
(Prabhu, 2017).
•Mody (2013, p.6) documents that English is the 

“main classroom language” in Maharashtra 
(secondary) with only low levels of L1 use, but 
observer effect may be distorting impressions.
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A question of perspective 

Two different questions representative of 
different perceptions of language systems:

A. How much ‘L1-use’ is ‘appropriate’?
• zero tolerance, minimal use, judicious use, etc.
• ‘L1’? ‘use’? What do these words mean?

B. How can we engage learners’ prior 
languaging resources to facilitate the 
emergence of ‘Englishing’?
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Towards a translingual pedagogy: initial questions

Consider not only ‘L1’<->English, but also between other 
languages: Different contexts could be compared:
1. How do effective Indian users of English (as a set of 

resources) make use of these resources in their work and 
daily lives? How did they get to this multicompetence?

2. How do teachers and learners translate in classrooms 
today? How could this be made a more systematic, valued 
practice, rather than a haphazard strategy?

3. How do teachers and learners ‘code-switch’, ‘code-mix’, 
‘code-mesh’, etc.? How could the study of this help us to 
offer support to teachers and learners?

4. To what extent do the above impact on ‘target language 
use’ and what impact does this have on learning?

5. How important is ‘monolanguaging’ in (for e.g.) English 
likely to be at different stages in the learning process?
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Initial exploration of more translingual 
practices

• Adi Rajan’s work in Indian teacher education: 
https://adirajan.wordpress.com/
• City University of New York’s Translanguaging Guide: 

https://www.cuny-nysieb.org/wp-
content/uploads/2016/04/Translanguaging-Guide-
March-2013.pdf
• My ideas (incl. contributions from Julu Sen & Heera

Rajwani, see Anderson, 2017): 
http://www.jasonanderson.org.uk/downloads/Jasons_id
eas_for_translanguaging_in_the_EFL_ESL_classroom.pdf
• Other countries (e.g. Algeria): 

http://www.jasonanderson.org.uk/downloads/multilingu
al_language_learning_for_algerian_teachers.docx

https://adirajan.wordpress.com/
https://www.cuny-nysieb.org/wp-content/uploads/2016/04/Translanguaging-Guide-March-2013.pdf
http://www.jasonanderson.org.uk/downloads/Jasons_ideas_for_translanguaging_in_the_EFL_ESL_classroom.pdf
http://www.jasonanderson.org.uk/downloads/multilingual_language_learning_for_algerian_teachers.docx
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The translingual teacher
• “…is able to understand, interpret, scaffold, and 

challenge their learners’ choice of linguistic 
resources appropriately. Importantly, s/he is also 
able to model effective translingual and monolingual 
practices across the translingual continuum.”

• “Within the classroom, … translingual competence 
might be defined pedagogically, focusing on a 
teacher’s ability to choose appropriately from L1 and 
L2 resources, dependent on, for example, the level, 
age, and needs of the learners, and the aims of the 
course.”

(Anderson, 2018, p.34)
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