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Areas | will try to cover

1. What is translanguaging? Why is it important?
How much happens in India in general?

3. How much happens in (ELT) classrooms and how
does it happen? (our research)

4. Limitations of our research.

5. Possible questions for thought and future
research.

N

6. Some interesting resources.
7. The ‘translingual teacher’.
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What ‘language’ is this in? vV v

From ‘Jab We Met’ (2007)

Aditya: Geet, | think hum logon ko
utarnaa chahiye.

Geet: Try karna chahiye. Bahut mazaa
aayega.

Aditya: Ek second, ek second.Mujhe

tumse kuch poochna tha. Tumne kabhi

kisi psychiatrist ko consult kiya hai?
Geet: Oh, shut up!

Aditya: Nahin nahin, tumhein zaroorat
hai, Geet.
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What is ‘translanguaging’?

*“practices do not so much involve ‘switching’
between separate systems, but instead involve
drawing flexibly on resources from a single, unified
languaging system, appropriate to context,
interlocutor and interaction” (Anderson & Lightfoot,
2018, p. 1).

*translanguaging is “the act performed by bilinguals
of accessing different linguistic features or various
modes of what are described as autonomous
languages, in order to maximise communicative
potential” (Garcia, 2009, p.140).
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What is ‘translanguaging’? A

VY Hee Opat, BOT UTO HeJIaBHO >KeHWIcs Ha Lise MelHeH,
aaploTadT KytyszoBa. OH OyJeT HbIHYE Y MEHsI.

— Ecoutez, chere Annette, — ckasas KH3b, B3B BAPYT
CBOIO cobeceIHUILY 3a PYKY U IIPUTHOAs ee TIOUEeMY-TO KHU3Y. —
Arrangez-moi cette affaire et je suis votre BepHeuiu pab a

tout jamais pan, comme mon crapocta m'ecrit des JoHeceHbs: Zad
nokou-ep-1! OHa xopoiied (paMuInuK U 6orata. Be€, 9To MHe
HY>KHO.

P

U oH ¢ TeMH cBOOOAHBIMU U (paMUIBbSIPHBIMH,
TPallHO3HBIMHU JIBUKEHUAMU, KOTOPbIE €T0 OTVIMYAJIH, B3I 32 \hhi
PYKY (ppeisinHy, IIOLEeJI0BaJ ee U, II0IeJI0BaB, IIoMaxaJl
(bpeNJIMHCKOI0 PYKOH, Pa3BaJIMBIINCh HA Kpecjax U IVIAAS B

CTOPOHY.
— Attendez, — ckazasia AHHa IlaBsoBHa, coobpaxkas. — f

HBbIHYeE ke rmoroBopio Lise (la femme du jeune boakonckuit). M, )rat
MOKeT ObITh, 3TO yaaauTcs. Ce sera dans votre famille, que je

ferali mon apprentissage de vielille fille.
A
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Why ‘codeswitching’ is too simplistic V ¥

Sometimes we do this... ...and sometimes we do this...

!

per'5pective seeks

to understand ~EEEEE
both ooning (1955)
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Our paper (Anderson & Lightfoot, 2018):
Method and responses

* Questionnaire, quantitative and qualitative.
*Sent out to English teachers across India.
*169 respondents (2017).

* Research questions explored:

1. Freedom to use other languages (OLs)

2. Translanguaging in community & classroom
3. Teachers’ self-reported classroom practices
4. Teachers’ beliefs and opinions

© 2018 Jason Anderson for University of Warwick
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Figure 1 Respondent characteristics (n=169)

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Experience (years) [l 4%

Languages spoken 4 >5
I N N S | |
Level Fdgutla secondary tertiary adult
N N A I | I
Institution type government government-aided private

[ 1 |
Medium of instruction English other language

Learner proficiency

Shared other language? Yes, with most or all of the students. With some students.
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Table 1: Rural-urban continuum

Table 1. The rural-urban continuum (n=76). *1=beginner; 2 =elementary/pre-intermediate; 3 =intermediate/upper
intermediate; 4 = advanced.

% of respondents in

% of respondents % of respondents Mean no. of Mean no. of  each context who

in each context in each context Mean reported  languages that languages share languages

who work in -~ who work in EMI  learner English  respondents reported in  other than English

Context (n)  private schools schools proficiency®  reported speaking  community with students
rural (24) 12 17 1.67 3.17 2.67 88
semi-urban 39 46 2.52 3.26 3.04 74
(23)

urban (29) 34 74 2.72 341 481 62
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Figure 2 Teachers' perceptions of freedom to
use other languages.

Are you allowed to use
other languages in
English lessons?

No. | am told to teach
using only English.
There is no policy, but
using other languages
is discouraged.

Yes. I'm allowed/free
to use other
languages in English
lessons.
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Figure 3 Freedom to use other languages by

medium of instruction.

100— - Are you allowed to use
other languages in
English lessons?
No. | am told to teach
o using only English.
s There is no policy, but
o 40— .using other languages
64% is discouraged.
20— Yes. I'm allowed/free
6% D’_[o use other languages
. in English lessons.
| |
English Not English (Hindi,

Marathi,etc)
Medium of Instruction
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Figure 5 Translanguaging in the community.

How common is it
for people in the
community to mix
languages or switch
languages during
conversations?

Bt doesn't happen
[loccasional
__lQuite common
DVery common
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Figure 6 English in community
translanguaging.

How much English
is present in this
language mixing?

BNone

Only a little
vocabulary

Regular use of
words and
expressions

LA lot

44%
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Figure 7 Respondents’ self-reported reasons for using other languages (teaching).

13. T. uses OLs for classroom mangement ;13% [ 7%
14. T. translates for Ss. 21% %
15. T. uses OLs to explain things 20% (6%

| \
27%

16. Ss. compare how langs. express things 6%
17. T. gets Ss. to do translation activities
18. T. compares sounds to help with pron.
19. T. allows Ss. to speak OLs

20. T. allows translation resources

21. T. allows Ss. to make notes in OLs
22. T. allows Ss. to mix langs. (speaking)
23. T. allows Ss. to mix langs. (writing)
24. T. uses text/audio including OLs

25. T. thinks about Ss' OLs (prep./teach.)
26. T actively encourages use of OLs

27. T uses OLs to 'discipline’ Ss.

| 8%
|6%
| 7%

25%
|

20%
| \
21%

B Never B Occasionally D Regularly OAlways

A 2B

T = teacher; Ss = students; OLs = own languages.
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Figure 8 The four OL-use positions.
(building on Macaro 2001 — see paper).

A. Virtual position: "Allowing other languages into English lessons does
not help learning. The classroom should be like an English-speaking . 8%
country. Skilled teachers can exclude these other languages."

B. Maximal position: "Allowing other languages into English lessons does
not help learning. However, perfect conditions for teaching do not exist - 21%
and so sometimes we have to make a little use of other languages."

C. Optimal position: "Allowing other languages into English lessons can

improve learning. But we should keep it to a minimum, and maximise _ 52%

English language usage."

D. Inclusive position: "Allowing other languages into English lessons can

improve learning significantly. We should make use of these languages. - 20%
Teaching English is about adding to their ability to communicate."

© 2018 Jason Anderson for University of Warwick
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Figure 9 English teachers' opinions on MOl in
India.

Which of the three statements
Is closest to your belief
regarding the teaching and
learning of English?

Students should be given option
Bto learn all subjects in English
from primary school.

Students should learn English

mas subject in primary school
alongside developing skills in
first language.

Students should get a solid
Dunderstanding of first language,

with English introduced as

subject at secondary level.

A 2B
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Figure 10 Teachers' beliefs on treating
languages separately by experience.

I
|

w
I

Mean Languages should be
treated separately to avoid
confusion: 1 (agree strongly) to 5
(disagree strongly).

N

0-1 2-3 4-10 10+
Teacher's experience

Error Bars: 95% CI
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Reality check 1: Was the sample
representative?

* “Invitations to participate were sent out via the
British Council’s networks in India (project data-
bases and social media sites for English
language teachers).” p.5.

*“it is likely that respondents to our survey have
a greater than average interest in their
professional development and in contributing
to the wider body of knowledge relating to
language teaching and learning. Primary and
tertiary teachers are underrepresented in our

data.” p.16.
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Reality check 2: What do other sources say?

*L1 use is clearly widespread, esp. “translation
method” (e.g. Rajkhowa & Das, 2015, p. 73; also
Hayes & Raman, 2015; Megananthan, 2017),
and almost certainly underreported in our study.

* “Translation is a way to increase comprehension
without increasing the ability to comprehend”
(Prabhu, 2017).

*Mody (2013, p.6) documents that English is the
“main classroom language” in Maharashtra
(secondary) with only low levels of L1 use, but
observer effect may be distorting impressions.

A 2B
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A question of perspective

Two different questions representative of
different perceptions of language systems:

A. How much ‘L1-use’ is ‘appropriate’?
e zero tolerance, minimal use, judicious use, etc.
*‘L1°? ‘use’? What do these words mean?

B. How can we engage learners’ prior
languaging resources to facilitate the
emergence of ‘Englishing’? Is thisa

paradigm
shift?
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Towards a translingual pedagogy: initial questions

Consider not only ‘L1’<->English, but also between other
languages: Different contexts could be compared:

1. How do effective Indian users of English (as a set of
resources) make use of these resources in their work and
daily lives? How did they get to this multicompetence?

2. How do teachers and learners translate in classrooms
today? How could this be made a more systematic, valued
practice, rather than a haphazard strategy?

3. How do teachers and learners ‘code-switch’, ‘code-mix’,
‘code-mesh’, etc.? How could the studx of this help us to
offer support to teachers and learners:

4. To what extent do the above impact on ‘target language
use’ and what impact does this have on learning?

5. How important is ‘monolanguaging’ in (for e.g.) English
likely to be at different stages in the learning process?

A 2B
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Initial exploration of more translingual
practices

* Adi Rajan’s work in Indian teacher education:
https://adirajan.wordpress.com/

* City University of New York’s Translanguaging Guide:
https://www.cuny-nysieb.org/wp-
content/uploads/2016/04/Translanguaging-Guide-
March-2013.pdft

* My ideas (incl. contributions from Julu Sen & Heera
Rajwani, see Anderson, 2017):
http://www.jasonanderson.org.uk/downloads/Jasons id
eas tor translanguaging in the EFL ESL classroom.pdf

* Other countries (e.g. Algeria): -
http://www.jasonanderson.org.uk/downloads/multilingu
al language learning for algerian teachers.docx

A 2B
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The translingual teacher

 “...is able to understand, interpret, scaffold, and
challenge their learners’ choice of linguistic
resources appropriately. Importantly, s/he is also
able to model effective translingual and monolingual
practices across the translingual continuum.”

* “Within the classroom, ... translingual competence
might be defined pedagogically, focusing on a
teacher’s ability to choose appropriately from L1 and
L2 resources, dependent on, for example, the level,
age, and needs of the learners, and the aims of the
course.”

(Anderson, 2018, p.34)

v =
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