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Structure of this talk

• Quick overview of lesson structure terminology

• 1. How do we typically structure lessons?
• PPP, CAP and 5-stage lesson plans

• 2. How should we structure lessons?
• Direct instruction, TBLT, TATE

• 3. Reality check: Teaching in our contexts
• Identifying the challenges

• Possible solutions

• Conclusion and broader suggestions
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Overview of lesson structure – key terms

• Stages: separate parts of the lesson. May be teacher-led (e.g., 
presentation, questioning, feedback) or learner-independent activities 
(e.g., exercises, tasks, skills practice, individually or collaboratively). 

• Some stages can involve other ‘mini-stages’ (e.g., an ‘activity cycle’ can 
include an instruction, learner activity and then feedback; Anderson, 2021).

• Lesson frameworks / structures / ‘paradigms’: Frameworks that 
recommend or reflect a specific order for lesson stages in a lesson or 
curriculum component (e.g., a unit of a coursebook, or a week’s lessons).

• These are typically referred to through initials that describe the stages 
(e.g., PPP, CAP, ESA), but not always (e.g., task-based or direct instruction 
approaches). 
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How much do we know?

•PPP

•CAP

•TATE

•TBLT

presentation-practice-production

context-analysis-practice

text-analysis-task-exploration

task-based language teaching
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1. How do we typically 
structure lessons?
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PPP: Presentation, practice, production

• Introduced by Donn Byrne (1976).

• The first structure of the communicative era 
(Anderson, 2017a).

• Commonly used in coursebooks and pre-service 
teacher education through the 1980s and 1990s 
(e.g., Headway, English File). 

• Byrne proposed a revised, cyclical version in 
1986.
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PPP example

Presentation

Practice

Production

English File 1
Oxenden et al. 2004 © 

Oxford University Press
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PPP example

Presentation

Practice

Production

English File 1
Oxenden et al. 2004 © 

Oxford University Press

• PPP…Problem: 

• The 3rd P is 
sometimes 
reduced or lost 
altogether!
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PPP: Presentation, practice, production

• Understandings of the different stages have varied a lot since 1970s. 

• Strongly critiqued in 1990s as non-communicative (see Willis & Willis, 
1996). 

• Strengths: Simple, clear structure; consistent with mainstream 
education; possible to ‘do’ in a lesson.

• Weaknesses: teaching ≠ learning; ‘teacher-centred’; production often 
hurried or left out: PP(P)
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CAP(E): Context, analysis, practice (evaluation)
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Context

Analysis

Practice

Speakout
Elementary 

Eales & 
Oakes 2011 
© Pearson
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Roadmap 
B2 Bygraves

2019 © 
Pearson

Context

Analysis Practice

Evaluation?
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Strengths and weaknesses of CAP(E)

• Strengths: New language is contextualised, with opportunities for 
learners to notice it before analysis; input precedes production –
useful in input-impoverished EFL contexts; analysis can focus on any 
aspect of language in the text, not just grammar; practice likewise can 
be appropriate to new language; useful in contexts where texts 
dominate exams.

• Weaknesses: Teaching ≠ learning; practice may be limited; takes a 
long time to fit in all the stages; E (evaluation) is often neglected.
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Five-step lesson plan 

• Common in mainstream education (e.g., Shulman 1986, p. 10); based 
on much older model (Herbart’s “recitation” (discussed in Dewey 
1910, p. 202):

1. Lesson introduction

2. New material/skill/knowledge

3. Guided practice

4. Independent practice

5. Conclusion/assessment

• Similar structure to PPP or CAP (skill acquisition model). 

• Similar strengths and weaknesses, plus restrictive structure. 
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Summary

• 3 frameworks tend to dominate most lesson structures around the 
world today:

1. PP(P)

2. CAP

3. 5-step plan

• All are essentially ‘skill acquisition’ models, with input towards the 
front of the lesson. 

• All assume that practice makes perfect.

• None originate in research or evidence concerning learning.
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2. How should we structure lessons?
i.e., is there any useful research 

to inform us about how to do 

this?
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Direct instruction model
• Initially introduced by Adams and Engelmann (1996). Key stages (from Hattie, 2009, p. 204): 

1. Make learning goals clear to students
2. Build learner commitment/engagement
3. Direct teacher presentation (incl. input, modelling, checking for understanding)
4. Guided practice of new lesson content
5. Learning is consolidated (closure)
6. Independent practice to reinforce learning (may include homework)

• Supported by extensive research in mainstream education (see Hattie, 2009, who suggests an 
effect size of 0.59; Cohen’s D, based on 304 studies). Many different interpretations. 

• A research-informed improvement on the 5-step lesson plan 
• Strengths: supported by research in mainstream curricular contexts (useful for explicit 

knowledge development); others are similar to PPP.
• Weaknesses: less effective with implicit language learning; quite complex and tricky to do right.
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TBLT (task-based language teaching)

• Evidence on implicit grammar learning indicates that 
we don’t necessarily learn it in the same order we are 
taught it.

• Many SLA researchers (e.g., Ellis, 2003; Long, 2015) therefore argue that we 
shouldn’t preselect what grammar we teach, but create opportunities for 
communication and provide responsive support (‘focus on form’) whenever 
difficulties arise. 

• Hence, the lesson should be structured around a communicative task. 

• Willis (1996) recommends 3 stages.

• Long (2015) argues we should design our syllabus around our learners’ 
needs.

Pre-task
Introduction to topic and task

Task cycle
task → planning → report

Language focus
analysis and practice
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Strengths and weaknesses of TBLT

• Strengths: research-informed; learner-centred; tasks are often 
engaging; likely to lead to improved communicative ability, especially 
for speaking.

• Weaknesses: research evidence is SL-biased; difficult in mainstream 
(FL) curricular contexts; requires high teacher proficiency; may not 
develop explicit knowledge required for exams. Apparent effect size 
has been questioned (see Boers et al. (2021), contra. Bryfonsky & 
McKay, 2017).

• Impractical for many EFL teachers around the world today (Bruton, 
2005; Carless, 2004, 2009; Swan, 2005). Recently rejected in China 
(Wang & Luo, 2019).
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My own research on CAP(E) – can it be improved?
• CAP is dominant; it’s feasible and apparently useful. It has quite a few 

strengths. BUT: 

• The ‘C’ is actually usually ‘T’ (text) nowadays (Anderson, 2017b). 

Image-supported
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My own research on CAP(E) – can it be improved?

• CAP is dominant; it’s feasible and apparently useful. It has quite a few 
strengths. BUT: 

• The ‘C’ is actually usually ‘T’ (text) nowadays (Anderson, 2017b). 

• The ‘P’ stage is limited to ‘practising’ introduced language. What 
about more communicative tasks, for e.g.?

• The ‘E’ stage is limited and limiting. What about ‘emergent language’ 
work (see Chinn & Norrington-Davies, 2023)?

• Can these be brought together in a model that draws on the strengths 
of both CAP and TBLT?
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TATE: Text, 
analysis, task, 
exploration
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TATE: Text, 
analysis, task, 
exploration

• An integrated skills 
model. 

• Stages are thematically 
related.

• My attempt to offer a 
more flexible framework, 
hybrid between CAP and 
TBLT (Anderson, 2020a).

• Can constitute a (long) 
lesson or a syllabus unit.

• Informed by both 
mainstream research and 
textbook design research. 
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3. Reality check: Teaching in our contexts

E.g., Turkish secondary education:

• Lesson length: 40 minutes 

• Number of lessons per week: 3-4

E.g., Turkish university prep school:

• Lesson length: 50 minutes

• Number of lessons per week: 20

• What happens in each lesson? Are they linked together? 

• Is there time for one ‘cycle’ of PPP, TBLT or TATE?
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Over to you!

• Quick chat in pairs: 

1. Which do you 
prefer?

2. Which suits your 
lesson length and 
curriculum?

3. What questions 
will you ask Jason?
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Conclusions 
• For teachers: Familiarise yourself with a wide range of 

frameworks; be flexible and eclectic in your use of them; find 
out what works in your context; don’t overlook the 
importance of consolidation and revision.

• For researchers: We need more research in this area: how 
lessons are actually shaped in the reality of mainstream 
curricular contexts; how textbook content is typically divided 
between lessons; what impact this has on learning; how 
expert teachers make such lessons more ‘rounded’.

• For teacher-researchers: you can do both - find out what 
works in your context, and prove it! See IATEFL Research SIG 
publications for examples of Turkish teacher researchers.

slides 
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