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Overview of the webinar

* Aim: To identify key skills, competencies and characteristics that are
likely to be useful for our (developing) expertise as Ukrainian educators.

* Assumption: The current situation requires us to explore both standard
features of expertise and those important in challenging circumstances.

* We will look at:

Discussion activity: The expert teacher

Research on expert teachers globally and from the global South
Expertise in conflict situations: Example 1

Research on trama-sensitive pedagogy

Discussion activity: Ukrainian expertise

Expertise in conflict situations: Example 2

7. Conclusion and take-aways

O UnHEwWhRe
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Defining the ‘expert teacher’

* What comes to mind when you think of an ‘expert teacher’?
* Someone in your past?
* Someone you feel you are, or want to be?
* Areas of knowledge?
* Personal qualities?
e Teaching practices?

* Discuss in groups.
e Jason’s definition (Anderson, 2023, p. 29):

“Teacher expertise is an enacted amalgam of learnt, context-specific
competencies (i.e., embodied knowledge, skills and awareness) that is valued
within an educational community as a source of appropriate practice for others
to learn from.”

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026



What do we know about expert teachers?

* Anderson & Taner (2023)
* (Most) expert teachers...

reflect extensively and critically
help colleagues frequently
are lifelong learners

have well developed PCK* and
knowledge of learners

display flexibility in the classroom

build strong interpersonal
relationships with learners

engage learners effectively
often use learner

centred/constructivist strategies

*pedagogical content knowledge

ELSEVIER

Educational Research Review

journal homepage: www.elsevier.com/locate/edurev

Contents lists available at ScienceDirect Educational
Research

REVIEW

Review

Check for

Building the expert teacher prototype: A metasummary of teacher =
expertise studies in primary and secondary education

Jason Anderson® , Giilden Taner"”

? Department of Applied Linguistics, Social Sciences Building, University of Warwick, Coventry, CV4 7AL, UK
b Department of Foreign Language Education, Middle East Technical University, Orta Dogu Teknik Universitesi, 06800, Ankara, Turkey

ARTICLE INFO

Keywords:
Teacher expertise
Expert teachers
Metasummary
Systematic review
Teacher quality

ABSTRACT

While expert teachers remain a frequent focus of research in education, to date there have been
very few attempts to conduct systematic reviews of this literature. This paper presents the find-
ings of the first systematic metasummary of research on teacher expertise in K12 education
(primary/elementary and secondary levels), based on analysis of 106 empirical studies from 16
countries involving 1124 teachers identified as experts. The inductively-developed coding
framework was applied independently by both authors to the dataset to generate agreement
counts for specific coding themes, firstly for specific domains of teacher expertise, and then
stratified to compare primary and secondary studies. We present 73 specific features organised
into six domains in our expert teacher prototype. Salient findings indicate that, with regard to
professional practice, expert teachers reflect extensively and often critically on their practice, help
their colleagues frequently, and are continuous learners throughout their careers. Concerning
knowledge, we find that expert teachers have well-developed pedagogical content knowledge and
knowledge about their learners. In the domain of pedagogic practice, we observe that expert
teachers display flexibility in the classroom, build strong interpersonal relationships with their
learners, whom they engage through their choice of activities and content, and frequently make
use of strategies typically emphasised in both constructivist and learner-centred education lit-
eratures. We offer our prototype as a useful initial sketch of family resemblance among expert
teachers rather than a checklist of necessary or expected features of expertise, also cautioning that
the prototype remains far from complete.
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The foundations of resilience?

* Several areas from Anderson and Taner’s 2023 study reveal the
foundations of their resilience: Beliefs, personal attributes and

professionalism (p. 8)

* (Most) expert teachers:

1.

Have a moral imperative (duty, mission, passion, care)

2. Have drive, high expectations and a desire to succeed

s W

Reflect, often critically
Have resilience and persistence in the face of difficulties

And they rarely work alone

BUT...97% of
studies were
conducted in
global North,
59% in USA

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 5



When the going gets tough, expertise adapts

The Cambridge Education Research Series

(Most) expert teachers in the global South:

prioritise reducing fear and building learner confidence
Teacher Expertisein

are multilingually inclusive the Global South

Theory, Research and Evidence

demonstrate resilience as well as flexibility B
can continue developing in professional isolation
plan quickly and contingently

Can work with and without technology

may negotiate with learners

O o Uk wWwbhRE

Quality in education is not
necessarily reduced as a
result of adversity — but it is

influenced by it to some

extent.
_/

prioritise understanding over HOTS*

9. prioritise shared learner challenges

(Selected findings from Anderson, 2023 that are less salient in
global North studies) *higher order thinking skills

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 \/\/T



What about teacher expertise in conflict situations?

* An important addition to the teacher expertise prototype
relates to ‘trauma-informed’ pedagogy: important in Ukraine
today.

* Research in this area is increasing (see Arbour et al., 2024;
Berger et al., 2026; Brunzell et al., 2016; Xerri & Penton
Herrera, 2026), yet no systematic reviews of expert teachers
in conflict situations... to date.

* But anecdotal examples are revealing...

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026



Myanmar: Expertise during conflict

* Aung Kyaw®*, a middle school teacher in the Sagaing Region.

* Conflict began in 2021; homes and school destroyed in his village:
“although we did not know much about trauma or trauma-informed teaching at that
time, we felt that children should not be left alone with their fear and sadness”

* “Normal lessons” in temporary shelters failed, until...

“Instead of focusing immediately on academic lessons, we organised activities that
could help children express themselves and reconnect with one another. We used
drawing activities, storytelling, group games, sports, songs, and traditional Myanmar
play activities”

* Academic learning resumed only once learners felt safe

“Slowly, the temporary learning space became more than a classroom. It became a
place where children could feel safe, connected, and supported again”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work.

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026
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Myanmar: Expertise during conflict

He later joined a teacher development programme on effective
trauma-informed teaching: emotional safety, relationship-building,
flexible teaching, and creative expression:
“As | listened, | realised that many of these ideas were what we had been
doing in our temporary learning shelter.”

Appropriate, effective teaching practice had emerged from their

expertise:

“...even though we did not know the theory or terminology at that time, we
were already responding to our students with care and humanity.”

He concluded:

“In conflict-affected areas, teaching is not only about delivering lessons.
Sometimes, it is about helping children regain hope, trust, and a sense of

belonging.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work.

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026
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Trauma-sensitive teachers...

1. rioritise feelings of safety: Establish calm, predictable routines; create classroom spaces where
earners feel emotionally secure and respected (Brunzell et al., 2016; Carello & Butler, 2014;
Chafouleas et al., 2016).

2. regulate emotions before high cognitive performance: Activities that calm, focus, and
emotionally regulate learners should precede challenging lesson activities (Brunzell et al., 2016;
Thomas et al., 2019; Gelkopf & Berger, 2009).

3. build strong teacher—student relationships: Take time to build trust and empathy: (Brunzell et al.,
2016; Dunn, 2024; Xerri & Pentdn Herrera, 2026).

4. offer choice, agency, and flexibility (if possible): Allow learners some control over what, how and
when to do things (Dunn, 2024; Arbour et al., 2024; Chafouleas et al., 2016).

5. integrate social-emotional learning (SEL) and resilience-building into classroom activities:
Discussion, reflection, creative work, and collaborative learning can build belonging, and hope
(Sichka et al., 2026; Brunzell et al., 2016; Gelkopf & Berger, 2009).

6. use strengths-based activities to promote hope and future orientation: Develop coping
strategies, social support, self-esteem, and future-focused thinking (Gelkopf & Berger, 2009;
Yavna et al., 2024).

7. remember that trauma-informed pedagogy is not therapy (but some features are shared): We
are not psychiatrists, but we can create stable, supportive, emotionally aware learning
environments (Carello & Butler, 2014; Chafouleas et al., 2016; Berger et al., 2026).

Access to many of these papers coming later!

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026
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Let’s link this to our contexts and expertise

Worik i Eroes, Trauma-sensitive teachers...

discuss the 7 themes,

considering your 1. Iorioritise feelings of safety: Establish calm, predictable routines; create classroom spaces where
contexts: earners feel emotionally secure and respected (Brunzell et al., 2016; Carello & Butler, 2014;
. Chafouleas et al., 2016).

1. Whichdoyoudo? 2. regulate emotions before high cognitive performance: Activities that calm, focus, and
i , emotionally regulate learners should precede challenging lesson activities (Brunzell et al., 2016;
2.  Which don’t you Thomas et al., 2019; Gelkopf & Berger, 2009).

do? 3. build strong teacher—student relationships: Take time to build trust and empathy: (Brunzell et al.,
: 2016; Dunn, 2024; Xerri & Penton Herrera, 2026).
3. Isthere anything

offer choice, agency, and flexibility (if possible): Allow learners some control over what, how and

missing? " when to do things (Dunn, 2024 Arbour et al., 2024; Chafouleas et al., 2016).
4.  What practices 5. integrate social-emotional learning (SEL) and resilience-building into classroom activities:
icht b Discussion, reflection, creative work, and collaborative learning can build belonging, and hope
mig _ e (Sichka et al., 2026; Brunzell et al., 2016; Gelkopf & Berger, 2009).
ParthUIaHY 6. use strengths-based activities to promote hope and future orientation: Develop coping
Important In strategies, social support, self-esteem, and future-focused thinking (Gelkopf & Berger, 2009;
Ukraine? Yavna et al., 2024).

7. remember that trauma-informed pedagogy is not therapy (but some features are shared): We
are not psychologists, but we can create stable, supportive, emotionally aware learning
environments (Carello & Butler, 2014; Chafouleas et al., 2016; Berger et al., 2026).

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 11



Expertise in practice: Amal Mukhairez, Palestine

* Working with displaced secondary students in Gaza in 2023.

e Students were suffering from both trauma and learning loss due to
the war and school closures.

* Amal developed a storytelling and story-writing project.

* Simple classroom activities gradually led to more creative,
ambitious stages as part of collaborative projects:

“To support both their emotional and academic needs, | incorporated
mindfulness, drama, and storytelling into functional English lessons, focusing
on practical language skills that helped them express their thoughts and
emotions clearly and meaningfully.”

(from Anderson, 2026, p. 135)

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 12



Expertise in practice: Amal Mukhairez, Palestine

* Some of their projects became poems, some stories, published
internationally in a book entitled ‘Letters through the sky: Stories and
poems from Gaza and beyond’.

* Others were performed for international audiences (e.g., Canada,
Indonesia) using live streaming.

e Amal reflects:

“At a time when everything felt uncertain, this project showed that education can
do so much more than teaching: it can heal, inspire hope, rebuild resilience and give
young learners the strength to move on. ... even small moments of connection and
trust could make a real difference.”

* Her advice:

“lead with patience, empathy, and flexibility because, often, the lessons that matter
most aren’t the ones written in textbooks.”

(from Anderson, 2026, p. 135)

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 13



Brunzell et al.s (2016) TIPE (trauma-informed
positive education) model

» Emotional intelligence

* Play and fun

* Repairing regulatory
abilities (e.g., self-
regulation, mindfulness)

* Repairing relational
capacities (e.g., S
emotional intelligence, & iiaas

* Positive meaning

p | ay a n d fu n ) + Positive accomplishment

* Increasing psychological
resources (e.g., positive
emotions)

-

Both Amal’s and Aung

Kyaw’s work seemed
to do this well

* Sensory integration

* Self-regulation

* Rhythm & Repetition
» Mindfulness
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Cultivating our resilience as professionals

* Coutu (2002) argues that our resilience levels are not fixed —
resilience “can be learned” (p. 3).

* Looking at research across a range of professional domains, she
identifies 3 characteristics shared among resilient professionals:
1. astaunch acceptance of reality;
2. adeep belief, supported by strong values, that life is meaningful;
3. the ability to improvise

* She discusses Levi-Strauss’s ‘bricolage’ as central to the 3" element:

“an ability to improvise a solution to a problem without proper or
obvious tools or materials” (pp. 6-7)

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026
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rt h r r r ® Baum et al. 2013 Training teachers to build resilience in children in the afte... =%
Fu er resources. e

Berger et al 2026 A scoping review-on-interventions-in-educational-conte... &%
Brown-et-al-2020-preparing-teacher-candidates-for-trauma-informed-p... &%

Brunzell et al. 2016 Trauma informed positive education - using positive ps... &%

Canagarajah & Ozcelik 2026 Trauma in TESOL Theoretical Methodologic... a%

https://drive.google.com/dri
ve/folders/1ExAPPkKEdVOTO9-
9kpwrhe8Ch3hayYsF1H?usp=

sharing

Carello et al 2014 Potentially Perilous Pedagogies Teaching Trauma Is Not ... =%

Chafouleas et al. 2016 Toward a blueprint for trauma-informed service deli... &%

Dunn 2024 Making it happen - trauma-informed ESOL teaching in Scottish... &%

Gelkopf & Berger 2009 A school-based teacher-mediated prevention pro... a%

Holovatenko 2025 Rethinking-Competences-for-Initial-Language-Teacher... a%

Talking ELT Podcast (just out)
on Trauma-informed teaching:

https://www.youtube.com/wa
tch?v=Y8x02I3LTik

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 16
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Conclusion

* There are lots of similarities among expert teachers all around the
world, regardless of context

* But some features seem to be specific to more challenging contexts

* While there is little research on teacher expertise from conflict
situations, evidence suggests that interpersonal factors, relationships,
creative and therapeutic activities become more important

* Good teachers often learn all of this through experience, particularly
if they reflect critically, draw upon their own inquiry and continue
developing throughout their career

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026
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Aung Kyaw, Myanmar: Full story

“I have been teaching in a conflict-affected area since the military coup
in 2021. In 2022 many houses were destroyed in our village, including
our school. We were all struggling emotionally and Bhysically. But we
also kept thinking about the children. We worried about how they were
feeling after losing their homes, their belonﬁings and their sense of
normal life. Although we did not know much about trauma or trauma-
informed teaching at that time, we felt that children should not be left
alone with their fear and sadness. Together with volunteer teachers and
villagers, we decided to create temporary learning shelters. We wanted
children to feel that school still existed for them and that there was still
a place where they were welcomed and cared for. In the beginning, we
tried to continue lessons normally. But we soon realised that students
were not ready for regular study. Some children could not focus. Some
became quiet and withdrawn. Others were easily frightened by sounds.
We understood that their minds and hearts were carrying heavy
experiences. So we changed what we were doing.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work.
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Aung Kyaw, Myanmar: Full story continued

“Instead of focusing immediately on academic lessons, we organised
activities that could help children express themselves and reconnect with
one another. We used drawing activities, storytelling, group games,
sports, songs, and traditional Myanmar play activities. Students
participated voluntarily. Some children were active immediately, while
others just watched quietly at first. Through these activities, we began to
see children expressing their feelings in different ways. Some shared their
experiences through drawings. Some laughed again while playing
traditional games with friends. Slowly, the temporary learning space
became more than a classroom. It became a place where children could
feel safe, connected, and supported again. Only after about a month did
we slowly start teaching academic lessons again, and even then, we tried
not to put too much pressure on students. We focused on rebuilding
routines gently while continuing the creative and social activities.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work.

Jason Anderson | University of Warwick | Teacher resilience through expertise | UATEFL, September 2026 21
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Aung Kyaw, Myanmar: Full story continued

“Later, | joined a teacher development programme where we learned
about trauma-informed teaching. During one session, we discussed ideas
such as emotional safety, relationship-building, flexible teaching
approaches, and the importance of creative expression for children
affected by crisis. As | listened, | realised that many of these ideas were
what we had been doing in our temporary learning shelter.

At that moment, | understood that even though we did not know the
theory or terminology at that time, we were already responding to our
students with care and humanity. We first focused on helping children feel
safe, connected, and emotionally supported before expecting them to
study again. This experience changed how | see teaching. In conflict-
affected areas, teaching is not only about delivering lessons. Sometimes, it
is about helping children regain hope, trust, and a sense of belonging.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work.
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Amal Mukhairez, Palestine: Detailed story

Amal Mukhairez, a Palestinian teacher working with displaced
secondary students in Gaza, Palestine, developed a storytelling and
story-writing project. This project began with simple classroom
activities that gradually led to more creative, ambitious stages as part
of a collaborative project. The students were suffering from both

trauma and learning loss due to the war and school closures. Amal
recalls:

* “To support both their emotional and academic needs, | incorporated
mindfulness, drama, and storytelling into functional English lessons,

focusing on practical language skills that helped them express their
thoughts and emotions clearly and meaningfully.”

* Adapted from Anderson (2026, p. 135)
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Amal Mukhairez, Palestine: Detailed story

Amal began lessons with mindfulness activities (e.g. breathing
exercises) then encouraged learners to share stories in small groups.
These led naturally to role-playing activities (e.g. asking for help at a
shelter, asking permission to set up a tent), incorporating both English
language learning and social and emotional learning opportunities.
Learners began to develop these role-plays into longer dramatic
performances which provided safe spaces for emotional expression and
healing. Some of these became poems, others stories, published
internationally in a book entitled ‘Letters through the sky: Stories and
poems from Gaza and beyond’. This led to opportunities to perform the
stories for international audiences (e.g., Canada, Indonesia) using live
streaming.

Adapted from Anderson (2026, p. 135)
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Amal Mukhairez, Palestine: Detailed story

Amal reflects:

* “At a time when everything felt uncertain, this project showed that
education can do so much more than teaching: it can heal, inspire
hope, rebuild resilience and give young learners the strength to move
on. One of the biggest challenges was finding ways to keep students
motivated while they were carrying so much emotional weight, but |
learned that even small moments of connection and trust could make
a real difference. | would tell any teacher stepping into this kind of
work to lead with patience, empathy, and flexibility because, often,
the lessons that matter most aren’t the ones written in textbooks.”

* Adapted from Anderson (2026, p. 135)
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