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Overview of the talk

1. A personal story 

2. Contextual changes over last 30 years

3. Who are ‘we’ as ‘English teachers’?

4. Recognising diverse Englishes

5. Rejecting native-speakerism

6. Multilingual and translingual turns

7. The inclusive turn

8. The rise of AI and digital literacies
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My first class (in 1996)… у Львові
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My brief foray into TV presenting: on “Поліглот” (УТ-2, 1998)
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A native-speaker’s journey… of privilege

• At school the only subject I failed was French, the 
only foreign language I studied! 

• I studied art at university in the UK (and at the 
Київський інститут мистецтв, briefly)

• In 1996 I did a CELTA, loved it, went to Ukraine to 
teach (Lviv, Kyiv), and never looked back. 

• In 2002, I became a teacher trainer. 

• Since then, I’ve worked in over 30 countries, lived 
in 8, learnt 8 additional languages and forgotten 3!

• I’ve since written 13 books for language teachers 

• I did my PhD (2018-21) on teacher expertise in the 
global South.
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The history of priorities in ELT has been a history of 
Anglophone (native-speaker) contexts and interests

▪ Most native-speakers qualify via CELTA/CertTESOL

▪ They work predominantly in the private ELT sector (Holliday’s ‘BANA’ 
contexts; 1994)

▪ These are contexts of privilege: 
▪ Motivated, educated, (often) wealthy students
▪ Small, multilingual classes (so ‘L1 use’ is not a problem)
▪ Well resourced institutions
▪ Communicative expectations

▪ Methodologies that became popular reflected what was possible 
and what was expected in such contexts (e.g., communicative and 
task-based language teaching)

▪ Other interests: having fun, improvising, breaking down walls
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I thought I knew how to teach until…

…I went to Eritrea
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Source: Our World in Data (2021) https://ourworldindata.org/teachers-and-professors#total-number-of-teachers

How many 
are English 
teachers?
Estimates 
vary from 
10-15 
million (at 
least in part)
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Who ‘we’ are has changed since 1996?

▪ Communicative language teaching (CLT) emerged in 1970s in the 
context of adult education in ‘target language’ countries with 
‘native-speaker’ teachers (Howatt, 1988).

▪ It became the dominant ‘paradigm’ for language teaching in 1980s.

▪ Since then, English has steadily increased in importance globally, first 
in tertiary and private education, then in secondary education, then 
primary and pre-primary.

▪ Today of >10 million teachers who ‘teach English’ as part of their job, 
only a tiny minority work in adult education; only a small minority 
work in ‘target language’ countries, and only a small minority 
identify as ‘native-speakers’ of English. And many of us don’t only 
teach English.

▪ Increasing numbers of teachers in ‘English speaking’ countries teach 
a majority of EAL (English as an additional language) learners.
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Implications for us as teachers of Englishing

▪We are mainly L2+ users of English.

▪ Most of us share our learners’ languages, culture, ‘schemata’.

▪ Most of us work in top-down (national) curricular contexts, 
teaching the same classes for a whole academic year.

▪ Most of us are (in part) assessed according to student exam 
achievement; exams that we cannot change.

▪ Most of us teach learners who never chose to study English.

▪ The majority of us work in the Global South.
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Recognising diverse Englishes and ELF

▪ Recognition of a wide range of Englishes as valid, building on 
Kachru's circles (Kachru, 1992). 

▪ Emergence of English as a lingua franca, which emphasizes 
the importance of clear, functional communication over 
native-speaker norms (Jenkins, 2000; Seidlhofer, 2001). 

▪ Jennifer Jenkins' research on the intelligibility in English 
communication – what does and doesn’t matter (Jenkins, 
2000)

▪ Moving away from assumptions of native speaker 
correctness to focus on intelligibility (Seidlhofer, 2001). 

▪ Coursebooks and even exams (IELTS) are now (a little) 
more diverse as a result. Kachru’s 3 concentric circles 
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Rejecting native-speakerism

▪ ‘Native-speakerism’ is the belief that native-speakers make better teachers 
of English (Holliday, 2006)

▪ The assumption that native speakers are the experts/authorities was 
questioned in the 1990s (e.g., Rampton, 1990; Widdowson, 1994)

▪ The rise of the NNEST (non-native English-speaking teacher) movement 
(Braine, 2010)

▪ Rise of TEFL equity movement in 2010s (e.g., TEFL Equity Advocates) to 
reduce discrimination in the private sector

▪ Today we recognise that expertise in our profession relates much more to 
issues of qualification, competence and experience

▪ Having experience of learning the language that your learners are learning 
is probably the most important experience a teacher can have

▪ Alternative terms to the ‘native/non-native’ dichotomy still debated (e.g., 
Dewaele’s Lx speaker; 2018; Anderson’s translingual teacher, 2018; 
Hiratsuka’s trans-speakerism, 2025)
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The ‘multilingual turn’

▪ English language teaching was perceived to be best done 
monolingually for much of the 20th century (e.g., G. Cook, 2010).

▪ Yet translation approaches have always been common in many 
contexts worldwide (e.g., China, India, Japan) (e.g., Smith & Imura, 
2004). 

▪ ‘Use of the L1’ began to be re-explored in the 1990s.

▪ Because of the expansion of English to primary and secondary 
contexts, awareness of the need to teach multilingually increased 
after 2000.

▪ Theoretical basis for teaching multilingually has been strengthened 
directly (e.g., V. Cook’s ‘multicompetence’ [1995], Cummins’ 
‘common underlying proficiency’ [2008]) and indirectly (e.g. 
scaffolding in sociocultural theory, from known to unknown in 
constructivism), and then from translanguaging theory…
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Translanguaging

▪ Prior to 2010, Multilingual language use was usually viewed as 
‘switching’ or ‘mixing’ ‘codes’ i.e. a hybrid practice.

▪ Translanguaging theory argues that named codes are a historically 
recent sociocultural construct (e.g. Canagarajah, 2013) or even an 
‘invention’ (e.g. Pennycook & Makoni, 2020).

▪ It offers different perspectives (there are many ways to 
understand translanguaging) on how ‘resources’ in a multilingual 
‘repertoire’ can be used in communication to meet specific goals 
(Garcia & Li, 2014)

▪ But it doesn’t necessarily dismiss the socio-political importance of 
named languages and the need to ‘monolanguage’ (Anderson, 
2018) in certain situations.

▪ Practical pedagogical materials and methodology titles are 
increasing (Anderson & Dixit, 2026; Celic & Seltzer, 2011)
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Implications of the ‘translingual turn’ for ELT

▪ Early SLA research viewed ‘target language’ development 
monolingually (interlanguage theory).

▪ Translanguaging theory can offer:
▪ A view of additional language competence that can reflect 

multilingual practices in specific societies. This can be a more 
socially relevant goal than monolingual competence (see 
Anderson, 2024; Mahapatra & Anderson, 2022).

▪ Even where monolingual ability (e.g. English proficiency) is a 
desired/expected outcome, this may be achieved through the 
‘target language’ emerging from within a translingual repertoire: 
translingual emergence (Anderson & Dixit, 2026)

▪ Re-embraces some older practices (e.g., translation, contrastive 
analysis) alongside new ones (e.g., mediation)

▪ In reality ‘translanguaging’ has become an umbrella term 
for multilingual practices in education
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The inclusive turn

▪ “a reform that supports and welcomes diversity amongst all learners” 
(Ainscow, 2007)

Shifting priorities

▪ Globalisation and mobility increasing awareness of social diversity.

▪ Sociopolitical aspirations to combat discrimination.

▪ Personal need to be recognised and understood (i.e. identity).

▪ Impact of social media and smartphones on learners (Haidt, 2024)

Principles

▪ Our classrooms can become places where all learners feel well and feel 
welcome (avoiding exclusion).

▪ The materials and topics in our lessons can represent society’s diversity 
(e.g. races, religions, sexualities).
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Inclusive language teaching

1. Increasing emphasis on social and 
emotional learning (SEL) (Hasper & 
Penton-Herrera, 2022)

2. The welcoming classroom and 
universal design for learning (Smith et 
al., 2020)

3. Well-being in the classroom for 
learners and teachers (Mercer & 
Murillo-Miranda, 2025) 

4. Understanding difference, embracing 
diversity (Smith et al., 2020)

5. Understanding ‘the anxious generation’ 
(Haidt, 2024)

CASEL’s SEL framework
https://casel.org/casel-sel-framework-11-
2020/?view=true 

https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
https://casel.org/casel-sel-framework-11-2020/?view=true
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The rise of digital literacies (before AI)

(Pegrum et al., 2022, p. 2)
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The rise of digital literacies

▪How much of our communication is actually ICT/EdTech 
mediated today? And how much of this is more ‘written’ than 
‘spoken’?

▪How different are these (>20*) ‘new’ literacies from those of the 
past?

▪ Computers think in written (not spoken) languages (Englishes): 
“the majority of digital communication is still based on written 
language” (*Pegrum et al., 2022, p. 12).

▪How might these affect the balance between written and spoken 
skills practice and support that our learners need? 

▪Will they need to learn to talk to computers in English more than 
talking to people?
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The rise of GenAI

▪ Generative AI and large language models offer new possibilities for 
feedback, content creation, translation, dialogue practice and personalised 
learning (Li et al., 2025). 

▪ AI literacy is increasingly viewed as part of digital literacy. We need to 
learn to critically evaluate AI outputs, engineer prompts, recognise bias, 
reject hallucinations and raise ethical concerns in educational contexts. 

▪ Recent research highlights both opportunities and risks: AI can support 
creativity, differentiation and learner autonomy, but may also encourage 
over-reliance, misinformation, inequity and reduced critical engagement 
(Luckin, 2018; Kasneci et al., 2023). 

▪ Teachers increasingly require AI literacy and ethical awareness to help 
learners use AI critically, responsibly and creatively rather than simply 
outsourcing thinking or writing tasks (cognitive offloading)

▪ How can we leverage the advantages appropriately? (perhaps through 
project-based learning; Anderson, 2026)



Your 
thoughts

Which of these 
changes have you 
experienced/noticed?

Do you think they are 
all changes for the 
better?

What will come next?

1. A personal story 

2. Contextual changes over last 30 
years

3. Who are ‘we’ as ‘English 
teachers’?

4. Recognising diverse Englishes

5. Rejecting native-speakerism

6. Multilingual and translingual turns

7. The inclusive turn

8. The rise of AI and digital literacies

Summary of the talk
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