
Cognition, characteristics and practices of expert teachers  
 

General expertise studies  
(Anderson & Taner, 2023)i  

Global Southii/ 
trauma-sensitive 

What about our 
contexts? 

Teacher knowledge base    
PCK is well developed   

Extensive knowledge about learners (both general 
and individuals) 

Sometimes only general 
(e.g., large classes) 

 

Extensive subject/content knowledge    

Extensive, integrated knowledge base (incl. wide 
range of topics) 

  

Teacher cognitive processes    
High awareness of what's happening in class   

Extensive and automated cognitive 

processes/heuristics (teaching or planning) 

  

Teacher beliefs    
Relationships/rapport as important Builds confidence, 

reduces fear  

 

Treating Ls as individuals with diverse needs & 

backgrounds 

Multilingually inclusive 

and flexible 

 

Belief in constructivism (or aspects of, esp. non 

tabula rasa, Ls construct own knowledge) 

Prioritises understanding  

Teacher personal attributes   
Passion for profession/work as teacher Resilience  

Care for/love their learners Flexibility  

Positive self-image/self-confidence/self-

efficacy/identity 

  

Strong desire to succeed/ambitious/motivated   

Resilience (and persistence)   

Teacher professionalism    
Reflects extensively    

Continuous/lifelong learners/striving to improve Exploits any CPD 

activities 

 

Helps colleagues as T educator (incl. mentoring, 

informal peer support) 

  

Dedicated/hard working/committed   

Collaboration, PLCs, CoPs important  Able to develop in 

isolation 

 

Reflects critically (e.g., self-questioning, 

problematising practice) 

  

Leaders (either in school and locally or more 

widely) 

  



Teaching practices   
Displays flexibility/improvises when teaching 

(adaptive expertise) 

Responsive to 

unpredictable factors 

Offers choice, agency, 

flexibility 

 

Engages learners through 

practices/content/activities/ strategies 

May negotiate with 

learners 

 

 

Links learning to/builds learning on learners' lives 

and schemata 

  

Scaffolds learning effectively Mediates effectively for 

most disadvantaged 

 

Has clear routines and procedures Predictable routines  

Continually assessing throughout 

lesson/dynamic assessment  

  

Considers Ls’ needs when planning (both group 

and individuals) 

Integrates social-

emotional learning 

 

Creates positive, supportive learning 

environments 

Prioritises safety  

Make regular use of collaborative/cooperative 

learning (pair & groupwork) 

May use less in very small 

or very large classes 

 

Develops HOTS (incl. creativity and critical 

thinking) 

Prioritises understanding  

Careful planning (as either mental or written 

process) 

  

Monitors learners (circulating) during activities   

Develops Ls' study 

skills/autonomy/metacognition 

Uses strengths-based 

activities 

 

Differentiation provided according to Ls' needs, 

interests or challenges 

  

Provides one-to-one tutoring/personalised 

support (e.g., when monitoring) 

  

Reflects interactively   

Develops close meaningful relationships with Ls Builds trust and strong 

relationships 

 

Develops Ls' understanding   

Formative assessment is central to practice Feedback on shared 

weaknesses takes priority 
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