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Overview of the seminar
• The current situation requires us to explore both standard features of 

expertise and those important in challenging circumstances, due either 
to continuing adversity (e.g., in the global South) or temporary adversity 
(e.g., conflict). 

• We will look at:
1. Research on expert teachers globally
2. Research from the global South
3. Expertise in conflict situations: Example 1
4. Research on trama-sensitive pedagogy – what might this add?
5. Discussion activity: Ukrainian expertise
6. Feedback and reflection
7. Expertise in conflict situations: Example 2
8. A useful model (TIPE; Brunzell et al., 2016)
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What do we know 
about expert teachers?
• Anderson & Taner, 2023
• Largest ever systematic review 

on expert teachers
• Expert teachers…

•  reflect extensively and critically
•  help colleagues frequently
•  are lifelong learners
•  have well developed PCK and 

knowledge of learners
• display flexibility in the classroom
•  build strong interpersonal 

relationships with learners
• engage learners effectively
•  often use learner 

centred/constructivist strategies
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What do you 
notice about 
expert teachers?

Beliefs (8 out of 32 themes) AC Pri. rank Sec. rank

Relationships/rapport as important 9 4= 1=

Treating Ls as individuals with diverse needs & backgrounds 7 2= 3=

Belief in constructivism (or aspects of, esp. non tabula rasa, Ls construct own knowledge) 7 1 6=

A sense of moral duty or mission towards Ls 6 4= 3=

Engaging Ls as important 6 - 1=

Facilitating development of Ls as human beings/future citizens (social responsibility) 5 2= 10=

Having high expectations/setting high challenges for Ls 5 - 3=

Accepting primary responsibility for learning 5 - 10=

Personal attributes (5 out of 13 themes)

Passion for profession/work as teacher 12 4= 1=

Care for/love their learners 12 1 3=

Positive self-image/self-confidence/self-efficacy/identity 12 4= 1=

Strong desire to succeed/ambitious/motivated 8 2= 5

Resilience (and persistence) 8 4= 3=

Professionalism (10 out of 18 themes)

Reflects extensively 21 1 1

Continuous/lifelong learners/striving to improve 16 2= 3=

Helps colleagues as T educator (incl. mentoring, informal peer support) 16 2= 3=

Dedicated/hard working/committed 14 4= 3=

Collaboration, PLCs, CoPs important 13 6= 3=

Reflects critically (e.g., self-questioning, problematising practice) 13 6= 2

Leaders (either in school and locally or more widely) 10 - 7

Interest in CPD/INSET/in-service qualifications 6 4= 10

Share resources/ideas with colleagues regularly 6 6= 9

Challenges self incl. through experiments, risks, innovation (incl. PPS) 6 - 8

• Can you identify any 
patterns across their 
personalities, beliefs 
and professionalism? 

• E.g. Relationships seem 
to be important for 
them.
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Personal and 
professional 
qualities: the 
foundations of 
resilience?

Beliefs (8 out of 32 themes) AC Pri. rank Sec. rank

Relationships/rapport as important 9 4= 1=

Treating Ls as individuals with diverse needs & backgrounds 7 2= 3=

Belief in constructivism (or aspects of, esp. non tabula rasa, Ls construct own knowledge) 7 1 6=

A sense of moral duty or mission towards Ls 6 4= 3=

Engaging Ls as important 6 - 1=

Facilitating development of Ls as human beings/future citizens (social responsibility) 5 2= 10=

Having high expectations/setting high challenges for Ls 5 - 3=

Accepting primary responsibility for learning 5 - 10=

Personal attributes (5 out of 13 themes)

Passion for profession/work as teacher 12 4= 1=

Care for/love their learners 12 1 3=

Positive self-image/self-confidence/self-efficacy/identity 12 4= 1=

Strong desire to succeed/ambitious/motivated 8 2= 5

Resilience (and persistence) 8 4= 3=

Professionalism (10 out of 18 themes)

Reflects extensively 21 1 1

Continuous/lifelong learners/striving to improve 16 2= 3=

Helps colleagues as T educator (incl. mentoring, informal peer support) 16 2= 3=

Dedicated/hard working/committed 14 4= 3=

Collaboration, PLCs, CoPs important 13 6= 3=

Reflects critically (e.g., self-questioning, problematising practice) 13 6= 2

Leaders (either in school and locally or more widely) 10 - 7

Interest in CPD/INSET/in-service qualifications 6 4= 10

Share resources/ideas with colleagues regularly 6 6= 9

Challenges self incl. through experiments, risks, innovation (incl. PPS) 6 - 8

• 3 areas from Anderson 
and Taner’s study (2023, p. 
8, highlighting added) are 
revealing: Beliefs, personal 
attributes and 
professionalism:

• Expert teachers: 
• Have a moral impetus, 
• Have drive
• Reflect

• But they don’t work alone
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The science club of Matiewas Ghebrechristos

https://www.youtub
e.com/watch?v=1C
Qw_IR5XFI 

Quality in education is not 
necessarily reduced as a 

result of adversity – but it 
is influenced by it to some 
extent. Expert teachers in 

the global South show 
some important 

differences to their peers 
in the global North 
(Anderson, 2023)

https://www.youtube.com/watch?v=1CQw_IR5XFI
https://www.youtube.com/watch?v=1CQw_IR5XFI
https://www.youtube.com/watch?v=1CQw_IR5XFI
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How might expert teachers in the 
global South be different?
1. knowledge of learners may be group-based

2. prioritise learner confidence and reduce fear

3. multilingually inclusive

4. have resilience and flexibility

5. can develop in isolation

6. plan quickly and contingently

7. ICT not required (but exploited if available)

8. may negotiate with learners

9. collaborative learning varies

10. monitor individual work actively

11. prioritise understanding over HOTS

12. feedback prioritises shared weaknesses
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What about teacher expertise in conflict situations?

• An important addition to the teacher expertise prototype relates to 
‘trauma-informed’ pedagogy: important in Ukraine today.

• There is increasing research in this area (see Arbour et al., 2024; 
Berger et al., 2026; Brunzell et al., 2016; Xerri & Pentón Herrera, 
2026), yet no systematic studies of expert teachers in conflict 
situations to date

• But anecdotal examples are available…
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Aung Kyaw, Myanmar: Expertise during conflict

“I have been teaching in a conflict-affected area since the military coup 
in 2021. In 2022 many houses were destroyed in our village, including 
our school. We were all struggling emotionally and physically. But we 
also kept thinking about the children. We worried about how they were 
feeling after losing their homes, their belongings and their sense of 
normal life. Although we did not know much about trauma or trauma-
informed teaching at that time, we felt that children should not be left 
alone with their fear and sadness. Together with volunteer teachers and 
villagers, we decided to create temporary learning shelters. We wanted 
children to feel that school still existed for them and that there was still 
a place where they were welcomed and cared for. In the beginning, we 
tried to continue lessons normally. But we soon realised that students 
were not ready for regular study. Some children could not focus. Some 
became quiet and withdrawn. Others were easily frightened by sounds. 
We understood that their minds and hearts were carrying heavy 
experiences. So we changed what we were doing.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work. 

https://warwick.ac.uk/fac/soc/al/people/p-w-tun/
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Aung Kyaw, Myanmar: Expertise during conflict

“Instead of focusing immediately on academic lessons, we organised 
activities that could help children express themselves and reconnect with 
one another. We used drawing activities, storytelling, group games, 
sports, songs, and traditional Myanmar play activities. Students 
participated voluntarily. Some children were active immediately, while 
others just watched quietly at first. Through these activities, we began to 
see children expressing their feelings in different ways. Some shared their 
experiences through drawings. Some laughed again while playing 
traditional games with friends. Slowly, the temporary learning space 
became more than a classroom. It became a place where children could 
feel safe, connected, and supported again. Only after about a month did 
we slowly start teaching academic lessons again, and even then, we tried 
not to put too much pressure on students. We focused on rebuilding 
routines gently while continuing the creative and social activities.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work. 

https://warwick.ac.uk/fac/soc/al/people/p-w-tun/
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Aung Kyaw, Myanmar: Expertise during conflict

“Later, I joined a teacher development programme where we learned 
about trauma-informed teaching. During one session, we discussed ideas 
such as emotional safety, relationship-building, flexible teaching 
approaches, and the importance of creative expression for children 
affected by crisis. As I listened, I realised that many of these ideas were 
what we had been doing in our temporary learning shelter. 

At that moment, I understood that even though we did not know the 
theory or terminology at that time, we were already responding to our 
students with care and humanity. We first focused on helping children feel 
safe, connected, and emotionally supported before expecting them to 
study again. This experience changed how I see teaching. In conflict-
affected areas, teaching is not only about delivering lessons. Sometimes, it 
is about helping children regain hope, trust, and a sense of belonging.”

*Pseudonym used. Story abridged in places. Thanks to Phyo Wai Tun for this testimony from his future work. 

https://warwick.ac.uk/fac/soc/al/people/p-w-tun/
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Findings from the literature on trauma-
informed and resilience pedagogy 

https://drive.google.com/drive/folders/1ExAPP
kEdV0T9-9kpwrhe8Ch3hayYsF1H?usp=sharing 

https://drive.google.com/drive/folders/1ExAPPkEdV0T9-9kpwrhe8Ch3hayYsF1H?usp=sharing
https://drive.google.com/drive/folders/1ExAPPkEdV0T9-9kpwrhe8Ch3hayYsF1H?usp=sharing
https://drive.google.com/drive/folders/1ExAPPkEdV0T9-9kpwrhe8Ch3hayYsF1H?usp=sharing
https://drive.google.com/drive/folders/1ExAPPkEdV0T9-9kpwrhe8Ch3hayYsF1H?usp=sharing
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Trauma-sensitive teachers…
1. Prioritise feelings of safety: Establish calm, predictable routines; create classroom spaces 

where learners feel emotionally secure and respected (Brunzell et al., 2016; Carello & 
Butler, 2014; Chafouleas et al., 2016).

2. Regulate emotions before high cognitive performance: Activities that calm, focus, and 
emotionally regulate learners should precede challenging lesson activities (Brunzell et al., 
2016; Thomas et al., 2019; Gelkopf & Berger, 2009).

3. Build strong teacher–student relationships: Take time to build trust and empathy: 
(Brunzell et al., 2016; Dunn, 2024; Xerri & Pentón Herrera, 2026).

4. Offer choice, agency, and flexibility (if possible): Allow learners some control over what, 
how and when to do things (Dunn, 2024; Arbour et al., 2024; SAMHSA-informed principles 
in Chafouleas et al., 2016). 

5. Integrate social-emotional learning (SEL) and resilience-building into classroom activities: 
Discussion, reflection, creative work, and collaborative learning can build belonging, and 
hope (Sichka et al., 2026; Brunzell et al., 2016; Gelkopf & Berger, 2009).

6. Use strengths-based activities to promote hope and future orientation: Develop coping 
strategies, social support, self-esteem, and future-focused thinking (Gelkopf & Berger, 
2009; Yavna et al., 2024).

7. Remember that trauma-informed pedagogy is not therapy (but some features are 
shared): We are not psychologists, but we can create stable, supportive, emotionally aware 
learning environments (Carello & Butler, 2014; Chafouleas et al., 2016; Berger et al., 2026).
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Let’s think about our (future) contexts

• Work in groups

• Read through themes (ask if any are 
unclear)

• Discuss how important you feel they are 
/ will be in your future work

• Add ✓, , ? and/or comments in last 
column (e.g., залежить від …)

• Then we can discuss and draw 
conclusions specific to Ukraine
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Expertise in practice: Amal Mukhairez, Palestine

Amal Mukhairez, a Palestinian teacher working with displaced 
secondary students in Gaza, Palestine, developed a storytelling and 
story-writing project. This project began with simple classroom 
activities that gradually led to more creative, ambitious stages as part 
of a collaborative project. The students were suffering from both 
trauma and learning loss due to the war and school closures. Amal 
recalls:

• “To support both their emotional and academic needs, I incorporated 
mindfulness, drama, and storytelling into functional English lessons, 
focusing on practical language skills that helped them express their 
thoughts and emotions clearly and meaningfully.”

• Adapted from Anderson (2026, p. 135)
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Amal began lessons with mindfulness activities (e.g. breathing 
exercises) then encouraged learners to share stories in small groups. 
These led naturally to role-playing activities (e.g. asking for help at a 
shelter, asking permission to set up a tent), incorporating both English 
language learning and social and emotional learning opportunities. 
Learners began to develop these role-plays into longer dramatic 
performances which provided safe spaces for emotional expression and 
healing. Some of these became poems, others stories, published 
internationally in a book entitled ‘Letters through the sky: Stories and 
poems from Gaza and beyond’. This led to opportunities to perform the 
stories for international audiences (e.g., Canada, Indonesia) using live 
streaming. 

Adapted from Anderson (2026, p. 135)

Let’s communicate, let’s cope: From Gaza, Palestine
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Amal reflects:

• “At a time when everything felt uncertain, this project showed that 
education can do so much more than teaching: it can heal, inspire 
hope, rebuild resilience and give young learners the strength to move 
on. One of the biggest challenges was finding ways to keep students 
motivated while they were carrying so much emotional weight, but I 
learned that even small moments of connection and trust could make 
a real difference. I would tell any teacher stepping into this kind of 
work to lead with patience, empathy, and flexibility because, often, 
the lessons that matter most aren’t the ones written in textbooks.”

• Adapted from Anderson (2026, p. 135)

Let’s communicate, let’s cope: From Gaza, Palestine
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Brunzell et al.’s (2016) TIPE (trauma-informed 
positive education) model 

• Repairing regulatory 
abilities (e.g., self-
regulation, 
mindfulness)

• Repairing relational 
capacities (e.g., 
emotional intelligence, 
play and fun)

• Increasing 
psychological resources 
(e.g., positive 
emotions)

Both Amal’s and Aung 
Kyaw’s work seemed 

to do this well



Jason Anderson | University of Warwick | Teacher resilience through expertise | Chernivtsi University, June 2026 19

Conclusion

• There are lots of similarities among expert teachers all 
around the world, regardless of context

•  But some features seem to be specifically different in more 
challenging contexts

• While there is not much research on teacher expertise from 
conflict situations, evidence suggests that interpersonal 
factors, relationships, creative and therapeutic activities 
become more important

• And good teachers can learn all of this through experience, 
particularly if they reflect, do their own research and 
continue developing throughout their career

slides
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