
Contemporary 
lesson planning 
frameworks in ELT

Jason Anderson 

University of Warwick, UK

jason.anderson@warwick.ac.uk

slides

mailto:jason.anderson@warwick.ac.uk


Jason Anderson | University of Warwick | Lesson planning frameworks | Chernivtsi University, June 2026 2

Plan for the talk

1. Lesson planning frameworks – What are they?

2. Quick quiz!

3. ‘Traditional’ frameworks: PPP, ESA, CAP etc.

4. Responsive teaching approaches: the conflict with 
traditional frameworks

5. Discussion: Your opinions/preferences

6. Important considerations

7. Differentiated instruction / adaptive teaching

8. Beyond frameworks
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What is a lesson planning framework?

• A lesson planning framework is a prescriptive or descriptive pattern 
that identifies specific stages that happen regularly in different 
lessons within a specific approach or method.

• For example: Herbart’s recitation (early 1800s):

1. Preparation 2. Presentation 3. Association/Comparison 

4. Generalisation 5. Application

Dewey notes (p.202) it “has probably had more and better influence 
upon the "hearing of lessons" than all others put together.”

“Five-step lesson plans” are common in 1980s (Shulman 1986, p. 10):

1. Lesson introduction, 2. New material/skill/knowledge, 3. Guided 
practice, 4. Independent practice, 5. Conclusion/assessment.
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Quick quiz: 3 is the magic number!

• Do the quiz in groups of 3

• You’ve got 3 minutes only!

• You need to get 3 right to pass
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Some ‘traditional’ choices

• Receptive skills lessons (pre-text – during text – post text: PDP)

•  PPP (presentation – practice – production) (Anderson, 2016, 2017a)

• Test – Teach – Test (Anderson, 2024)

• ESA (engage – study – activate): Harmer (1998)  

• CAP (context – analysis – practice) (Anderson, 2017b)

These tend to lead to predictable lessons, either with a specific text focus 
or grammar focus that we can prepare for. 

They have an intuitive structure, with input preceding output, like many 
other subjects (Anderson, 2016)
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The CAP / CAPE model 

See Anderson (2017b) Context, analysis and practice.

http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf
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The importance of responsive teaching

A number of methodologists emphasise the importance of 
avoiding overplanning our ‘instruction’. Instead, they argue it 
should be responsive to students’ ‘emergent 
language’/internal syllabus:

• Mike Long’s ‘focus on form’ (1991)

• DOGME / teaching unplugged (Meddings & Thornbury, 
2009)

• Dealing with ‘affordance’ (Anderson, 2015) or ‘emergent 
language’ (Chinn & Norrington-Davies, 2023)

This is the primary basis on which many argue for task-based 
frameworks (e.g. Willis, 1996; Long, 2015) 
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TATE framework (Anderson, 2020a, 2020b)

• A hybrid framework 
(task-supported-
task-based)

• It integrates 
receptive and 
productive skills 
with language focus

• It is capable of 
facilitating both 
explicit and implicit 
learning 

• Compatible with 
many coursebooks 
around the world

• See yesterday’s 
lecture
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Comparing different frameworks

lesson 

start

lesson 

end

Take a 
picture
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Jason Anderson | Contemporary lesson planning frameworks| April 2021

1. What frameworks do/will you use for structuring your lessons?

2. Do you… A) prefer to work mainly with one framework, or B) 
prefer to use a variety?

3. If B, what does your choice of framework depend on?

Some considerations:

1. Lesson type (e.g. vocabulary, grammar, skills)

2. Learners (e.g. age group, needs, expectations)

3. Curriculum (incl. textbook) – what is expected and why

4. Your own career stage (novice -> veteran)

PPP? TBLT? 
ESA? TTT? 

Help!

How do I prepare 
for responsive 

teaching? What if I 
don’t have the 

knowledge?

Discussion
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Important considerations
The following factors are important:

• Your knowledge, experience and confidence as a teacher: Frameworks with a clear 
structure and a predictable grammatical focus can be easier (e.g., for teachers at the 
start of their careers) because they allow for detailed planning and preparation 
(Anderson, 2016). Responsive teaching requires extensive knowledge of subject, so you 
can provide support for any area of new language that comes up. 

• Your curricular context: If you work to a national curriculum, you may be expected to 
prepare learners primarily for written exams and to develop their explicit knowledge 
(esp. of grammar). But if you work for a private school, you may be expected primarily to 
facilitate communicative speaking practice.

• What you’re teaching (today): All learners can learn lexis according to a synthetic 
curriculum, but it’s more complex for grammar learning (see Ellis & Shintani, 2014)

• Your learners’ age: Younger learners don’t respond so well to explicit teaching (e.g., 
explanation of grammar rules). They tend to need to use language meaningfully in 
context. Teenagers may find clear structures useful to help them to focus. 

• Variation among your learners: Particularly in secondary education, a class may have a 
wide range of language proficiency (e.g., A2-B2). Such learners need a fairly flexible 
lesson framework within which you can create opportunities for all learners to succeed – 
adaptive teaching / differentiation.
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How can we differentiate (or provide ‘adaptive teaching’)?

Anderson (2007) [not me] in mainstream education suggests we can differentiate by:

1. Content: E.g. text type / exercise choice.

2. Process: E.g. work alone or in group. 

3.Product: E.g. choice of assignments.

4. Environment: E.g. where student sits; use of headphones.

Also I would argue: 

5. Tuition support: E.g. how to scaffold learning for individuals / how much support.

6. Task completion: E.g. Length of writing text. OR How many questions they answer: Q1-6  
for everyone/ 7-10 for stronger ss.

Why ‘adaptive teaching’ (e.g., in the UK)?

‘Differentiation’ in the UK was often perceived to indicate different ‘outcomes’ or goals for 
different learners.

It is argued that we shouldn’t lower our expectations of some learners – all can achieve the 
same outcome, just via different pathways. 
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Beyond frameworks?

• A possible continuum as we develop: 
deliberate structured planning becomes freer and more responsive with experience and 
expertise.

• As we gain expertise the need for frameworks is often replaced by a 
more instinctual, flexible approach, and principled eclecticism. 

• TBLT, project-based learning, text-based learning and ESP 
frameworks are more likely to be of use. 

• See Penny Ur’s “mix and match” approach (2011, p. 518). 

careful    greater 
structure   freedom

Novice teacher
Experienced 

teacher



Jason Anderson | University of Warwick | Lesson planning frameworks | Chernivtsi University, June 2026 14

Summary

1. Lesson planning frameworks – What are they?
2. Quick quiz!
3. ‘Traditional’ frameworks: PPP, ESA, CAP etc.
4. Responsive teaching approaches: the conflict with traditional 

frameworks
5. Your opinions
6. Important considerations
7. Differentiated instruction / adaptive teaching
8. Beyond frameworks

careful    greater 
structure   freedom

Novice teacher
Experienced 

teacher

slides



Jason Anderson | University of Warwick | Lesson planning frameworks | Chernivtsi University, June 2026 15

R
ef

e
re

n
ce

s
Anderson, J. (2015). Affordance, learning opportunities and the lesson plan pro forma. ELT Journal, 69(3), 228-238.

Anderson, J. (2016). Why practice makes perfect sense: the past, present and potential future of the PPP paradigm in language teacher education. ELTED, 19, 14–22. 

Anderson, J. (2017a). A potted history of PPP with the help of ELT Journal. ELT Journal, 71(2), 218-227. Anderson, J. (2017b). Context, analysis and practice’. IATEFL Voices, 
256, 4–5. 

Anderson, J. (2017b). Context, analysis and practice. IATEFL Voices, 256, 4-5

Anderson, J. (2017c). Trinity CertTESOL Companion. Stuttgart: Delta Publishing/Ernst Klett Sprachen. 

Anderson, J. (2020a). The TATE model: a curriculum design framework for language teaching’. ELT Journal, 74(2) 175–84. 

Anderson, J. (2020b). A response to Ellis: The dangers of a narrowly focused SLA canon. ELT Journal, 74(2), 195-197.

Anderson, J. (2024). On the origins, history and understanding of test-teach-test in English language teaching. Jason Anderson. https://jasonanderson.blog/2024/05/30/on-
the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/ 

Anderson, K. M. (2007) Tips for Teaching: Differentiating Instruction to Include All Students, Preventing School Failure: Alternative Education for Children and Youth, 51 (3): 
49-54.

Andon, N. & Norrington-Davies, D. (2019). How do experienced teachers deal with emergent language? Paper presented at IATEFL Conference, Liverpool, UK.

Chinn, R., & Norrington-Davies, D. (2023). Working with emergent language: Ideas and activities for developing your reactive skills in class. Pavilion Publishing and Media.

Dewey, J. (1910). How we think. Boston: Heath 

Harmer, J. (1998). How to teach English. Longman.

Ellis, R. & Shintani, N. (2014). Exploring language pedagogy through second language acquisition research. Routledge. 

Lewis, M. (1996). The Lexical Approach: The State of ELT and a Way Forward. Language Teaching Publications.

Long, M. H. (1991). Focus on form: A design feature in language teaching methodology. In K. de Bot, R. Ginsberg & C. Kramsch. (Eds.). Foreign Language Research in Cross-
cultural Perspective (pp. 39-52). John Benjamins.

Long, M. H. (2015). Second language acquisition and task-based language teaching. Wiley Blackwell.

Meddings, L. & Thornbury, S. (2009). Teaching Unplugged: Dogme in English Language Teaching. Delta Publishing.

Morrison, H. C. (1926/1931). The practice of teaching in the secondary school. University of Chicago Press [Revised Edition (1931) is cited above].

Scrivener, J. (1994). Learning teaching. Macmillan.

Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching. Educational Researcher, 15(2), 4-14.

Ur, P. (2011). Grammar teaching: Research, theory and practice. In Hinkel, E. (Ed.). Handbook of Research in Second Language Teaching and Learning, Vol. 2 (pp. 507-522). 
Routledge. 

Willis, J. (1996). A framework for task-based learning. Longman.

https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/
https://jasonanderson.blog/2024/05/30/on-the-origins-history-and-understanding-of-test-teach-test-in-english-language-teaching/

	Slide 1: Contemporary lesson planning frameworks in ELT
	Slide 2: Plan for the talk
	Slide 3: What is a lesson planning framework?
	Slide 4: Quick quiz: 3 is the magic number!
	Slide 5: Some ‘traditional’ choices
	Slide 6: The CAP / CAPE model 
	Slide 7: The importance of responsive teaching
	Slide 8: TATE framework (Anderson, 2020a, 2020b)
	Slide 9: Comparing different frameworks
	Slide 10: Discussion
	Slide 11: Important considerations
	Slide 12: How can we differentiate (or provide ‘adaptive teaching’)?
	Slide 13: Beyond frameworks?
	Slide 14: Summary
	Slide 15: References

