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Plan for the talk

1. Lesson planning frameworks — What are they?

2. Quick quiz!

3. ‘Traditional’ frameworks: PPP, ESA, CAP etc.

4. Responsive teaching approaches: the conflict with
traditional frameworks

5. Discussion: Your opinions/preferences

6. Important considerations

7. Differentiated instruction / adaptive teaching

8. Beyond frameworks
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What is a lesson planning framework?

* A lesson planning framework is a prescriptive or descriptive pattern
that identifies specific stages that happen regularly in different
lessons within a specific approach or method.

* For example: Herbart’s recitation (early 1800s):
1. Preparation 2. Presentation 3. Association/Comparison
4. Generalisation 5. Application

Dewey notes (p.202) it “has probably had more and better influence
upon the "hearing of lessons" than all others put together.” 2 hat
ut wna

“Five-step lesson plans” are common in 1980s (Shulman 1986, p. 10): about in

1. Lesson introduction, 2. New material/skill/knowledge, 3. Guided f”jc“ha’i;?
practice, 4. Independent practice, 5. Conclusion/assessment. ©
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Quick quiz: 3 is the magic number!

* Do the quiz in groups of 3
* You've got 3 minutes only!
* You need to get 3 right to pass
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Some ‘traditional’ choices

Receptive skills lessons (pre-text — during text — post text: PDP)

PPP (presentation — practice — production) (Anderson, 2016, 2017a)
Test — Teach — Test (Anderson, 2024) —
ESA (engage — study — activate): Harmer (1998)

CAP (context — analysis — practice) (Anderson, 2017b)

These tend to lead to predictable lessons, either with a specific text focus
or grammar focus that we can prepare for.

They have an intuitive structure, with input preceding output, like many
other subjects (Anderson, 2016)
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The CAP / CAPE model

Context established through a text (listening, reading or
Context video), a ‘situation’ (in classroom or through audio-
visual resources), or the involvement of learners.

Language features are noticed and analysed explicitly
Analysis for meaning, form, pronunciation and usage/use
(grammatical, functional, lexical, textual).

Learners practise using the language. This may include
controlled and freer practice of language analysed,

Practice scaffolded and independent text construction or a
communicative task.
: . When practice involves text construction, self-, peer !
. Evaluation .

and teacher evaluation of the text are possible.

See Anderson (2017b) Context, analysis and practice.
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http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf

The importance of responsive teaching

A number of methodologists emphasise the importance of
avoiding overplanning our ‘instruction’. Instead, they argue it
should be responsive to students’ ‘emergent
language’/internal syllabus:

* Mike Long’s ‘focus on form’ (1991)

 DOGME / teaching unplugged (Meddings & Thornbury,
2009)

* Dealing with ‘affordance’ (Anderson, 2015) or ‘emergent
language’ (Chinn & Norrington-Davies, 2023)

This is the primary basis on which many argue for task-based
frameworks (e.g. Willis, 1996; Long, 2015)
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Are the more
traditional approaches
(e'9 PPP, E5H.,
TTT) incompatlble.
with this ‘responsive
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TATE framework (Anderson, 2020a, 2020b)

i Phase Description Examples of potential Examples of potential
A hybrld framework implicit processes explicit processes
(task-su pported- Text “ Receptive skills practice | Lexical priming Inferring meaning
task-based) through meaningful Reinforcement from context
. engagement with a
It mteg_rates written or aural text <
receptive and . ‘\) Noticing ) Raising awareness
productive skills Analysis © Learner- or teacher-led «/ <«
. focus on target Translanguaging Focus on lexis
with Ianguage focus features (TF) of lexis or | Proceduralisation Form-function focus .l _
It is capable of grammar related to the | activities Contrastive analysis \‘.
facilitating both textand/ortask | N
licit d imolicit Task ¢ Meaningful, mainly Pushed output Use of TF (optional) n
eXp I(?I an P productive skills Negotiation of meaning « Incidental form focus
learning practice that may Translanguaging
Compatible with include opportunities Automatization of TF
many coursebooks to use lexis or grammar
from previous phases
around the world )Uptake / Noticing the ga;\) Raising awareness
See yesterday's Exploration ¢ | Evaluation, review and “7 Reinforcement <« Emergent language
lecture form-focus responsive focus
to task success and Reflection
challenge Planning for future
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Take a

Comparing different frameworks picture

CAR/CAR PrF =5A New language Test, Teach, Test TaSk-bisjdl / Ta?k-
(Anderson 2017) (Byrne 1976) (Harmer 1998) from a text ’ ! supported learning
Iesson (e.g. Ellis 2003)
Conte)f(t Lead-in Learners’ current Pre-task
St a rt Iconte)(t ornew ? Engage knowledge of (task is often modelled in
iz Context language is checked context)
established
Analysis (Task- (Strong TBL)
New language is supported
extracted and . e Teacher teaches any | learning only) Task
analysed from the | Presentation q e aspects of target Languag.e for
context Study language necessary task is
provided
Practice Practice Controlled practice | |earners’ knowledge Post-task
\/ Learngrs _ of language is Task Focus on
practice using Production Activate Freer practice checked again... form
I the new language
Evaluation .
...and performance is .
d SEEERIEEETE ? ? Correction evaluated Lhteli)
en feedback on ' ' Task repetition
practice
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Discussion

1. What frameworks do/will you use for structuring your lessons?

2. Do you... A) prefer to work mainly with one framework, or B)
prefer to use a variety?

3. If B, what does your choice of framework depend on?

Some considerations:

1. Lesson type (e.g. vocabulary, grammar, skills)
2. Learners (e.g. age group, needs, expectations)

3. Curriculum (incl. textbook) — what is expected and why
4. Your own career stage (novice -> veteran)

PPP? TBLT?
ESA? TTT?
Help!

ernivtsi University, June 2026

How do | prepare
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Important considerations

The following factors are important:

* Your knowledge, experience and confidence as a teacher: Frameworks with a clear
structure and a predictable grammatical focus can be easier (e.g., for teachers at the
start of their careers) because they allow for detailed planning and preparation
(Anderson, 2016). Responsive teaching requires extensive knowledge of subject, so you
can provide support for any area of new language that comes up.

* Your curricular context: If you work to a national curriculum, you may be expected to
prepare learners primarily for written exams and to develop their explicit knowledge
#esp. of grammarg). But if you work for a private school, you may be expected primarily to

acllitate communicative speaking practice.

* What you’re teaching (today): All learners can learn lexis according to a synthetic
curriculum, but it’'s more complex for grammar learning (see Ellis & Shintani, 2014)

* Your learners’ age: Younger learners don’t respond so well to explicit teaching (e.g.,
explanation of grammar rules). They tend to need to use language meaningfully in
context. Teenagers may find clear structures useful to help them to focus.

* Variation among your learners: Particularly in secondary education, a class may have a
wide range of language proficiency (e.g., A2-B2). Such learners need a fairly flexible
lesson framework within which you can create opportunities for all learners to succeed —
adaptive teaching / differentiation.

Jason Anderson | University of Warwick | Lesson planning frameworks | Chernivtsi University, June 2026



How can we differentiate (or provide ‘adaptive teaching’)?

Anderson (2007) [not me] in mainstream education suggests we can differentiate by:
1. Content: E.g. text type / exercise choice.

2. Process: E.g. work alone or in group.

3.Product: E.g. choice of assignments.

4. Environment: E.g. where student sits; use of headphones.

Also | would argue:

5. Tuition support: E.g. how to scaffold learning for individuals / how much support.

6. Task completion: E.g. Length of writing text. OR How many questions they answer: Q1-6
for everyone/ 7-10 for stronger ss.

Why ‘adaptive teaching’ (e.g., in the UK)?

‘Differentiation’ in the UK was often perceived to indicate different ‘outcomes’ or goals for
different learners.

It is argued that we shouldn’t lower our expectations of some learners — all can achieve the
same outcome, just via different pathways.
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Beyond frameworks?

* A possible continuum as we develop:

deliberate structured planning becomes freer and more responsive with experience and
expertise.

Do you

careful reater Experienced
. P a9 ree?

Novice teacher
structure freedom teacher

* As we gain expertise the need for frameworks is often replaced by a
more instinctual, flexible approach, and principled eclecticism.

* TBLT, project-based learning, text-based learning and ESP
frameworks are more likely to be of use.

* See Penny Ur’s “mix and match” approach (2011, p. 518).
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Summary

Lesson planning frameworks — What are they?
Quick quiz!
‘Traditional’ frameworks: PPP, ESA, CAP etc.

Responsive teaching approaches: the conflict with traditional
frameworks

Your opinions

Important considerations

Differentiated instruction / adaptive teaching
Beyond frameworks

Novice teacher careful greater Experienced
structure freedom teacher
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