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Communicative approaches and frameworks

Weaker
A\ ° Presentation, Practice, Production: PPP (Byrne, 1976) I
* Engage, Study, Activate: ESA (Harmer, 1998) Language focus
* Context, Analysis, Practice (Anderson, 2017) - zgzﬁn“gsfo
* Authentic practice, restricted practice, clarification communicate)
(Scrivener, 1994)
* Task-supported language teaching (TSLT) (e.g., Ellis, 2019)

BN
Use before

* Task-based language teaching (Ellis, 2003; Long, 2015) __ language focus
¢ (arguably) Dogme (Meddings & Thornbury, 2009) (communicating

Stronger — toleam)

Which are you

familiar with?
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Origins of TATE

* In 2016/2017 | conducted research into coursebook unit design: initially
global coursebooks, but also looked at books used in mainstream
education (incl. Ukraine, 2020: Kapntok, 2018))

| found a hitherto undescribed paradigm dominant across coursebooks

Despite frequent critique that they use a PPP framework, many coursebook
units were structured with three dominant elements and one optional:

* Context (e.g., text, situation, images),

* Analysis (e.g., grammar presentation or discovery learning),

* Practice (e.g., controlled and/or free practice/tasks).

* Evaluation (i.e., assessment/feedback) (only occasionally found)
* CAP(E)
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Contexts for the introduction of new language in 1%t editions of ELT coursebooks

B Image-supported Text-integrated M Extensive text M No context
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See s
Anderson
(2017)
Context,

analysis
and

practice.
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BIG HAPPY FAMILIES

GRAMMAR | have/has got » VOCABULARY | family » HOW TO | talk about your family

VOCABULARY feiii%

1A Work in pairs. Look at the
photo of the Chernenko family. Can
you find:

* the parents?

* the number of children?

* ason and a daughter?

* abrother and a sister?

* ahusband and a wife?

B Look at the family words above.
Do you know any other ‘family’
words? Make a list.

I page 154 PHOTOBANK

2A Discuss. What do you think a
the good/bad things about life in ¢
big/small family?

B Work in pairs. Student A: look at
page 165. Student B: read the text on
this page. Circle the numbers in the
box which are in your text. What do

[N M have/has got

3A Look at the article on page 30 again and complete
the sentences.

I They seventeen children.

2 The house
3 They any plans for another child.

seven rooms.

B Complete the table.

1/You/We/
They eight sisters.
He/She got
| n't

a brother.
He/She n't

C (® 3.4 Listen and underline the alternative you hea
| David ’s/has got eight brothers.
2 | 've/have got

3 They 've/have A n a Iys i s
Y d

4 She s/hasn’tg

D Listen again and repeat. Notice the contracted form
Which word is stressed in the sentence?
i pace 132 LANGUAGEBANK

5A Complete the questions.

| you any brothers or sisters?
2 How many brothers you ?

3 your brother any children?
4 How many children he ?

B Draw your family tree in your notebook. Write your
name and two family members in your tree.

C Work in pairs. Exchange family trees with your
partner. Ask and answer questions. Add names, ages anc
jobs to your partner’s family tree.

A: How many brothers and sisters have you got?

B: I've got two brothers and one sister.

A: What are their names?

B: Joel, Santiago and Cecilia.

A: And how old are they?

D Look at your own family tree again. Check the
information and correct any mistakes.

WRITING BRI

6A Read the sentences. Underline six examples of ’s.

they refer to? PRACTICE Stuart’s got one sister and two brothers. His sister's
4A C e The dast: Use i &5 £h P name's Jane and she’s a doctor. Jane’s husband is also a
. i imi omplete thedext: Lse the correct Torm of have gol doctor and he’s got four children from his first marriage.
(3 BABY DAVID is the latest child of Viadimir and A g g

17 children in the Chernenko family

7ynaida Chernenko. The Chernenkos come frqm Ukraing
a¥|d now live in the USA. They have got 17 children, 8 girls

I'__'vegot _abrother and a sister.
2 thirty-five, my brother

B Work in pairs. Which s means has, is or possessive s

\text. Put in six missing apostrophes (').

°
C Workin pairs. Tell your partner and 9 boys. (Sergey, 22, isn't in the photo.) 3 thirty and |4 P ra Ct ice | : :
My sister > ied to A brothers, Aleksis, and Pavel. Aleksis is forty.
about ysister>__ married to
your text. Use your numbers % Aé s LI
as prompts. 6 adaughter Eva.Eva —— — ineer and hes married to Katia. They live in an
any brothers or sisters. My brother & (not) apartment in Moscow. Theyve got one daughter, Lara.
D Work in pairs. Draw lines to d hier 207year-0|d married, but he ? a girlfriend. Shes at school and she lives at home with them. Aleksis is
complete the information. Use the ife in the Chernenko O_n‘e a.ug U d t 110 married to Marek. We !! quite serious, but my other brother, Pavel, is very energetic
texts to help. house is noisy! The Liliya, is married and doesn Voo Baand e kThey three and lively. He likes sport and he writes for a magazine.

-eakfast
Jon't eal break
(
{ogether-

live with her brothers and
sisters. The other children
live at home. ‘It's good, says

house has got 7 rooms
but each child sleeps

and one.

B Use the information above to complete the family tree.

Hes single.

D Write about two people in your family.

in his or her own bed. They
don’t always eat at the same
time, but in the evenings they

Write 50-70 words.

18-year-old Dmitry. ‘| like
it. My best friend says he's
bored because he hasn’t got s || i

: N 7 athiir
The Cherenko eat dinner togethe

family have dinner together. They '
all live together travel everywhere in their a brother or a sister. | c?me
: o 15-seat car. home from school and I'm
Spea ko ut Vladimir Chernenko doesn't never bpredt. |;jve ,always got ’;—]
T i donfc all live think his family is unusual. something to do.
Wi [‘.‘I"_m rogether. Large families are quite normal  And how about anf)ther Lisa Me
E I eme nta ry A, in the Ukraine. Vladimir says, ~ child? ‘We haven’t go‘iba:%uho 35 27
i family ‘We love singing and now plans,’ says Zynaida, ‘bu

we've got lots of voices for our knows?
family *choir!’ T

Eales & Oakes e
2011 © Pearson
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THE NEW YORK SUBWAY MFTE

Imagine you are at a train station when a young
man suddenly falls onto the trmin tracks, Everyone
is aware of what has happened - but no one moves.
What would you do if this happened to you?

A Risk your life to save a stranger.
B Do what everyone else is doing

C Call emergency services

When faced with just such a situation, Wesley
Autrey chose option A. Autrey was standing on a
New York City subway platform when suddenly,
Jjust as the train was approaching, a young man fell
onto the tracks. Without a second thought, Autrey
jumped down and lay on top of the man in an
attempt to save his life. The train went over them,
but miraculously, both survived - with only
centimeters between them and the train. Autrey’s
act of heroism was widely npom:d in the mcdl.l
and he soon beca

to risk his life for

doesn’tthink he( - o

for him, there was no other npu(m It was umpl\
the right thing to do.

But while some §
o as commendable

Autrey’s act was exceptional. If most people faced
such a situation, they would choose option B ~ that
is, do nothing. Researchers have been studying this
phenomenon, called the bystander effect, for years,
In one famous experiment, researchers observed a
y participant in a room while it began to fill with
smoke. Thinking there must be a fire somewhere,
78% of the participants who were alone when they
noticed the smoke left the room to report it. The
experiment was repeated, this time while several
» other people — bystanders — were also present in
the room. The others had been told to ignore the
smoke. Now, only 10% of the participants reported
the problem. Why?

One explanation for the bystander effect is our
» belief that everyone present when the event occurs

High Five by
Roberta Revesz

© Eric Cohen
Books

shares responsibility to act. If no one else is doing
anything, why should we? In addition, most of us
follow the rules of socially acceptable behavior.
So. when other people do nothing, we assume that

«s this must be an appropriate response. Perhaps the
others understand the siteation and have a good
reason not to react.

Dr. Mark Levine is an expert in social psychology.
When asked what makes some people behave like

so heroes, he replied that it often depends how
connected we feel 1o other people. Our empathy
for the victim, or lack of it, can make a difference.
If we know the victim, or can imagine how he or
she feels, we will be more likely 1o offer assistance.

s Another factor is our relationship to the other
bystanders. In the presence of friends or relatives,
the desire to make a good impression is very strong
and can overcome the tendency to do nothing

nfortunately, the influence of the bystander effect

often stronger than our ability to feel empathy.

or this reason, some countries have passed laws

liging people to be moare socially responsible
France and Brazil, for example, have laws that
make it mandatory to help a person in danger. Of

& course, you needn’t risk your life in order to do so

Offering assistance can be as simple as phoning
CMETEENCY SCrvices.

!
|

USING LANGUAGE First and Second Conditional

A

D SPEAK UP Discuss the following. Say whether you agree or disagr

| Unit 1| \WHO CARES? |

Grammar Reference, page 141

1 Read the example sentences,
First Conditional:
If you see someone in trouble on the street tomorrow, will you help them?
If we know the victim, we will be more likely to offer assistance.

Second Conditional:

What would you do if this happened to you? (It probably won't happen to you.

situation.)

If most people faced such o situation, they would choose option B. (Most people don't face this

2 Answer the questions.
1 Which conditional describes a situation that is possible in the fys:==2
Which conditional describes an unlikely or theoretical situation

Analysis /I

2
3 What tenses are used in each conditional?
4

Which tense is used after the word if?

Look at the pictures and answer the questions in your notebook. Use the first conditional.

What will happenif ... ?

B no cne stops
to help

B the boxes are
too heavy

B the driver doesn't
see the man

B no one adopts
the dog

—

The following sentences describe hypothetical situations. Complete the sentences with the
verbs in brackets. Use the second conditional. Then choose ONE answer. Compare your answers
with a partner and discuss the reasons for your choices.

1 If a homeless person ... (ask) me for money, | ... (give) it to him /1 ... (buy) him some food.

2 If1... (see) a small child alone crying in the street, | ... (call) the police /1 ... (try) to find his /
her parents.

3 Ifl... (notice) an injured dog in the street, | ... (take) it home /1 ... (chase) it away.

4 Ifafriend ... (ask) me to lie to his / her parents, I ... (do) it /1 ... (refuse).

5 Ifl... (meet) an old person carrying heavy packages, | ... (offer) to help /1 ... (ignore) him / her.

2 A STEP BEYOND Write your own ending to each sentence above,

Practice |

If homeless people weren't so lazy, (
they wouldn't be homeless. /
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But CAP was never considered a good practice framework

* “I make no claims that [CAP] is necessarily the best way to structure
new language lessons, nor do | intend to suggest that it is appropriate
for structuring all lesson types. | offer it simply as a reflection of what
appears to be the currently dominant paradigm for the introduction
of new language, at least as expressed through global ELT
coursebooks, the practices of those who use them, and the
expectations of certain syllabi and educators in preservice teacher
education.” (Anderson, 2017, p. 5)

* Yet | began wondering what such a good practice framework would
look like; one that recognises the norm/reality of coursebooks but still
allowed for experienced teachers to teach effectively

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026



Moving from directive to responsive frameworks

Neither really reflects

Key issues with CAP:
what many

Key issues with TBLT:

1. CAP doesn’t provide clear 1. Incompatible with experienced/expert
opportunity for teachers to structural curricula teachers do:
respond to learning: How do we (i.e., as used in >95%
deal with ‘emergent language’, of coursebooks) They do both before and
encourage focus-on-form, after ‘analysis’
differentiated instruction? 2. Insufficient language

focus for many

2. ‘Practice’ is problematic. Do we contexts (e.g.
want them simply to practice a secondary
structure (less meaningful) or to education)
use Ianguage meanlng ully and , _
communlcatlvely 3. Skills integration many experienced teachers

PPP language focus

language analysis

language practice

issues

TBLT language focus

meaningful task

s

language analysis

jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026

language analysis

meaningful
opportunity for use

language analysis




The TATE framework

* Proposed in Anderson (2020a): ‘The TATE model: a
curriculum design framework for language teaching’. ELT
Journal

* Initially offered alongside a critical evaluation of Rod Ellis’s
(2019) modular curriculum.

* Resulted in an ELT-Journal Point — Counterpoint exchange
with Ellis (Anderson, 2020b; Ellis, 2020)

* In ELT Journal Vol. 74(2), April 2020.

* Brief intro. on YouTube for teachers:
https://www.youtube.com/watch?v=07iCuZ Q-GO

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026
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The TATE framework

Phase

Text?

Analysis ©

Task ¢

Exploration ¢

A hybrid (‘task-supported/based’) framework that:

1.
2.

acknowledges that context is usually ‘text’ nowadays
recognises longer units of work (including thematic
units and project-based learning)

provides a scaffold to help novice teachers move
from pre-task analysis to post-task analysis
(‘exploration’)

is capable of facilitating both explicit and implicit
learning (without compromising on either) and
flexible form focus within constraints of typical
curricula and coursebooks

can be responsive to content focus, instructional
constraints, learners’ needs and teacher preferences

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026 11



The TATE
framework

* The framework is argued
to be compatible with both
natural order theory and
skill acquisition theory
through its ability to
integrate meaning-focused
tasks within a task-
supported approach to
language teaching that
allows for both implicit and
explicit learning processes
to occur. (Anderson 2020,
p. 175)

Phase Description Examples of potential Examples of potential
implicit processes explicit processes
Text @ Receptive skills practice | Lexical priming Inferring meaning
through meaningful Reinforcement from context
engagement with a
written or aural text <
5 ) Noticing ) Raising awareness
Analysis Learner- or teacher-led </
focus on target Translanguaging Focus on lexis
features (TF) of lexis or | Proceduralisation Form-function focus . _
grammar related to the | activities Contrastive analysis
textand/ortask | |7
Task © Meaningful, mainly Pushed output Use of TF (optional) il
productive skills Negotiation of meaning €« Incidental form focus
practice that may Translanguaging
include opportunities Automatization of TF
to use lexis or grammar
from previous phases
)Uptake / Noticing the ga'[;\) Raising awareness
Exploration ¢ | Evaluation, review and “ Reinforcement -1 Emergent language
form-focus responsive focus
to task success and Reflection
challenge Planning for future
\ A/ 12
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The TATE
framework

* The framework is argued
to be compatible with both
natural order theory and
skill acquisition theory
through its ability to
integrate meaning-focused
tasks within a task-
supported approach to
language teaching that
allows for both implicit and
explicit learning processes
to occur. (Anderson 2020,
p. 175)

Your
impressions?
Challenges?

Phase Description Examples of potential Examples of potential
implicit processes explicit processes
Text @ Receptive skills practice | Lexical priming Inferring meaning
through meaningful Reinforcement from context
engagement with a
written or aural text <
5 ) Noticing ) Raising awareness
Analysis Learner- or teacher-led </
focus on target Translanguaging Focus on lexis
features (TF) of lexis or | Proceduralisation Form-function focus . _
grammar related to the | activities Contrastive analysis
textand/ortask | |7
Task © Meaningful, mainly Pushed output Use of TF (optional) il
productive skills Negotiation of meaning €« Incidental form focus
practice that may Translanguaging
include opportunities Automatization of TF
to use lexis or grammar
from previous phases
)Uptake / Noticing the ga'[;\) Raising awareness
Exploration ¢ | Evaluation, review and “ Reinforcement -1 Emergent language
form-focus responsive focus
to task success and Reflection
challenge Planning for future
\ A/ 13
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Research on TATE framework

* Mahdian Rad & Nushi (2025) The impact of prior explicit
instruction on EFL task performance compared TATE vs

Mnﬂ The Journal of Educational Research

ISSN: 0022-0671 (Print) 1940-0675 (Online) Journal

TBLT

The impact of prior explicit instruction on EFL task

e TATE outperformed a task-based approach on measures of ReHSTmAnEs

Hamid Mahdian Rad & Musa Nushi

complexity, accuracy and fluency: “the TATE group consistently
outperformed the TBLT group across all measures, with small to
medium effect sizes” (p. 7). While no statistically significant
difference on target language use was found (small sample size),
pairwise comparison favoured TATE.

* Ironsi & Bostanci (2023) Applying modified TATE gy
framework in equipping learners with action competence o
on future skills: Towards learners future-readiness AppIing mified TATEframenork i euipping

* Found “significant improvement in students’ action Towards earners fuure-eadines |
competence” (p.775) across a range of skills.

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026 /N\ / 14



Where does it fit?

Weaker

A * Presentation, Practice, Production: PPP (Byrne, 1976)
* Engage, Study, Activate: ESA (Harmer, 1998)

* Context, Analysis, Practice (Anderson, 2017)

* Authentic practice, restricted practice, clarification
(Scrivener, 1994)

-
* Task-based language teaching (Ellis, 2003; Long, 2015)
/¢ (arguably) Dogme (Meddings & Thornbury, 2009)

Stronger

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026

* Task-supported language teaching (TSLT) (e.g., Ellis, 2019)

™

™

Language focus
before use

>_ (learning to

communicate)

Use before
language focus
(communicating
to learn)



The TATE framework

* Because it is based on
CAP(E), it should be
compatible with
(most) coursebooks...

Phase Description Examples of potential Examples of potential
implicit processes explicit processes
Text “ Receptive skills practice | Lexical priming Inferring meaning
through meaningful Reinforcement from context
engagement with a
written or aural text <
— ) Noticing ) Raising awareness
Analysis Learner- or teacher-led 4
focus on target Translanguaging Focus on lexis
features (TF) of lexis or | Proceduralisation Form-function focus
grammar related to the | activities Contrastive analysis
textand/ortask | 7
Task ¢ Meaningful, mainly Pushed output Use of TF (optional)

productive skills
practice that may
include opportunities
to use lexis or grammar
from previous phases

Negotiation of meaning «» Incidental form focus

Translanguaging
Automatization of TF

)Uptake / Noticing the ga;\

Exploration ¢

Evaluation, review and ol
form-focus responsive
to task success and

Reinforcement

challenge

<

) Raising awareness

Emergent language
focus

Reflection

Planning for future

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026
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Let’s see if

Ukrainian
extbooks can
e adapted to
ATE

Kapntok (2018)
aHrNincbKa moBa 5-n
PiK HaB4YaHHA, ©
BMAABHUUTBO ACTOH

First: Can you see?:
a. Text

b. Analysis

C. Task

d. Exploration

Jason Anderson | University ¢

WEATHER MIX
VOCABULARY! |

‘0 ‘1 Listen to the sounds. What images come to your mind?
What is the weather like?

REMEMBER!

VOCABULARY BOX

sun — sunny
wind — windy chilly and foggy N
cloud — cloudy cloudy and snowy %'a‘\\
rain — rainy hot and sunny 'ﬂ\j\

SNow — snowy
fog — foggy
storm — stormy

warm and suni \Xoi\

wet and ralw

WY
o
2 Ask and answer in pairs. Use the Q{Qms.

Example: A: What is the weatl{gl\lﬁe in picture 1?
B: 1t is chilly an

GRAMMAR #

REMEMBER!
It is + Adjective / Noun

Itis light.

Itis Sunday morning.

Itis winter.
Itis dark.

Itis cold.
Itis warm.

1 Think about spring and autumn and make up 5
sentences from the table below.

cold

warm )
often spring

he
is always very f:; in
isn't | usually terribly

S April.
sometimes W September.

October.

PRESENT
SIMPLE
It often ralnsé ws in autumn.
It never snows there.

It dog rain / snow in June.
Qg“oﬂen rain / snow there?
PAST SIMPLE
It often rained / snowed last winter.

It didn't rain / snow last month.
Did it rain / snow in March?

PRESENT
CONTINUOUS
It is raining / snowing now.
It isn't raining / snowing now.
Is it raining / snowing now?

2 Write down questions and start them with the words
in brackets.
It often rains in autumn in Kyiv. (When / Where)
It never snows in Africa. (Does / Where)
It usually rains in October. (When / Does)

150

X

N\Q\
autumn. o

Lesson 1

3 Make up true sentences.

red.
sunny orzlalnge.
rainy | the skyis ﬁj:‘”‘
When the weatheris | foggy the sun is ink-
stormy | the clouds are | P 'I
windy PUIPIS:
grey.
white.
&
READING = # &°
1a) Lookatthe symbols, use the words from the box W‘f\ll inthe
firstgaps about the
snow stS ) foggy, cloudy
@ al ly, rainy and wet,
‘sunny and warm
B\
. o
Weather: _foggy ,‘eﬁ\ REMEMBER!
Temperature e\ 2°C = 2 degrees centigrade

[dr'gri:z 'sentigreid]

o
Weather Weather:

%Q\ Temperature °C Temperature °‘C
Town Town

- ® - = @

Weather: Weather:
Temperature °C Temperature °C
Town Town

147

Lesson 1

3 a) Write questions to interview
your British friend about the
weather in Great Britain. Work in a group.
b) Compare your list with the lists of other groups. Which
one is the longest / the most correct?

LISTENING %

1 Listen and say why the
weather is different
in various places.

Let's see what the
weather is like around
the world today.

VOCABULARY BOX
climate ['klaimit]

to sunbathe ['sanbeid]
freezing ['fri:31p]
frosty ['irosti]
various ['ve(a)rias]
heavily [hevili]
outside [‘avtsaid]

m. 2 Listen again and answer the questions.

1 What are people in England doing?

2 What's the weather like in Argentina today?

3 In which country are people swimming today?

4 What's the weather like in Canada today / on February, 8th?

151

o
\r\\’S‘

152

? b) Listen and read the weather report and fill in the gaps
above (a) with the temperature and the name of the town.
This is the weather report for our continent — dear old Europe.
Yesterday was not different from the rest of the week. In the north
it was cold as usual. In the south it was warm as can be expected
for this time of the year.
London was foggy with a temperature of 12 degrees centigrade.
It was windy and cloudy in Berlin. And the temperature was 9
degrees centigrade.

In Madrid it was rainy again. Usually wet for this time of the @“\\h
year. And the was 15 degrees «\j\®
Let's see what the weather was like farther south. So, ia@6me

the weather was really beautiful. It was sunny and wz w&nd the
temperature was wonderful — 22 degrees centi

The north of our continent was the coldei}\\A ually, it was even
colder than usual. In Oslo the tempera&@%as only 0 degrees and
there was even a snow storm. .

And now let's see what 1hi«(e§ther will be tomorrow...

the North [15:0) \h«e‘\

**

3 Read and answer the questions below.

WINTER IN ENGLAND

The weather in England is not
very cold. Sometimes it snows.
But usually it rains in winter. That
is why Englishmen usually don't
wear warm coats. They have got
raincoats and umbrellas.

1 1 Is the weather usually, @\h
very cold in Englg{\&
in winter? e®
2 Does it ﬁé@snow?
3 Wh;{}\\b Englishmen
ally wear in
,&O winter? Why?

4 a) Complete the table with ‘K\pv\/ords from the box.

‘ cold, hot, vﬁ@%‘gld. very warm, warm I

300 mig Qy?be 10° ten

25° ~five 5° five
%}‘ enty 0° zero
0 0 fiteen_ -5° minus five
b) Look, then ask and answer in pairs..
Use the words above.

What's the weather
like in Kyiv?

TODAY'S WEATHER
AROUND THE WORLD
Kyiv cloudy 0o
London n} $rainy 50
Ankara { ;é sunny 200
Toronto Y windy .20

e

5 - TJ\
Moo =¥ Sear Wik Sedain Mar ke SAu
o

Lesson 1

2 Ask and answer in pairs.
© What is the difference between
a weather report and a weather
forecast?
® What is the weather like today?
® What was the weather like yesterday
(last Sunday) / two days ago?

VOCABULARY BOX
centigrade ['sentigreid]
degree [di'gri:]
forecast ['f:ka:st]

to expect [ik'spekt]

to report [ri'pa:t]

3 a) Read Pam'’s letter to Taras W
and say what it is about. (b\“

T Wil gV [ S s
From Pam S
|10 Taras
Subject weather
o
Hi, Taras, .\Q\?’
Well, spring officially starts in Mar@h&mmer in June, autumn in
and winter in Di But we have

weather from each seas‘avém in one day. Because English
weather chang there is always something to talk
about. A remar stranger about the weather such as “Not a
very nice w i§ it?” can often lead to an interesting dialogue.
Eve) s talk about the weather. For example, the great poet

Byron (1788-1824) once said, I like the weather, when it is
not raining. That is, | like two months of every year.”

i L S T TR 7 S o i)

b) Answer the questions.
©® When does summer officially start and finish in Britain?
©® Why do people in Britain talk about the weather a lot?
©® How can you start a talk with a stranger?
©® Which months do you think the great poet Lord Byron
liked best?
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%5 Listen and sing the song.

P LN
UG W W

Falling from the sky,

Soft and white, \ fl
Falling through the air P
Day and night,

Cold and bright, '
Pretty sight, \QJ

Snow, snow, snow!
At last we know
It's snow, snow, snow!

SPEAKING s
1 Speak about the day during your last I‘gﬂ&
Use the questions below. \j\\
©® Where were you? K\Q
® When were you there? »\Q' £ 5
© What was the we W k b
©® What were of ople doing? J X ‘:1*;_
©® What was. favounte activity? A “
& f -
2 Reatglihg}zostcards and look at the X .
ation below. Guess where these \\
\N{S\ ple are. Discuss in a group. _A
Hi Johr, N
Dear Erica, 'hsvi | _] \
I'm so bored here. It's Werarey % 5 1
raining and | am at the hotel agmatyma el | -
" 0_9 ___ It'swarmandsunny.|
all the time. | keep repeating | o
. . —— We would like to [
the rhyme: Rain, rain, go
. 7 —— stay here for ever. _
away... But it doesn't help. ~—— Monica & Peter
Saral | foni |
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Let’s see if
Ukrainian
textbooks can
be adapted to
TATE

Kapntok (2018)
aHrNiMcbKa moBa 5-1

PiK HaB4YaHHA, ©
BMAABHUUTBO ACTOH

First: Can you see?:
a. Text

b. Analysis

C. Task

d. Exploration

Jason Anderson | University

WEATHER MIX
VOCABULARY! |

% 1 Listen to the sounds. What images come to your mind?
: What is the weather like?

r REMEMBER! -~
sun — sunny
wind — windy
cloud — cloudy

VOCABULARY BOX

chilly and foggy
cloudy and snowy o)
\I\Q

rain — rainy hot and sunny (;\
SNOW — SNOWy warm and sunn\xoﬁ\
fog — foggy wet and rai
storm — storm > » .
\ y J <\‘->‘Y\
)

2 Ask and answer in pairs. Use the p{ ‘res.

Example: A: What is the weath‘r\Iﬁ}e in picture 1?
B: It is chilly an{@a&gy.
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Lesson 1

3 Make up true sentences.

red.
sunny orelzlnge.
rainy the sky is ileu:w.
When the weather is foggy the sun is ink.
stormy | the clouds are | P -I
windy purple,
grey.
white.
@fc
, \{5\1\
)

1a) Look atthe symbols, use the words from the box W‘ﬁll in the
B\
first gaps about the weather.

A
snow stQ(gﬂ,\foggy, cloudy

@ an% ifidy, rainy and wet,
\'s ny and warm

G ?‘N\
Weather: _foggy \K\ei\ REMEMBER!
Temperature b 2°C = 2 degrees centigrade
Town . ,\0%%}\ | [di'gri:z 'sentigreid]

WO
o ) J ®
\X 2" h
‘Qeather: Weather:

%\I\ Temperature °C Temperature °C

Town Town

. o W 0
Weather: _____ Weather:
Temperature °C Temperature °C
Town Town
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Let’s see if
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textbooks can
be adapted to
TATE

Kapntok (2018)
aHrNiMcbKa moBa 5-1

PiK HaB4YaHHA, ©
BMAABHUUTBO ACTOH

First: Can you see?:
a. Text

b. Analysis
C. Task

d. Exploration

Jason Anderson | University

? b) Listen and read the weather report and fill in the gaps
above (a) with the temperature and the name of the town.

This is the weather report for our continent — dear old Europe.
Yesterday was not different from the rest of the week. In the north
it was cold as usual. In the south it was warm as can be expected
for this time of the year.

London was foggy with a temperature of 12 degrees centigrade.

It was windy and cloudy in Berlin. And the temperature was 9
degrees centigrade.

In Madrid it was rainy again. Usually wet for this time of the 0@\“
year. And the temperature was 15 degrees centigrade. «\[\%

Let's see what the weather was like farther south. So, i e
the weather was really beautiful. It was sunny and w n&nd the
temperature was wonderful — 22 degrees cent\i&w&i

The north of our continent was the coldestyActually, it was even
colder than usual. In Oslo the tempera @&Qvas only 0 degrees and
there was even a snow storm. . &

And now let's see what thWﬁther will be tomorrow...

the North [no:0)] »\QS\?\ | SE——
I\ : ¥,

Lesson 1

2 Ask and answer in pairs.

® What is the difference between
a weather report and a weather
forecast? centigrade ['sentigreid]

® What is the weather like today? degree [dr'gri:]

® What was the weather like yesterday | forecast ['fo:ka:st]

(last Sunday) / two days ago? to expect [ik'spekt]

t rt [ri'po:t
3 a) Read Pam'’s letter to Taras | YoTape [ri'pait] )

and say what it is about.

+ VOCABULARY BOX

Howaw T8 Zxag Wiks Sedoin Phar ke odus

T Wl gl e Yl s S n\f\‘{so
From Pam \j\“‘ ]
To Taras O\\)‘

- O
Subject weather ,b‘O
Hi, Taras, ~\(\6§>\

Well, spring officially starts in Mar ummer in June, autumn in
September and winter in Decg@ er. But sometimes we have
weather from each seas in one day. Because English
weather changes &Q‘ﬁan there is always something to talk
about. A remar \téa stranger about the weather such as “Not a
very nice ({@ 1S it?” can often lead to an interesting dialogue.

Eve &s talk about the weather. For example, the great poet
d Byron (1788-1824) once said, ‘| like the weather, when it is
%VP not raining. That is, | like two months of every year.”

e 8 = 'ﬁ\]\%
: %

HI Pallod Do leo ! g = Rl T e 1

b) Answer the questions.
® When does summer officially start and finish in Britain?
® Why do people in Britain talk about the weather a lot?
® How can you start a talk with a stranger?
® Which months do you think the great poet Lord Byron

liked best?
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Let’s see if GRAMMAR /% Lesson 1

o . 3 a) Write questions to interview
U k rainian REMEMBER! your British friend about the
It is + Adjective / Noun weather in Great Britain. Work in a group.
Itis cold. It is winter. It is light. b) Compare your list with the lists of other groups. Which

text b O O ks Ca n It is warm. It is dark. It is Sunday morning. one is the longest/ the most correct?

b d t d t 1 Think about spring and autumn and make up 5 !
e a a p e 0 sentences from the table below. LISTENING %
P -
TAT E cold autumn. 62&“\[\ 1 Listen and say why the 2| ab
often warm spri AN weather is different ‘
is always very hot ) in various places.
1 jsnt usually terribly | fine in W\ April
. dry \r&\\ J Let's see what the
Ka p MoK (20 18) sometimes bri r{t\\’\)‘ g?;nger' weather is like around
aHINIUCbKa moBa 5-u1 @&% the world today.

. @
PiK HaBYaHHA, © . REMEMBER! .
B Mpla BHU L||TBO ACTO H PRESENT L ;@ﬁﬁ, to snow PRESENT
SIMPLE - CONTINIIJOUS - VOCABULARY BOX
It often ramsé s inautumn.  Itis raining / snowing now. ; . ,
It never r snows there. It isn't raining / snowing now. climate [klalrr'ut}
F. t C It do ram / snow in June. Is it raining / snowing now? :O supba[tl?e [S?Hbma]
Irst: . it often rain / snow there? reezing ['fri:31p
an you SEE?. \0\) PAST SIMPLE frosty ['frosti]
3 arious |’
d TEXt %\‘\QS\ It often rained / snowed last winter. :ealvil: [E;:\Ej?]r al
b. Anal s- It didn't rain / snow last month. outsidi [aotsaid]
y IS Did it rain / snow in March? \
C. Task ) ’ w2 L in and h j
2 Write down questions and start them with the words " Isten again and answer the questions.
d. Exploration in brackets. 1 What are people in England doing?
It often rains in autumn in Kyiv. (When / Where) 2 What's the weather like in Argentina today?
It never snows in Africa. (Does / Where) 3 In which country are people swimming today?
It usually rains in October. (When / Does) 4 What's the weather like in Canada today / on February, 8th?
150 151
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Let’s see if o Lesson 1
U k ra i n ia n \T’::T\’Tvizh: i::f;::d[)is - 5 Listen and sing the song.

textbooks can

be adapted to

f‘\v"nlﬂ\ul ;1

very cold. Sometimes it snows. Falling from the sky ‘ - N Y
.But usually .lt rains in winter. That Soft and white, : Sy \

is why Englishmen usually don't Falling through the air
wear warm coats. They have got Day and night
raincoats and umbrellas. Cold and bright,

1 Is the weather usually N\\j\ Pretty sight, \‘N
TAT E very cold in Engla{“& Snow, snow, snow!
in winter? At last we know
2 Does it &ﬂé@snow’7 It's snow, snow, snow!
3 Wha\p% Englishmen o
RELPITEELS ((A0LRE) sty weari SPEAKING 94

9@ winter? Why?

aHIMiMCbKa moBa 5-um

1 Speak about the day during your last I'@(ﬁ%y

. o ©
PIK HaB4aHHA, © 4 a) Complete the table with \!\Qp \0vords from the box. l.:s\jv :lhe questlons7below @ \j\\
- ere were you?
> .
BMAABHUUTBO ACTOH cold, hot, V»QQQOW, very warm, warm ® When were you there? '\@ 1
® What was the we §1q"ﬁ '
o 0
30 bhirty Q?\%t 120 tfen ® What were o ople doing? i
enty- Ve 5o zI:o ® What was favourlte activity? L .
FlrSt: Can YOu see?: o0 i)t%g?\ fifteen -5° minus five 2 Read{ at,o:zt::)r‘:sggg Iool;,at tf;: \L\ '
Eh ; ; ?ﬂ&m ss where these ~—~—
a. Text %\N{S\\O b) bool;hthen a;k a:d answer in pairs.. Q\\'S\ eople are. Discuss in a group. 2 __)\
se the words above. —— (:) —
b ° e ERPLI Ty a Hi JOhR, r‘k
. Ana' e S 1 Dear Erica, Q ; ]_ |
ysis What's the weather TODAY'S WEATHER y I'm so bored here. It's Wo'ars ey 48
e. Ta Sk like in Kyiv? . 'AROUND THE WORLD ' P raining and | am at the hotel a'great tmf)mny I )
- cloudy 0° * all the time. | keep repeating |~ '-> "2 & '
d EX ' i Londo ﬁt) OB g 9| — We would like to
. Plorati on It is cloudy 0 . “’} $ rainy 50 the rhyme: Rain, rain, go —— stay here for ever.
and freezing. Ankara %w% sunny 200 away... But it doesn't help. —— Monica & Peter
Toronto @ windy -0 Sarah _
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Where may pre-service teachers need support
with TATE?

* Engaging learners in lead-in to the text
* Helping learners to notice useful language in the text
* Getting the analysis right

* Adapting/supplementing/replacing current ‘practice’ activities with
more meaningful tasks

* Knowing what to do in the exploration:
* Areas of language to focus on
* How to praise and build on their contributions
* How to correct errors sensitively
* How to notice what may need future work: feedforward

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026
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Conclusion

* Origins of TATE in current coursebook structure as
dominant paradigm

* How TATE builds on CAP — potentially more
effective

» Key features of TATE (integrated skills, receptive to
productive, meaningful tasks that allow for form
focus before and after, sufficient flexibility)

* Seems to be compatible with example Ukrainian
coursebook

* Feasible pre-service, but more scaffolding may be
necessary

Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026
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