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Communicative approaches and frameworks

Weaker
• Presentation, Practice, Production: PPP (Byrne, 1976)
• Engage, Study, Activate: ESA (Harmer, 1998)
• Context, Analysis, Practice (Anderson, 2017)
• Authentic practice, restricted practice, clarification 

(Scrivener, 1994)
• Task-supported language teaching (TSLT) (e.g., Ellis, 2019)

• Task-based language teaching (Ellis, 2003; Long, 2015)
• (arguably) Dogme (Meddings & Thornbury, 2009)

Stronger

Language focus 
before use
(learning to 
communicate)

Use before 
language focus
(communicating 
to learn)
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Origins of TATE

• In 2016/2017 I conducted research into coursebook unit design: initially 
global coursebooks, but also looked at books used in  mainstream 
education (incl. Ukraine, 2020: Карпюк, 2018))

• I found a hitherto undescribed paradigm dominant across coursebooks

• Despite frequent critique that they use a PPP framework, many coursebook 
units were structured with three dominant elements and one optional:

•  Context (e.g., text, situation, images), 

• Analysis (e.g., grammar presentation or discovery learning), 

• Practice (e.g., controlled and/or free practice/tasks). 

• Evaluation (i.e., assessment/feedback) (only occasionally found)

• CAP(E)
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Contexts for the introduction of new language in 1st editions of ELT coursebooks

See 
Anderson 
(2017) 
Context, 
analysis 
and 
practice.

http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf
http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf
http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf
http://www.jasonanderson.org.uk/downloads/Anderson_2017_Context_analysis_and_practice.pdf
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Context Analysis

Practice

Speakout 
Elementary 

Eales & Oakes 
2011 © Pearson
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Context

Analysis

Practice
High Five by 

Roberta Revesz 
© Eric Cohen 

Books
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But CAP was never considered a  good practice framework

• “I make no claims that [CAP] is necessarily the best way to structure 
new language lessons, nor do I intend to suggest that it is appropriate 
for structuring all lesson types. I offer it simply as a reflection of what 
appears to be the currently dominant paradigm for the introduction 
of new language, at least as expressed through global ELT 
coursebooks, the practices of those who use them, and the 
expectations of certain syllabi and educators in preservice teacher 
education.” (Anderson, 2017, p. 5)

• Yet I began wondering what such a good practice framework would 
look like; one that recognises the norm/reality of coursebooks but still 
allowed for experienced teachers to teach effectively
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Moving from directive to responsive frameworks
Key issues with CAP:

1. CAP doesn’t provide clear 
opportunity for teachers to 
respond to learning: How do we 
deal with ‘emergent language’, 
encourage focus-on-form, 
differentiated instruction?

2. ‘Practice’ is problematic. Do we 
want them simply to practice a 
structure (less meaningful) or to 
use language meaningfully and 
communicatively?

Jason Anderson                            May 2021

Key issues with TBLT:

1. Incompatible with 
structural curricula 
(i.e., as used in >95% 
of coursebooks)

2. Insufficient language 
focus for many 
contexts (e.g., 
secondary 
education)

3. Skills integration 
issues

Neither really reflects 
what many 
experienced/expert 
teachers do:

They do both before and 
after ‘analysis’
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The TATE framework

• Proposed in Anderson (2020a): ‘The TATE model: a 
curriculum design framework for language teaching’. ELT 
Journal

• Initially offered alongside a critical evaluation of Rod Ellis’s 
(2019) modular curriculum.

• Resulted in an ELT-Journal Point – Counterpoint exchange 
with Ellis (Anderson, 2020b; Ellis, 2020)

• In ELT Journal Vol. 74(2), April 2020.

• Brief intro. on YouTube for teachers: 
https://www.youtube.com/watch?v=o7iCuZ_Q-G0 

https://www.youtube.com/watch?v=o7iCuZ_Q-G0
https://www.youtube.com/watch?v=o7iCuZ_Q-G0
https://www.youtube.com/watch?v=o7iCuZ_Q-G0
https://www.youtube.com/watch?v=o7iCuZ_Q-G0
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Jason Anderson | Contemporary lesson planning frameworks| April 2021

A hybrid (‘task-supported/based’) framework that:
1. acknowledges that context is usually ‘text’ nowadays
2. recognises longer units of work (including thematic 

units and project-based learning)
3. provides a scaffold to help novice teachers move 

from pre-task analysis to post-task analysis 
(‘exploration’)

4. is capable of facilitating both explicit and implicit 
learning (without compromising on either) and 
flexible form focus within constraints of typical 
curricula and coursebooks

5. can be responsive to content focus, instructional 
constraints, learners’ needs and teacher preferences

The TATE framework



Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026 12

The TATE 
framework

• The framework is argued 
to be compatible with both 
natural order theory and 
skill acquisition theory 
through its ability to 
integrate meaning-focused 
tasks within a task-
supported approach to 
language teaching that 
allows for both implicit and 
explicit learning processes 
to occur. (Anderson 2020, 
p. 175)
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Research on TATE framework

• Mahdian Rad & Nushi (2025) The impact of prior explicit 
instruction on EFL task performance compared TATE vs 
TBLT
• TATE outperformed a task-based approach on measures of 

complexity, accuracy and fluency: “the TATE group consistently 
outperformed the TBLT group across all measures, with small to 
medium effect sizes” (p. 7). While no statistically significant 
difference on target language use was found (small sample size), 
pairwise comparison favoured TATE.

• Ironsi & Bostanci (2023) Applying modified TATE 
framework in equipping learners with action competence 
on future skills: Towards learners future-readiness
• Found “significant improvement in students’ action 

competence” (p.775) across a range of skills.



Jason Anderson | University of Warwick | TATE Framework | Chernivtsi University, June 2026 15

Where does it fit? 

Weaker
• Presentation, Practice, Production: PPP (Byrne, 1976)
• Engage, Study, Activate: ESA (Harmer, 1998)
• Context, Analysis, Practice (Anderson, 2017)
• Authentic practice, restricted practice, clarification 

(Scrivener, 1994)
• Task-supported language teaching (TSLT) (e.g., Ellis, 2019)

• Task-based language teaching (Ellis, 2003; Long, 2015)
• (arguably) Dogme (Meddings & Thornbury, 2009)

Stronger

Language focus 
before use
(learning to 
communicate)

Use before 
language focus
(communicating 
to learn)

TATE?
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The TATE framework

• Because it is based on 
CAP(E), it should be 
compatible with 
(most) coursebooks... 
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Let’s see if 
Ukrainian 
textbooks can 
be adapted to 
TATE

Карпюк (2018) 
англійська мова  5-й 
рік навчання, © 
видавництво Астон
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Where may pre-service teachers need support 
with TATE?

• Engaging learners in lead-in to the text

• Helping learners to notice useful language in the text

• Getting the analysis right

• Adapting/supplementing/replacing current ‘practice’ activities with 
more meaningful tasks

• Knowing what to do in the exploration:
• Areas of language to focus on

• How to praise and build on their contributions

• How to correct errors sensitively

• How to notice what may need future work: feedforward
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Conclusion

• Origins of TATE in current coursebook structure as 
dominant paradigm

• How TATE builds on CAP – potentially more 
effective

• Key features of TATE (integrated skills, receptive to 
productive, meaningful tasks that allow for form 
focus before and after, sufficient flexibility)

• Seems to be compatible with example Ukrainian 
coursebook

• Feasible pre-service, but more scaffolding may be 
necessary

slides
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