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Plan
We will explore…

• Key differences between teacher research and academic research

• Discussion 1

• How to define teacher research

• Established types of teacher research

• The (informal) research that many (good) teachers are doing

• Discussion 2

• A ‘teacher-centred’ model for action research: Smith’s exploratory action 
research (EAR)

• An example EAR project with suggestions for lightening the workload of 
teachers and increasing the learning

• Useful EAR resources for teacher-researchers and mentors

• Challenges of (formal) teacher research
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Teacher research and academic research

Teacher research 

✓based on something important to the teacher’s own work in the classroom.

✓ relevant and useful to the teacher and her/his context.

✓ leads to ‘learnings’ (not findings)

✓only shared if the teacher wants to share it.

✓doesn’t have to include a detailed report (or any report).

Teacher research is research by teachers, for teachers (Smith et al., 2016)

Academic research (by teachers) may be conducted for qualifications (e.g. MA, PhD), or for 
public dissemination (e.g. publication).

✓ It is usually ‘supervised’ by an academic.

✓ It may or may not be directly useful for the classroom.

✓ It often requires time consuming and complex analysis of data (research skills)

✓ It requires detailed written reporting.  
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Discussion 1

Teacher research 

✓ based on something important to the teacher’s own work in the classroom.

✓ relevant and useful to the teacher and her/his context.

✓ leads to ‘learnings’ (not findings)

✓ only shared if the teacher wants to share it.

✓ doesn’t have to include a detailed report (or any report).

Teacher research is research by teachers, for teachers (Smith et al., 2016)

Academic research (by teachers) may be conducted for qualifications (e.g. MA, PhD), or 
for public dissemination (e.g. publication).

✓ It is usually ‘supervised’ by an academic.

✓ It may or may not be directly useful for the classroom.

✓ It often requires time consuming and complex analysis of data (research skills)

✓ It requires detailed written reporting.  

1. Which of these will improve the teaching of Ukrainian teachers most? 
Why?

2. What types of teacher research are you familiar with?
3. Do you have any concerns about doing teacher research?
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How teacher-researchers define teacher research 
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A clear, inclusive definition of teacher research
Teacher research is “inquiry carried out wholly or primarily by teachers 
into issues of importance to them in their own work” 

(Anderson & Smith, 2026, p. 767)

✓Prioritises their work, their control and what they feel is important

✓No need for formal dissemination

✓No need for academic language

✓Systematicity can vary

✓‘Inquiry’ covers puzzling, exploring and reflecting

✓Yet this is still research



Jason Anderson | University of Warwick | Making teacher research ‘learning-centred’ | Chernivtsi University, June 2026 8

Accepted (?) types of (language) teacher research



 Generally accepted (by 
  academics)

 New kid on the block

 Debated: Is it research?

 Borg (2013) described and 
then rejected
 Anderson (2026) reclaimed 
and expanded upon
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Neglected (?) types of teacher research
1. Needs analysis (or Peer needs analysis; Anderson, 2017) and 

subsequent course planning

2. Assessment for (teacher) learning (e.g., adapting teaching based 
on analysis of test results, end-of-lesson assessment, etc.)

3. Self-observation (e.g. audio recording, listening and reflecting) 
(see Kamali & Anderson’s narrative self-observation, 2025)

4. Trying out something you’ve read about (cf. Petty’s ‘supported 
experiment’, 2006; ‘evaluative research’)

5. Reviewing (others’) research (personal research synthesis)

6. Peer-mediated problem solving (reflective practice?)

• Others?
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Teacher research continua (from Anderson & Smith, 2026, p. 773)
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Example of a personal research activity 
“A teacher (head of the EFL department) begins research in response to an immediate and pressing 
practical challenge such as the switch to teaching online that occurred during the first COVID‐19 
lockdown. Let us imagine that she needs to decide what additional software to use or recommend 
for purchase. Her intended audience is local, including only the small community of English teachers 
in her school. Rather than planning the inquiry carefully (there is no time for this), the teacher is 
reacting to the challenges of the situation organically, yet also generating informal data (e.g., diary 
notes) regarding what software seems to be most useful, and which strategies seem to be more 
effective. As such, her research is somewhat more instinctual than systematic (although both 
elements are present), making use of data sources opportunistically (e.g., anecdotal feedback from 
learners, video recordings of colleagues' online lessons) and conducting relatively rapid analysis 
involving reading, viewing, and reflecting on data. When she feels confident in her key findings, she 
makes a brief presentation to colleagues with several key observations, which they also agree with 
(“peer review” of a very different kind than that practiced for journal publication, after valuable 
“local” dissemination), followed by a recommendation to her headteacher for which software to 
purchase.”

From Anderson, J. & Smith, R. (2026, p. 775). Teacher research in TESOL. TESOL Quarterly (Advance 
online publication). https://doi.org/10.1002/tesq.70114 

https://doi.org/10.1002/tesq.70114
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Discussion 2

Having learnt about both more formal and more informal  types of 
teacher research:

1. Which do you think sound easy to implement?

2. Which sound more challenging? Why?

3. Which would you be most interested in?

4. Have you done any of these types of research?

5. Any questions so far?
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Exploratory action research 
• Developed by Prof. Richard Smith and colleagues (2014-ongoing)

• Now being used worldwide

• A good balance between ‘research in’, and ‘research on’ practice

• Involves both exploration and action (in that order)

• Learning-centred

• Suitable for pre-service contexts

• Lots of resources, all free

• Short intro video:

• https://www.youtube.com/watch?v=LsHGoG4BAx4 

https://www.youtube.com/watch?v=LsHGoG4BAx4
https://www.youtube.com/watch?v=LsHGoG4BAx4
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‘Exploration’ before ‘action’: Why?
E.g. teacher: Rumana reads an article that recommends that English teachers should 
not only correct mistakes in students’ work, but also write positive comments. She 
decides to try this out in an action research project.

Plan

Act

Observe

Reflect

Explore
Analyse 
& reflect

“We like both 
positive comments 
and correction. But 
we also need your 

suggestions.”
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When is Rumina learning about teaching?

Plan for 
her new 

approach

Try out 
her new 

approach 
for 1 week

Interview 
the 

students 
again

Interview 
the 

students

Transcribe 
the 

interviews

Code the 
data

Write up 
her 

report

Discuss 
with a 

mentor

Transcribe 
the 

interviews

Code the 
data

Summarise 
and discuss 
the findings 

Less useful learning  More useful learning

Write up 
her 

report

Compare 
with 

colleagues

Reflect
Less useful learning

More useful learning

Analyse 
the 

interviews
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Useful resources for EAR

• A clear action research model for 
teachers

• Exploration  Action

• Step-by-step explanation

• Not technical

• Basic research techniques explained

• Lots and lots of examples

• Practical activities you can do with 
teachers to help them understand AR.

• If you are having difficulty 
understanding AR, start here!

https://www.teachingenglish.org.uk/sites/teacheng/files/pub_30510_BC%20Explore%20Actions%20Handbook%20ONLINE%20AW.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/pub_30510_BC%20Explore%20Actions%20Handbook%20ONLINE%20AW.pdf
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Useful resources for EAR

• Even more examples of real, 
useful AR projects by English 
teachers.

• From a different country 
(Chile, S. America), so there 
are some ‘fresh’ ideas here.

https://www.teachingenglish.org.uk/sites/teacheng/files/pub_british_council_champion_teachers_1.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/pub_british_council_champion_teachers_1.pdf
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Useful resources for EAR
• Designed for those who are 

supporting teacher action-
researchers 

• Simple, clear, practical.

• Based on extensive 
experience, mainly in 
challenging contexts.

https://www.teachingenglish.org.uk/sites/teacheng/files/Mentoring_Teachers_Research_classrooms_handbook.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/Mentoring_Teachers_Research_classrooms_handbook.pdf
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Challenges of (more formal) teacher research

• time – for the teacher (and their mentor / facilitator if involved)

• research methodology –  (e.g. learning new skills)

• teacher–mentor relationship (e.g. support needs, communication, 
personalities, etc.)

• motivation – if things get difficult, teachers can drop out

• participant agency – teacher research is less effective when teachers are 
forced to do it

• professional reward – teachers often need an incentive

• mentor skill-set – mentors need prior experience in (teacher) research, and 
good interpersonal skills
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Conclusion

• Teacher research is different to academic research, but it is not inferior

• When teacher researchers define teacher research, they focus on its 
learning potential, particularly for solving problems and understanding 
classrooms

• There are many types of teacher research, some established, some 
neglected

• Teacher research can be both informal and formal (and neither is 
better)

• We can increase learning by emphasising the learning-centred 
elements over formal aspects of data analysis and writing

• Exploratory action research  is a useful framework for teacher research 
projects, and there are lots of free resources to help us with it 

• Teacher research (esp. formal) can be challenging and may emphasise 
elements that are not learning-centred 

slides
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